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Unit Overview  

Content Area: AP European History 

Unit Title: Rebirth and Change in Europe: The Renaissance and Reformation 

Target Course/Grade Level: 11/12 

Unit Summary  

In this unit, students will examine the renewed interest in art and learning that starts in the Italian 

peninsula and radiated out through the rest of Europe. The reasons for the start of the Renaissance will be 

analyzed as well as the social and political changes it brings. Attention will also be paid to the art and 

literature of the time. The Reformation will also be studied, looking at its roots, the rise of Luther, Calvin, 

and other reformers, and the influence it has on politics and society across the continent. Finally, the 

response of the Catholic Church will be evaluated. 

Primary interdisciplinary connections: Social Studies, Fine and Performing Arts, Science, Language 

Arts 

21st century themes: Global Awareness, Civic Literacy, Financial, Economic, Business, and 

Entrepreneurial Literacy 

 

Holocaust Commission Mandate: curriculum addresses issues of bias, prejudice, and bigotry, including 

bullying through the teaching of the Holocaust. 

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

Unit Rationale 

Among the goals of the Pompton Lakes Social Studies Department is to prepare students for participation 

in democratic life and the democratic-republican form of government. Inherent in such an endeavor is the 

need to analyze the many ways that government institutions operate, including the rights and 

responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences of 

historical events and make connections that identify developmental trends. Such training will contribute to 

individual, intellectual development and enlightenment. Indeed, in this unit, we study the past in order to 

grasp the present and predict the future. 

 

Learning Targets 

Standards 

 Standard 6.1 U.S. History: America in the World. All students will acquire 
the knowledge and skills to think analytically about how past and present 
interactions of people, cultures, and the environment shape the American 
heritage. Such knowledge and skills enable students to make informed 
decisions that reflect fundamental rights and core democratic values as 
productive citizens in local, national, and global communities.  

 Standard 6.2 World History/Global Studies. All students will acquire the 
knowledge and skills to think analytically and systematically about how 
past interactions of people, cultures, and the environment affect issues 
across time and cultures. Such knowledge and skills enable students to 
make informed decisions as socially and ethically responsible world 

http://www.njamistadcurriculum.net/
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citizens in the 21st century. 
 Standard 6.3 Active Citizenship in the 21st Century. All students will acquire 

the skills needed to be active, informed citizens who value diversity and 
promote cultural understanding by working collaboratively to address 
challenges that are inherent in living in an interconnected world. 

 

Content Statement for Standard 6.2 

• The rebirth of learning in Europe that starts with the Renaissance is the foundation for the modern 

world. 

• The Italian peninsula was the ideal place for the start of the Renaissance given its geographic 

location, economic system, and political structure. 

• The art and literature of the times have had a lasting impact to today, including among other 

notables DaVinci and Shakespeare. 

• The learning of the Renaissance helps to encourage the questioning of authority that leads directly 

to the Reformation and other challenges to the social and political status quo seen over the centuries. 

• An increase in knowledge via the Printing Press helped to spark and continue the Reformation 

• The ideas and beliefs of the reformers helped lead to the development of universal education and 

democratic forms of government 

• The wars of religion will help to make Europe more secular and focus more on science. 

 

Content Statement for Standard 6.3 

• The wars of religion help demonstrate the need for tolerance and understanding and the 

consequences that can result from such a lack of understanding, which can still be seen in various 

places around the world today.  

 

 

 

CPI #  Cumulative Progress Indicator (CPI) 

6.2.12.B.2.a   Relate the geographic location of Italian city-states to the fact that Italy was the 

center of the Renaissance.   

6.2.12.D.2.a Determine the factors that led to the Renaissance and the impact on the arts. 

6.2.12.D.2.c Justify how innovations from Asian and Islamic civilizations, as well as from ancient 

Greek and Roman culture, laid the foundation for the Renaissance 

6.2.12.D.2.d Analyze the impact of new intellectual, philosophical, and scientific ideas on how 

humans viewed themselves and how they viewed their physical and spiritual worlds. 

6.2.12.B.2.b Assess the impact of the printing press and other technologies developed on the 

dissemination of ideas. 

6.2.12.D.2.b Relate the division of European regions during this time period into those that 

remained Catholic and those that became Protestant to the practice of religion in the 

New World.     

6.2.12.d.2.b Determine the factors that led to the Reformation and the impact on European 

politics.   

6.2.12.C.2.a  

  

 

Relate the development of more modern banking and financial systems to 

European economic influence in the world. 

Unit Essential Questions Unit Enduring Understandings 
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 How did the humanist movement influence art and 

literature of the time? 

 Who were some of the major Italian artists and 

writers? 

 What are some important technological and 

cultural developments that came out of the 

Renaissance? 

 What were the causes of the Reformation? 

 How did the politics of the time help to encourage 

the Reformation? 

 How did the Catholic Church respond to the 

Reformation?  

 How was politics and society in Europe changed 

because of religious differences across the 

continent? 

 What were the key social hierarchies and how did 

they shape peoples’ lives? 

 What were the different ideas of the reformers and 

how did they appeal to different social groups? 

 Trace the emergence and growth of political, 

social, economic, artistic, and religious aspects 

of the Italian city-states 

 Describe the scientific, technological, and 

cultural developments of the Renaissance period 

 Understand the implications of the challenges to 

papal authority by Martin Luther, Henry VIII 

and others 

 Compare examples of religious intolerance in 

the past to today and the impact it has had on 

society 

 Discuss the influence of the arts of the 

Renaissance have had on modern times 

Unit Learning Targets 

Students will ... 

 Trace the emergence and growth of political, social, economic, artistic, and religious aspects of the 

Italian city-states. 

 Describe the scientific, technological, and cultural developments of the Renaissance era. 

 Describe the scientific and technological developments of the Renaissance. 

 Understand the implications of the challenges to papal authority by Luther, Henry VIII and others. 

 Discuss the influence the art of the Renaissance has had on modern times.  

