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Unit I Overview 
Content Area: Art 

Unit Title: “Marvelous Monsters” 

Target Course/Grade Level: 6th Grade 

Unit Summary 

Learning to create a three-dimensional piece of art is very different from something that is two 

dimensional. A sculpture must be visually pleasing from all sides that are exposed. This means that each 

component of the piece should work together. The features of the sculpture or the parts that are built 

should match the paint colors that are used to enhance it. 

Students will learn to turn a drawing into a sculpture. Using found materials the students will create a 

three-dimensional piece of art that can be picked up and viewed from all sides. 

Unit Rationale 

 
This lesson introduces students to three-dimensional art. 

This lesson allows the students to use problem solving skills by using found materials and creating 

something out of nothing. 

 

Climate Change: Students are using everyday materials that most throw away and do not recycle; like 

plastic bags and newspapers. By reusing these materials, they are being given a new purpose and the 

students are learning how to make use of what they have around them first, without going out and buying 

something different. 

Interdisciplinary Connections: 

ELA: 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in words. 

NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own clearly 

and persuasively. 

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can 

follow the line of reasoning and the organization, development, and style are appropriate to task, 

purpose, and audience. 

SL.6.5 Include multimedia components (e.g. graphics, images, music, sound) and visual displays 

in presentations to clarify information. 
 

Career Readiness, Life Literacies, and Key Skills : 

Creativity and Innovation 

9.4.8.CI.1: Assess data gathered on varying perspectives on causes of climate change (e.g., cross cultural, 

gender-specific, generational), and determine how the data can best be used to design multiple potential 

solutions (e.g., RI.7.9, 6.SP.B.5, 7.1.NH.IPERS.6, 8.2.8.ETW.4). 

9.4.8.CI.2: Repurpose an existing resource in an innovative way (e.g., 8.2.8.NT.3). 

9.4.8.CI.3: Examine challenges that may exist in the adoption of new ideas (e.g., 2.1.8.SSH, 

6.1.8.CivicsPD.2). 

9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries. 
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Computer Science and Design Thinking: 

8.1.8.CS.3: Justify design decisions and explain potential system trade-offs. 

8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem. 

 

 

Learning Targets 

Standards 

Anchor Standard 1: Generating and conceptualizing ideas. 

Anchor Standard 2: Organizing and developing ideas. 

Anchor Standard 3: Refining and completing products. 

Anchor Standard 4: Selecting, analyzing and interpreting work. 

Anchor Standard 5: Developing and refining techniques and models or steps needed to create 

products. 
Anchor Standard 6: Conveying meaning through art. 

Anchor Standard 11: Relating artistic ideas and works within societal, cultural and historical contexts to 

deepen understanding. 
CPI # Cumulative Progress Indicator (CPI) 

1.2.8.Cr1a Generate a variety of ideas, goals and solutions for media artworks using creative 

processes such as sketching, brainstorming, improvising, and prototyping with 

increased proficiency, divergent thinking, and opportunity for student choice. 

1.2.8.Cr1b Organize and design artistic ideas for media arts productions. 

1.2.8.Cr1c Critique plans, prototypes and production processes considering purposeful and 

expressive intent. 

1.2.8.Cr2a Organize and design artistic ideas for media arts productions. 

1.2.8.Cr2b Critique plans, prototypes and production processes considering purposeful and 

expressive intent. 

1.2.8.Cr3a Experiment with and implement multiple approaches that integrate content and 

stylistic conventions. 

1.2.8.Cr3b Communicate an intentional purpose and meaning utilizing varying point of view and 

perspective. 

1.2.8.Cr3c Refine and modify artistic choices to reflect an understanding of purpose, narrative 

structures, composition, audience, and context. 

1.2.8.Pr4a Experiment with and integrate multiple forms, approaches and content to coordinate, 

produce and implement media artworks that convey purpose and meaning (e.g., 

narratives, video games, interdisciplinary projects, multimedia theatre). 