 Compare examples of religious intolerance in the past to today and its impact on society 

 Study the causes and consequences of religious violence including riots, wars, and witch hunts 

Evidence of Learning 
Summative Assessment 

Students will write a research paper describing the characteristics and qualities of Renaissance art by 

discussing an artist of their choosing who exemplifies the spirit of the times by analyzing their work 

 

Equipment needed: Teacher computer/projection set-up 

Teacher Resources: Discovery Education, YouTube, Fordham University Halsall Modern History 

Sourcebook, PowerPoint Presentations, Google, Various Museum Websites from around the world 

including the Metropolitan Museum of Art, the National Gallery (U.K.),  and the Uffizi (Italy), the Indiana 

University School of Education Website on Plagiarism, 

https://www.nj.gov/education/holocaust/curriculum/ 

 

 

 

Formative Assessments                                              Alternative Assessments              

 Tests/quizzes 

 outlines 

 Storyboard for video clip 

 WeVideo project 

 Create Kahoots 

https://www.nj.gov/education/holocaust/curriculum/
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Lesson Plans  
Lesson Timeframe 

Lesson 1 

The Renaissance 

 

10 days 

Lesson 2 

The Reformation 

 

9 days 

Lesson 3 

Wars of Religion and the Counter-Reformation 

 

7 days 

Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, 

connecting insights gained from specific details to an understanding of the text as a whole.     

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide 

an accurate summary that makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation 

best accords with textual evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including 

analyzing how an author uses and refines the meaning of a key term over the course of a text (e.g., 

how Madison defines faction in Federalist No. 10).  

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats 

and media (e.g., visually, quantitatively, as well as in words) in order to address a question or 

solve a problem.  

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a 

coherent understanding of an idea or event, noting discrepancies among sources.  

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the 

grades 11–CCR text complexity band independently and proficiently. 

 

Curriculum Development Resources 

http://www.njamistadcurriculum.net/ 

https://www.nj.gov/education/holocaust/curriculum/ 

 

 

Unit Overview  

Content Area: AP European History 

Unit Title: The Strengthening of Europe: Overseas Exploration and the Rise of Absolutism 

Target Course/Grade Level: 11/12 

Unit Summary  
In this unit, students will analyze European expansion and the development of the absolutist 

monarchs. Attention will be paid to the causes for European exploration and the economic, social, 

and political impact it had on Europeans and the indigenous peoples involved around the world. 

Special attention will be paid to triangular trade and the slave trade to the development of 

colonies in the New World. An examination of the rise of absolute monarchs in Europe will also 

take place. Students will explore how the rise of absolutism influences foreign and domestic 

policy. Absolute monarchs will be compared with an emphasis on the enlightened despots. 

Discussions of Louis XIV, his court at Versailles, and its influence will also take place. Finally 

consideration will be given to how absolutism affects the common people. 

Primary interdisciplinary connections: Social Studies, Science, Fine and Performing Arts, 

Economics, Literature 

21st century themes: Global Awareness, Civic Literacy, Financial and Economic Literacy 

Unit Rationale 

Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

http://www.njamistadcurriculum.net/
https://www.nj.gov/education/holocaust/curriculum/
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participation in democratic life and the democratic-republican form of government. Inherent in 

such an endeavor is the need to analyze the many ways that government institutions operate, 

including the rights and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences 

of historical events and make connections that identify developmental trends. Such training will 

contribute to individual, intellectual development and enlightenment. Indeed, in this unit, we 

study the past in order to grasp the present and predict the future. 

 

Learning Targets 

Standards 

 Standard 6.1 U.S. History: America in the World. All students will acquire the 

knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge 

and skills enable students to make informed decisions that reflect fundamental rights 

and core democratic values as productive citizens in local, national, and global 

communities.  

 Standard 6.2 World History/Global Studies. All students will acquire the knowledge 

and skills to think analytically and systematically about how past interactions of people, 

cultures, and the environment affect issues across time and cultures. Such knowledge 

and skills enable students to make informed decisions as socially and ethically 

responsible world citizens in the 21st century. 

 Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 

understanding by working collaboratively to address challenges that are inherent in 

living in an interconnected world. 

 

Content Statements for Standard 6.1 

 European exploration created the foundation for the founding of the United States 

 The diversity of various colonial settlements in the Americas is reflected in the United 

States today 

 Religious differences in Europe create opportunities for many in the New World 

 

Content Statements for Standard 6.2 

 Competition within Europe led to European domination of the world 

 The absolutists help to form the modern nation state which has long lasting consequences 

to this day 

 Exploration and trade create the underpinning of today’s global economy 

 The development of slavery will negatively impact Africa for generations 

 

Content Statements for Standard 6.3 

 European expansion provides students with a means to examine examples of tolerance and 

intolerance in the past and compare it to society today 

 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.B.1.a  

  

 

Relate regional geographic variations (e.g., climate, soil conditions, and other 

natural resources) to economic development in the New World.   

6.1.12.C.1.a Explain how economic ideas and the practices of mercantilism and capitalism 

conflicted during this time period.   
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6.2.12.A.1.a Compare and contrast the motivations for and methods by which various 

empires (e.g., Ming, Qing, Spanish, Mughal, or Ottoman) expanded, and assess 

why some were more effective than others in maintaining control of their 

empires. 

6.2.12.B.1.a  

  

 

Explain major changes in world political boundaries between 1450 and 1770, 

and assess the extent of European political and military control in Africa, Asia, 

and the Americas by the mid-18th century. 

6.2.12.B.1.b Determine the role of natural resources, climate, and topography in European 

exploration, colonization, and settlement patterns. 

6.2.12.C.1.b Trace the movement of essential commodities (e.g., sugar, cotton) from Asia to 

Europe to America, and determine the impact trade on the New World’s 

economy and society. 

6.2.12.C.1.c Assess the role of mercantilism in stimulating European expansion through 

trade, conquest, and colonization. 

6.2.12.C.1.d Determine the effects of increased global trade and the importation of gold and 

silver from the New World on inflation in Europe, Southwest Asia, and Africa.     

6.2.12.C.1.e Determine the extent to which various technologies, (e.g., printing, the marine 

compass, cannonry, Arabic numerals) derived from Europe’s interactions with 

Islam and Asia provided the necessary tools for European exploration and 

conquest. 

6.2.12.D.1.a Assess the political, social, and economic impact of the Columbian Exchange 

of plants, animals, ideas, and pathogens on Europeans and Native Americans.   

6.2.12.D.1.c 

 

Analyze various motivations for the Atlantic slave trade and the impact on 

Europeans, Africans, and Americans. 

 

6.2.12.D.1.d 

Explain how the new social stratification created by voluntary and coerced 

interactions among Native Americans, Africans, and Europeans in Spanish 

colonies laid the foundation for conflict. 

6.2.12.A.2.c Determine the reasons for, and the consequences of, the rise of powerful, 

centralized nation states in Europe (i.e., the French absolute monarchy and the 

English limited monarchy).   

Unit Essential Questions 

 What technology allowed European 

expansion to occur? 

 Why did Portugal fail to keep its empire? 

 How did empire in the New World 

impact the political and economic 

development of Spain? 

 How was absolutism established by 

Richelieu and expanded by the kings of 

France? 

 What similarities and differences exist 

between the absolutists of Eastern 

Europe (Russia, Austria, Prussia)? 

 What role did standardization of money 

play at this time? 

 What was the role of colonies in 

mercantilism? 

 What were the reasons people had to 

leave Europe and settle overseas? 

Unit Enduring Understandings 

 How European expansion overseas had 

long term effects politically, socially, and 

economically not just  in Europe but 

around the world 

 How the rise of the absolutist nation state 

and religious intolerance created the 

foundation for the Enlightenment and 

liberalism 
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 What effect did the slave trade have on 

the future of Africa? 

 What role did religion play in Spanish 

policy (both foreign and domestic)? 

 What role did religion play in the policy 

of various absolutists? 

 What cultural forms flourished under the 

absolutists? 

 How did culture and art respond to 

cultural change? 

Unit Learning Targets 

Students will ... 

 Analyze the causes and results of European Expansion 

 Evaluate mercantilism as an economic policy 

 Assess the rise of Spain and the first overseas empire 

 Determine the causes of absolutism 

Compare reigns of various absolutists and their impact on their countries for better or worse 

 

 

 

Evidence of Learning 

Summative Assessment (2 days)  

Students will complete a Document-Based Question (DBQ) on the Age of Exploration. 

 

 

Equipment needed: none 

Teacher Resources: DBQ from Test Preparation Resource Guide 

 

 

 

 

 

 

Formative Assessments                                     Alternative Assessments 

 Tests/quizzes  

 Graphic Organizers 

 Group PowerPoint 

 Maps of Europe and Colonies 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Expansion 

 

15 days 

Lesson 2 

Monarchs of Europe 

 

14 days 

Teacher Notes:  
 

 

 

 

Anchor Standards: RH.11-12.1. Cite specific textual evidence to support analysis of primary 

and secondary sources, connecting insights gained from specific details to an understanding 
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of the text as a whole. 

·         RH.11-12.2. Determine the central ideas or information of a primary or secondary 

source; provide an accurate summary that makes clear the relationships among the key 

details and ideas. 

·         RH.11-12.3. Evaluate various explanations for actions or events and determine which 

explanation best accords with textual evidence, acknowledging where the text leaves matters 

uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, 

including analyzing how an author uses and refines the meaning of a key term over 

the course of a text (e.g., how Madison defines faction in Federalist No. 10).  

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in 

diverse formats and media (e.g., visually, quantitatively, as well as in words) in order 

to address a question or solve a problem.  

 RH.11-12.9. Integrate information from diverse sources, both primary and 

secondary, into a coherent understanding of an idea or event, noting discrepancies 

among sources.  

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies 

texts in the grades 11–CCR text complexity band independently and proficiently. 

 

 

Unit Overview  

Content Area: AP European History 

Unit Title: Foundations for Modern Times: The Rise of England and the Enlightenment 

Target Course/Grade Level: 11/12 

Unit Summary  
In this unit, students will explore the rise of Britain as a world power and the development of 

Enlightenment thought. There will be a focus on the transition from an absolute monarchy under 

Elizabeth to a limited constitutional monarchy under William and Mary. The important advances 

in political thought and the social upheaval that brought them will be analyzed with special focus 

placed on the ideas of Hobbes and Locke. This will also be placed in context with the American 

colonies and their eventual quest for independence. The rise of these thinkers will transition 

students into a study of the Enlightenment. Students will pay attention to the various philosophes 

that have influenced the U.S. and the world to this day, including Voltaire, Montesquieu, 

Rousseau, and others. Connections will be made to the application of Enlightenment ideas then 

and now.   

Primary interdisciplinary connections: Social Studies, Fine and Performing Arts, 

Literature, Science 

21st century themes: Global Awareness, Civic Literacy 

Unit Rationale 

Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

participation in democratic life and the democratic-republican form of government. Inherent in 

such an endeavor is the need to analyze the many ways that government institutions operate, 

including the rights and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences 

of historical events and make connections that identify developmental trends. Such training will 

contribute to individual, intellectual development and enlightenment. Indeed, in this unit, we 

study the past in order to grasp the present and predict the future. 

 

Learning Targets 
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Standards 

 Standard 6.1 U.S. History: America in the World. All students will acquire the 

knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge 

and skills enable students to make informed decisions that reflect fundamental rights 

and core democratic values as productive citizens in local, national, and global 

communities.  

 Standard 6.2 World History/Global Studies. All students will acquire the knowledge 

and skills to think analytically and systematically about how past interactions of people, 

cultures, and the environment affect issues across time and cultures. Such knowledge 

and skills enable students to make informed decisions as socially and ethically 

responsible world citizens in the 21st century. 

 Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 

understanding by working collaboratively to address challenges that are inherent in 

living in an interconnected world. 

 

Content Statements for Standard 6.1 

 English colonization in the New World marks the start of U.S. history 

 The ideas of Locke and the Glorious Revolution directly influence the Founding 

Fathers  

 The thinkers of the Enlightenment also have a direct influence on the creation of the 

U.S. 

Content Statement for Standard 6.2 

 The ideas and culture of England inspire thinkers like Voltaire 

 The Enlightenment is of significant importance to political thought 

 Enlightenment Ideas about equality radically change views on society to this day 

Content Statement for Standard 6.3 

 Students are aware of that which helped to guide the creation of their government 

 Students are also aware of their rights and responsibilities as citizens and the role 

they play in government 

 Students are aware of the role the U.S. has played in world history and its influence 

on the world 
 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.1.a Explain how British North American colonies adapted the British governance 

structure to fit their ideas of individual rights, economic growth, and 

participatory government. 

6.1.12.A.2.a Analyze the intellectual origins of the major ideas expressed in the Declaration 

of Independence. 

6.1.12.A.2.b Evaluate the importance of the Declaration of Independence, the Constitution, 

and the Bill of Rights to the spread of democracy around the world. 

6.2.12.C.1.b Trace the movement of essential commodities (e.g., sugar, cotton) from Asia to 

Europe to America, and determine the impact trade on the New World’s 

economy and society.   

6.2.12.A.2.a Determine how the principle ideas of the Enlightenment (e.g., rationalism, 

secularism, tolerance, empiricism, natural rights, contractual government, 

laissez-faire economics, promotion by merit, and new theories of education) 

altered political thought in Europe, and trace the impact of these ideas over 
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time. 

6.2.12.A.2.b Explain the paradox between the ideology of the Enlightenment and the 

treatment of women and non-Europeans in European society. 

6.2.12.A.2.c Determine the reasons for, and the consequences of, the rise of powerful, 

centralized nation states in Europe (i.e., the French absolute monarchy and the 

English limited monarchy). 

6.2.12.A.3.a Explain how and why various ideals (e.g., liberty, popular sovereignty, natural 

rights, democracy, and nationalism) became driving forces for reforms and 

revolutions. 

Unit Essential Questions 

 What are the differences between the 

Tudor and Stuart monarchies and the 

relationship they had with Parliament? 

 What issues help to divide Parliament and 

the Monarch in England? 

 What led to the English Civil War and the 

Glorious Revolution? 

 What are the differences and similarities 

between Locke and Hobbes? 

 In what way was England’s colonial empire 

different from other European powers? 

 What arguments from the Glorious 

Revolution did colonists use during the 

American Revolution? 

 What effect did American independence 

have worldwide? 

 How did the ideas of the Enlightenment 

influence thought on government, society, 

and human relations? 

Unit Enduring Understandings 

 How Britain came to be a limited 

constitutional monarchy with liberal 

influences 

 How the United States was formed and 

the impact that the revolution had on the 

world, notably France 

 How the ideas of the Enlightenment 

forever changed the concepts of 

government and society 

Unit Learning Targets 

Students will ... 

 Analyze the Tudor and Stuart dynasties 

 Define the causes of the English Civil War 

 Compare the philosophies of Locke and Hobbes 

 Examine Britain’s limited constitutional monarchy of the time 

 Study Britain’s colonies in North America 

 Trace the roots of the American Revolution 

 Discuss the ideas of the Philosophes and their applications to today 

Evidence of Learning 

Summative Assessment (2 days):  

Free Response Question on the Enlightenment 

 

Equipment needed: n/a 

Teacher Resources: Free Response Question from a previously released exam 
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Formative Assessments                                     Alternative Assessments 

 Tests/quizzes 

 outlines  

 Maps 

 Colonial diaries 

 Primary Source comparison 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

The Tudors and Stuarts 

 

10 days 

Lesson 2 

Wars and Colonization 

 

15 days 

Lesson 3 

The Enlightenment 

 

9 days 

Teacher Notes:  
 

 

 

Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary 

sources, connecting insights gained from specific details to an understanding of the text as 

a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; 

provide an accurate summary that makes clear the relationships among the key details and 

ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which 

explanation best accords with textual evidence, acknowledging where the text leaves 

matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, 

including analyzing how an author uses and refines the meaning of a key term over the 

course of a text (e.g., how Madison defines faction in Federalist No. 10).  

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse 

formats and media (e.g., visually, quantitatively, as well as in words) in order to address a 

question or solve a problem.  

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into 

a coherent understanding of an idea or event, noting discrepancies among sources.  

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in 

the grades 11–CCR text complexity band independently and proficiently. 

 

 

 

Unit Overview  

Content Area: AP European History 

Unit Title: Age of Revolutions: The French and Industrial Revolutions 

Target Course/Grade Level: 11/12 

Unit Summary  
In this unit students explore the age of revolutions. Starting with the French Revolution, students 
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examine the bloodshed and chaos that accompanied the quest for liberty, equality, and fraternity. 

The initial claims of the Third Estate will be studied, along with the rise of the Jacobins and 

various counter-revolutions. Attention will also be paid to the rise of Napoleon and the impact his 

reign had on Europe and the United States. 

Finally, students will investigate the Industrial Revolution, looking at its birth in England, the 

dramatic transformation it has on political, economic, and social theory, and the improvements in 

the general standard of living to show that it truly is the start of the modern world. Artistic 

movements, such as the Romantics, that serve as the antithesis of the time will also be addressed.  

 

Primary interdisciplinary connections: Social Studies, Science, Fine and Performing Arts, 

Literature 

21st century themes: Global Awareness, Civic Literacy, Financial Literacy 

Unit Rationale 

Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

participation in democratic life and the democratic-republican form of government. Inherent in 

such an endeavor is the need to analyze the many ways that government institutions operate, 

including the rights and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences 

of historical events and make connections that identify developmental trends. Such training will 

contribute to individual, intellectual development and enlightenment. Indeed, in this unit, we 

study the past in order to grasp the present and predict the future. 

 

Learning Targets 

Standards 

 Standard 6.1 U.S. History: America in the World. All students will acquire the 

knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge 

and skills enable students to make informed decisions that reflect fundamental rights 

and core democratic values as productive citizens in local, national, and global 

communities.  

 Standard 6.2 World History/Global Studies. All students will acquire the knowledge 

and skills to think analytically and systematically about how past interactions of people, 

cultures, and the environment affect issues across time and cultures. Such knowledge 

and skills enable students to make informed decisions as socially and ethically 

responsible world citizens in the 21st century. 

 Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 

understanding by working collaboratively to address challenges that are inherent in 

living in an interconnected world. 

 

Content Statements for Standard 6.1 

 The French Revolution and Napoleonic Wars had a direct impact on U.S. History, 

providing the means for westward expansion through the Louisiana Purchase as well 

as the impetus for the War of 1812 

 Immigrants from Europe combined with U.S. raw materials and resources provide 

fertile ground for the growth of industry that will lead to the U.S. becoming a world 

industrial power in the 19th and 20th centuries 
 

Content Statements for Standard 6.2 
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 The French Revolution will lead to a permanent change in the relationship between 

the people of Europe and their governments 

 The social, political, and economic ideas that come from the French Revolution will 

have a lasting influence on the place of workers in society in the Industrial 

Revolution including the development of socialist/communist ideas 

 The rise of Napoleon led to early feelings of nationalism that will later effect Europe 

 The Congress of Vienna led to an unprecedented period of peace between major 

powers in Europe 

 The Industrial Revolution forever altered man’s relationship with nature 

 The Industrial Revolution makes people adhere to a clock, no longer the seasons 

 

Content Statement for Standard 6.3 

 The Industrial Revolution created a constant need by consumers for manufactured 

goods that has led to a battle between workers and companies over wages and 

conditions around the world 
 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.3.b Determine the extent to which America’s foreign policy (i.e., Tripoli pirates, 

the Louisiana Purchase, the War of 1812, the Monroe Doctrine, the War with 

Mexico, and Native American removal) was influenced by perceived national 

interest. 

6.1.12.A.3.c Assess the role of geopolitics in the development of American foreign relations 

during this period. 

6.2.12.A.3.a Explain how and why various ideals (e.g., liberty, popular sovereignty, natural 

rights, democracy, and nationalism) became driving forces for reforms and 

revolutions. 

6.2.12.A.3.c Relate the responses of various governments to pressure for self-government or 

self-determination to subsequent reform or revolution.   

6.2.12.A.3.d Assess the extent to which revolutions during this time period resulted in the 

expansion of political, social, and economic rights and opportunities.   

6.2.12.A.3.e Analyze the relationship between industrialization and the rise of democratic 

and social reforms, including the expansion of parliamentary government.   

6.2.12.A.3.f Compare and contrast the struggles for women’s suffrage and workers’ rights in 

Europe and North America, and evaluate the degree to which each movement 

achieved its goals. 

6.2.12.B.3.b Relate the Industrial Revolution to population growth, new migration patterns, 

urbanization, and the environment. 

6.2.12.C.3.a Analyze interrelationships among the “agricultural revolution," population 

growth, industrialization, specialization of labor, and patterns of land-holding. 

6.2.12.C.3.b Analyze interrelationships among the Industrial Revolution, nationalism, 

competition for global markets, imperialism, and natural resources. 

6.2.12.C.3.c 

 

Compare the characteristics of capitalism, communism, and socialism to 

determine why each system emerged in different world regions.   

 

6.2.12.C.3.d 

Determine how, and the extent to which, scientific and technological changes, 

transportation, and new forms of energy brought about massive social, 

economic, and cultural changes.     

6.2.12.D.3.b Explain how industrialization and urbanization affected class structure, family 

life, and the daily lives of men, women, and children. 

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair 
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labor practices in the United States with those of other nations, and evaluate the 

extent to which such problems are universal. 

6.3.12.C.1 Participate in a real or simulated hearing about a social issue with a related 

economic impact (e.g., growing health care costs, immigration), and justify 

conclusions after weighing evidence from multiple experts and stakeholders. 

Unit Essential Questions 

 How is the viewpoint of each of the three 

estates reflected in their demands entering the 

Estates General on the eve of the Revolution? 

 In what way was government and society 

reorganized over the course of the 

Revolution? 

 Why did the Revolution become more radical 

and violent in 1792? 

 What enabled Napoleon to rise through the 

ranks of the French army and create an 

empire? 

 Were there any positives that came from 

Napoleonic Europe? 

 What were the reasons the Congress of Vienna 

tried to restore absolutism? 

 What were the results of the attempt to restore 

conservatism? 

 Why did the Industrial Revolution begin in 

Britain? 

 How did the factory system change working 

conditions? 

 What economic and social changes occur 

because of the Industrial Revolution? 

 What steps were taken to improve conditions 

for workers? What political and social 

movements helped to support it? 

Unit Enduring Understandings 

 How the world has changed in a myriad of 

ways because of the French and Industrial 

Revolutions 

 How the effects of industrialization have had 

an impact on the environment and society 

Unit Learning Targets 

Students will ... 

 Discuss the reasons for unrest in France 

 Analyze the Declaration of the Rights of Man 

 Examine the reforms of the National Assembly 

 Explore the violence of the Reign of Terror 

 Study the rise of Napoleon 

 Describe resistance to Napoleon 

 Evaluate the Congress of Vienna and the Concert of Europe 

 Determine what are the factors of production and why they are important 

 Follow the developments of inventions and technology that help the Industrial Revolution 

 Analyze the relevance of the Agricultural Revolution to the Industrial Revolution 

 Discuss the factory system and the impact it had on society 

 Consider the changing role of women in the Industrial Age 

 Review the elements of mass production 

 Study the business cycle and make evaluations about economics today 
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 Assess the theories of Smith, Marx, Ricardo, and Malthus 

 Discuss the role of unions in the Industrial Age 

Evidence of Learning 

Summative Assessments:  

Students will write a paper highlighting several instances of the French Revolution on modern 

times. Their thesis will be a variation of Chou’s famous quote about the French Revolution 

 

 

Equipment needed: Computers, Library 

Teacher Resources: Teacher’s Personal Library, Various websites for primary sources 

including Fordham Halsall Website 

 

 

 

 

 

 

 

 

Formative Assessments                                     Alternative Assessments 

 Tests/quizzes 

 outlines 

 

 Quiz group competition 

 Kahoot 

 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

The French Revolution 

 

18 days 

Lesson 2 

The Napoleonic Era 

 

15 days 

Lesson 3 

The Industrial Revolution and Age 

 

20 days 

Teacher Notes:  
 

 

Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary 

sources, connecting insights gained from specific details to an understanding of the text as 

a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; 

provide an accurate summary that makes clear the relationships among the key details and 

ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which 

explanation best accords with textual evidence, acknowledging where the text leaves 

matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, 

including analyzing how an author uses and refines the meaning of a key term over the 

course of a text (e.g., how Madison defines faction in Federalist No. 10).  

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse 

formats and media (e.g., visually, quantitatively, as well as in words) in order to address a 
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question or solve a problem.  

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into 

a coherent understanding of an idea or event, noting discrepancies among sources.  

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in 

the grades 11–CCR text complexity band independently and proficiently. 

 

 

 

Unit Overview  

Content Area: AP European History 

Unit Title: Rise of the Isms: Nationalism and Imperialism 

Target Course/Grade Level: 11/12 

Unit Summary  
In this unit, students will analyze the nationalist movements that swept through Europe in the 19th 

century. They will explore what rising nationalist sentiment meant for European politics as well 

as international politics, with a special focus on Bismarck and the rise of Germany. The rise of 

nationalist feelings will help to transition students to imperialism. Students will concentrate on 

European imperialism in Africa and Asia. They will also analyze the era and identify both the 

benefits and the difficulties the policies created for both the Europeans and the indigenous 

peoples. 

 

Primary interdisciplinary connections: Social Studies, Fine and Performing Arts, 

Literature, Science 

21st century themes: Global Awareness, Civic Literacy, Financial Literacy 

Unit Rationale 

Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

participation in democratic life and the democratic-republican form of government. Inherent in 

such an endeavor is the need to analyze the many ways that government institutions operate, 

including the rights and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences 

of historical events and make connections that identify developmental trends. Such training will 

contribute to individual, intellectual development and enlightenment. Indeed, in this unit, we 

study the past in order to grasp the present and predict the future. 

 

Learning Targets 

Standards 

 Standard 6.1 U.S. History: America in the World. All students will acquire the 

knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge 

and skills enable students to make informed decisions that reflect fundamental rights 

and core democratic values as productive citizens in local, national, and global 

communities.  

 Standard 6.2 World History/Global Studies. All students will acquire the knowledge 

and skills to think analytically and systematically about how past interactions of people, 

cultures, and the environment affect issues across time and cultures. Such knowledge 

and skills enable students to make informed decisions as socially and ethically 

responsible world citizens in the 21st century. 

 Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 
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understanding by working collaboratively to address challenges that are inherent in 

living in an interconnected world. 

 

Content Statement for Standard 6.2 

 Nationalist movements become popular across Europe, with the formation of Italy 

and Germany having a profound impact on world history 

 Nationalist sentiment will fracture many of the old empires in Europe including the 

Austrian and Ottoman Empires 

 The Franco-Prussian War led to tensions that will last into WWII 

 Rising nationalist sentiment will help fuel an arms and colony race that will lead to 

WWI 

 European imperialist policies will have positive and negative impacts on Africa and 

Asia to this day 

 The ideas of racial superiority and social Darwinism help justify European 

Imperialism 

Content Statement for Standard 6.3 

 The indigenous peoples of various areas are still abused through the continued sale 

of blood diamonds, etc. 

 Nationalist movements exist today with varying amounts of success (Chechnya vs. 

South Sudan) 

  
 

CPI #  Cumulative Progress Indicator (CPI) 

6.2.12.C.3.e Assess the impact of imperialism on economic development in Africa and Asia. 

6.2.12.D.3.a Explain how individuals and groups promoted revolutionary actions and 

brought about change during this time period. 

6.2.12.D.3.c Compare and contrast China’s and Japan’s views of and responses to 

imperialism, and determine the effects of imperialism on the development and 

prosperity of each country in the 20th century. 

6.2.12.D.3.d Analyze the extent to which racism was both a cause and consequence of 

imperialism, and evaluate the impact of imperialism from multiple 

perspectives.   

6.2.12.D.3.e Analyze the impact of the policies of different European colonizers on 

indigenous societies, and explain the responses of these societies to 

imperialistic rule. 

6.2.12.A.3.e  Analyze the relationship between industrialization and the rise of democratic 

and social reforms, including the expansion of parliamentary government.   

                                           

6.2.12.A.3.d Assess the extent to which revolutions during this time period resulted in the 

expansion of political, social, and economic rights and opportunities. 

6.2.12.A.3.c Relate the responses of various governments to pressure for self-government or 

self-determination to subsequent reform or revolution. 

6.2.12.A.3.a 

 

 

 

 

6.3.12.B.1 

Explain how and why various ideals (e.g., liberty, popular sovereignty, natural 

rights, democracy, and nationalism) became driving forces for reforms and 

revolutions. 

 

 

Collaborate with students from other countries to develop possible solutions to 

an issue of environmental justice, and present those solutions to relevant 
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national and international governmental and/or nongovernmental organizations. 

Unit Essential Questions 

 How did Italian unification finally happen 

after years of struggle? 

 What are the events and people responsible for 

the unification of Germany? 

 What reforms take place under Bismarck? 

 How did Bismarck deal with challenges from 

socialists? 

 Why did Russia fail to reform? 

 What were motives for European imperialism? 

 How did imperialism differ between Africa 

and Asia? 

 Why claim colonies in the Pacific? 

 What colonies were created in sub-Saharan 

Africa? 

 How did North Africa come to be colonized 

by the Europeans? 

 How was European migration a part of 

imperialism? 

 How did the indigenous peoples respond to 

colonization? 

Unit Enduring Understandings 

 How feelings of nationalism still resonates 

with people today based on similar 

cultural and social norms 

 How ideas about race can negatively 

impact other cultures 

 

Unit Learning Targets 

Students will ... 

 Identify leaders of various nationalist movements 

 Describe the events that led to the unifications of Italy and Germany 

 Analyze the system of government in Germany 

 Examine the social reforms implemented by Bismarck 

 Discuss the failures and problems of the aging empires in Europe (Austria, Ottoman, Russian) 

 Consider the political, economic, and social motives for imperialism 

 Explore the competition and colonization of Africa and Asia 

 Compare the costs and benefits of imperialism for all involved 

 Study the backlash by indigenous peoples against colonial policy 

Evidence of Learning 

Summative Assessment (2 Days)  

DBQ from released AP European History test.  

 

Equipment needed: n/a 

Teacher Resources: Released AP DBQ 
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Formative Assessments                                      Alternative Assessments 

 Tests/quizzes 

 Maps 

 Group debate 

 Personal PowerPoints 

 Primary Sources 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

Unification 

 

14 days 

Lesson 2 

Colonization 

 

14 days 

Teacher Notes:  

 

Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary 

sources, connecting insights gained from specific details to an understanding of the text as 

a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; 

provide an accurate summary that makes clear the relationships among the key details and 

ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which 

explanation best accords with textual evidence, acknowledging where the text leaves 

matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, 

including analyzing how an author uses and refines the meaning of a key term over the 

course of a text (e.g., how Madison defines faction in Federalist No. 10).  

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse 

formats and media (e.g., visually, quantitatively, as well as in words) in order to address a 

question or solve a problem.  

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into 

a coherent understanding of an idea or event, noting discrepancies among sources.  

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in 

the grades 11–CCR text complexity band independently and proficiently. 

 

 

Unit Overview  

Content Area: AP European History 

Unit Title: The Second Thirty Years War: WWI and WWII 

Target Course/Grade Level: 11/12 

Unit Summary  
In this unit, students will examine what historians have come to call the Second Thirty Years War 

(1914-1945). They will analyze the causes and tactics of both wars. Students will also investigate 

the effects of the war on the home front in terms of economic, political, and social change. The 

interwar period will allow students to evaluate the rise of fascism and communism and explore 

the arts of the time and how they reflect the feelings of the “lost generation.” 

 

Primary interdisciplinary connections: Social Studies, Fine and Performing Arts, 

Literature, Science 

21st century themes: Global Awareness, Civic Literacy 

Unit Rationale 
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Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

participation in democratic life and the democratic-republican form of government. Inherent in 

such an endeavor is the need to analyze the many ways that government institutions operate, 

including the rights and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences 

of historical events and make connections that identify developmental trends. Such training will 

contribute to individual, intellectual development and enlightenment. Indeed, in this unit, we 

study the past in order to grasp the present and predict the future. 

 

Learning Targets 

Standards 

 Standard 6.1 U.S. History: America in the World. All students will acquire the 

knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge 

and skills enable students to make informed decisions that reflect fundamental rights 

and core democratic values as productive citizens in local, national, and global 

communities.  

 Standard 6.2 World History/Global Studies. All students will acquire the knowledge 

and skills to think analytically and systematically about how past interactions of people, 

cultures, and the environment affect issues across time and cultures. Such knowledge 

and skills enable students to make informed decisions as socially and ethically 

responsible world citizens in the 21st century. 

 Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 

understanding by working collaboratively to address challenges that are inherent in 

living in an interconnected world. 

 

Content Statements for Standard 6.1 

 The U.S. becomes a major power in the world after these two conflicts 

 The U.S. as an economic power grows significantly 

 This period sets the stage for the U.S. to be a superpower during the Cold War 

Content Statement for Standard 6.2 

 The “lost generation” between wars comes to be hugely influential in the arts 

 This period radically changes Europe and its place in the world, as the Eurocentric world 

is over 

 The use of modern technology in war comes to have horrific results on civilian 

populations 

 The period empowers women to pursue more rights 

 

Content Statement for Standard 6.3 

 The horrors and atrocities of the holocaust, etc. creates a new era of tolerance 

 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.7.a Analyze the reasons for the policy of neutrality regarding World War I, and explain 

why the United States eventually entered the war.     

6.1.12.A.7.c Analyze the Treaty of Versailles and the League of Nations from the perspectives 

of different countries. 

6.2.12.A.4.a Explain the rise of fascism and spread of communism in Europe and 

Asia.                    
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6.2.12.A.4.c Analyze the motivations, causes, and consequences of the genocides of Armenians, 

Roma (gypsies), and Jews, as well as the mass exterminations of Ukrainians and 

Chinese. 

6.2.12.B.4.a Determine the geographic impact of World War I by comparing and contrasting the 

political boundaries of the world in 1914 and 1939. 

6.2.12.B.4.b Determine how geography impacted military strategies and major turning points 

during World War II. 

6.2.12.B.4.d Explain the intended and unintended consequences of new national boundaries 

established by the treaties that ended World War II. 

6.2.12.C.4.a Analyze government responses to the Great Depression and their consequences, 

including the growth of fascist, socialist, and communist movements and the 

effects on capitalist economic theory and practice. 

6.2.12.C.4.b Compare and contrast World Wars I and II in terms of technological innovations 

(i.e., industrial production, scientific research, war tactics) and social impact (i.e., 

national mobilization, loss of life, and destruction of property).   

6.2.12.C.4.c Assess the short- and long-term demographic, social, economic, and environmental 

consequences of the violence and destruction of the two World Wars. 

6.2.12.C.4.d 

 

Analyze the ways in which new forms of communication, transportation, and 

weaponry affected relationships between governments and their citizens and 

bolstered the power of new authoritarian regimes during this period. 

6.2.12.D.4.a Analyze the extent to which nationalism, industrialization, territory disputes, 

imperialism, militarism, and alliances led to World War I.     

6.2.12.D.4.b Analyze the Treaty of Versailles and the League of Nations from the perspectives 

of different nations.   

6.2.12.D.4.c Assess the causes of revolution in the 20th century (i.e., in Russia, China, India, 

and Cuba), and determine the impact on global politics.                                                         

6.2.12.D.4.d Analyze the extent to which the legacy of World War I, the global depression, 

ethnic and ideological conflicts, imperialism, and traditional political or economic 

rivalries caused World War II. 

6.2.12.D.4.g Analyze the role of nationalism and propaganda in mobilizing civilian populations 

in support of “total war” 

6.2.12.D.4.g Analyze how the social, economic, and political roles of women were transformed 

during this time period. 

6.2.12.D.4.k 

 

 

 

6.3.12.D.1 

Assess the cultural impact of World War I, the Great Depression, and World War 

II. 

 

 

Analyze current laws involving individual rights and national security, and 

evaluate how the laws might be applied to a current case study that cites a violation 

of an individual's constitutional rights. 

Unit Essential Questions 

 How did conflicting national 

interests set up the world for 

conflict? 

 In what ways was a new type of war 

fought by nations? 

Unit Enduring Understandings 

 How both World War I and World War II 

still impact the world today 

 How both World Wars allow for the spread 

of democracy and struggle against dictators 

from 1945 to the present 
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 How did WWI help to bring an end 

to Tsarist Russia and the Russian 

Revolution? 

 What were the peace terms and why 

were they unsuccessful? 

 How did the war create a new 

Europe? 

 What impact did the wars have on 

civilians? 

 Why was there a transition from 

prosperity to depression? 

 How were the dictatorships of 

Europe established? 

 What were the policies of Hitler? 

 What events led to WWII? 

 Why did the U.S. enter the war? 

 What were the results of WWII? 

 

Unit Learning Targets 

Students will ... 

 Identify the national interests that set the stage for both wars 

 Analyze the expansion and course of the wars 

 Describe the settlement and problems of the Peace at Versailles 

 Summarize the causes and course of the Russian Revolution 

 Analyze the effects of the Russian Revolution 

 Describe the new attitudes as expressed in art and culture after the war 

 Study the causes of the Great Depression and its effect on the world 

 Analyze the rise of the dictators in Europe 

 Discuss the goals of the allies, the results of WWII and the effects they have had on the world 

today 

Evidence of Learning 

Summative Assessment (10 days)  

Student will analyze the portrayal of war over the past 50 years in an essay. They will discuss the 

positive and negative portrayals of war and how it has come to change over time. Included in this 

will be reflections on feelings about war, the role of propaganda, and changing 

censorship/cultural norms 

 

 

Equipment needed: Teacher computer/projection set-up, DVD player 

Teacher Resources: YouTube, Discovery Education, Primary Sources, Fictional Sources 

(ex. All Quiet on the Western Front) 
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Formative Assessments                                     Alternative Assessments 

 Tests/quizzes  

 Maps 

 Student created videos 

 Primary Sources 

Lesson Plans  

Lesson Timeframe 

Lesson 1 

WWI 

 

20 days 

Lesson 2 

Interwar Period/Russian Rev 

 

15 days 

Lesson 3 

WWII 

 

13 days 

Teacher Notes:  
 

 

Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary 

sources, connecting insights gained from specific details to an understanding of the text as 

a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; 

provide an accurate summary that makes clear the relationships among the key details and 

ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which 

explanation best accords with textual evidence, acknowledging where the text leaves 

matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, 

including analyzing how an author uses and refines the meaning of a key term over the 

course of a text (e.g., how Madison defines faction in Federalist No. 10).  

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse 

formats and media (e.g., visually, quantitatively, as well as in words) in order to address a 

question or solve a problem.  

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into 

a coherent understanding of an idea or event, noting discrepancies among sources.  

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in 

the grades 11–CCR text complexity band independently and proficiently. 
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Content Area Unit 

Name 

Social Studies 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century Themes 

and Skills 
 

 

For information related to the 12 Career Ready Practices follow the links below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, Design, 

and Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and illustrate a 

simple story, Work collaboratively with peers on project, Use digital tools to explore an 

issue and design solution for a problem, Identify how technology improves life, Use 

digital tools to design an approach to solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply engineering 

designs to data collection and solutions, Understand how technology evolves based on 

need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on global topic, 

Use technology and social media responsibly, Employ a wide range of digital resources 

to collect data and form solutions, Identify the forces that come into play for further 

development of technology; apply engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized Education Plan 

(IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified students 

based on the instructional modifications listed in the IEP. 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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 In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher 

will be responsible for support in modifying the curriculum for the students, informing the class room 

teacher of the modifications, and directing instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on disability, preferential 

seating, study guides, copies of class notes, assistive technology and rewording/repeating or clarifying 

directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should modify tests 

for classified students.  Tests may be given in the regular education classroom or completed with the 

inclusion teacher in another location with additional time. Students may be tested separately 

according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency level.  

Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs with the 

assistance of the ESL teacher that promotes language, literacy and content learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional strategies that 

support language and learning goals for all students.  This approach to teaching aligns with preparing 

students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be 

responsible for identifying language objectives and additional instructional strategies that improve 

proficiency in English and academic success of ELLs.  Instructional strategies and the necessary 

scaffolds to promote student learning will be shared with the general education teacher for daily lessons 

that are aligned to District Curricula, CCSS, and WIDA Standards.  The general Education teacher and 

ESL teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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 Direct instruction, small group or pullout, about the contrasting letter sound correspondences, 

syllabication patterns and morphology in English supported with connections to their native language, 

native language text and/or resources, graphic organizers, visuals, sentence starters/ sentence frames, 

cloze activities, modeling, working with a partner, timeline and phrase wall and adapted text (in English) 

or specific sections of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content language talk and 

grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding of academic 

language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions show an 

attempt to improve Language Control by embedding academic content vocabulary and Linguistic 

Complexity by expanding and varying sentence structures and using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with new vocabulary 

(adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and develop English 

fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support student’s English 

Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate 

differentiation for assessing ELLs. 

 

 

 

 

Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee works to 

understand the reasons behind the student’s low performance level in school and to create and 

implement a plan that is carried out by a variety of staff members in the building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the 

plan and a timeframe for assessing the growth of the student.  There are academic as well as behavioral 

goals that are listed for the students with recommended strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the student 

improve his/her performance while applying appropriate behavioral strategies consistent with the needs 

of the student. 

 Teachers will report student progress to the I&RS committee within the specified timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students in their class.  

The strategies would be guided by the I&RS plan and be consistent with the student’s ability and 

learning modality.  

 

Modifications:  
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 Clarify all assignments and place specific timeframes for completion.  Provide student with opportunity 

for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations within the 

framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for not completing 

work. 

 Provide time outside the normal class time for completion of work.  Not completing assignments is 

unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students in their class. 

 Assignments and assessments can be planned and implemented with input from the student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety 

of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s ability in mind.  

 
 
 

 