1.2.8.Pr5a Develop and demonstrate a variety of artistic, design, technical, and soft skills (e.g., 

self-initiative, problem solving, collaborative communication) through performing 

various roles in producing media artworks. 

1.2.8.Pr5b Develop and demonstrate creativity and adaptability, through processes such as 

testing constraints and divergent solutions, within and through media arts productions. 
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1.2.8.Pr5c Develop and demonstrate creativity and adaptability in standard and experimental ways, 

to construct, achieve assigned purpose, and communicate intent in media artworks. 

1.2.8.Pr6a Analyze and design various presentation formats and tasks in the presentation and/or 

distribution of media artworks. 

1.2.8.Pr6b Analyze benefits and impacts from presenting media artworks. 

1.2.8.Re7a Compare, contrast and analyze the qualities of and relationships between the 

components and style in media artworks. 

1.2.8.Re7b Compare, contrast and analyze how various forms, methods and styles in media 

artworks affect and manage audience experience and create intention when addressing 

global issues including climate change. 

1.2.8.Re8a Analyze the intent and meanings and context of a variety of media artworks, focusing 

on intentions, forms, and detect bias, opinion, and stereotypes. 

1.2.8.Re9a Evaluate media art works and production processes at decisive stages, using identified 

criteria, and considering context and artistic goals. 

1.2.8.Cn10a Access, evaluate and use internal and external resources to inform the creation of media 

artworks, such as cultural and societal knowledge, research and exemplary works. 

1.2.8.Cn10b Explain and demonstrate how media artworks expand meaning and knowledge and 

create cultural experiences, such as local and global events. 

1.2.8.Cn11a Access, evaluate and use internal and external resources and context to inform the 

creation of media artworks (e.g., cultural and societal knowledge, research, exemplary 

works). 

1.2.8.Cn11b Explain and demonstrate how media artworks expand meaning and knowledge, and 

create cultural experiences (e.g., via local and global events considering fair use and 

copyright, ethics, media literacy). 

1.5.8.Cr1a Conceptualize early stages of the creative process, including applying methods to 

overcome creative blocks or take creative risks, and document the processes in 
traditional or new media. 

1.5.8.Cr1b Develop criteria, identify goals and collaboratively investigate an aspect of present- 

day life, using contemporary practice of art or design. 

1.5.8.Cr2a Demonstrate persistence and willingness to experiment and take risks during 

the artistic process. 

1.5.8.Cr2b Demonstrate an awareness of ethical responsibility as applied to artmaking 

including environmental implications, responsibility in sharing images online, 

appropriation, and intellectual property ethics. 

1.5.8.Cr2c Apply, organize and strategize methods for design and redesign of objects, 

places, systems, images and words to clearly communicate information to a 

diverse audience. 

1.5.8.Cr3a Use criteria to examine, reflect on and plan revisions for a work of art, and 

create an artistic statement. 
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1.5.8.Pr4a Investigate and analyze ways artwork is presented, preserved and experienced, 

including use of evolving technology. Evaluate a collection or presentation 

based on this criterion. 

1.5.8.Pr5a Individually or collaboratively prepare and present theme-based artwork for 

display and formulate exhibition narratives. 
1.5.8.Pr6a 

 
 

1.5.8.Cn11a 

 
 

1.5.8.Cn11b 

Analyze how exhibitions in different venues communicate meaning and influence 

ideas, beliefs and experiences. 

 

Analyze and contrast how art forms are used to represent, establish, reinforce and 

reflect group identity and culture. 
 

Analyze and contrast how art forms are used to reflect global issues, including 

climate change. 

Unit Essential Questions 

●  How does a three-dimensional piece of art 
differ from a two-dimensional piece? 

● How does color affect your artwork? 

Unit Enduring Understandings 
 

● A three-dimensional piece of art is 

viewed by its height, width, and depth. 
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● What colors would you use to represent a 
happy or positive monster? 

● What colors would you use to represent an 
evil monster? What about a sad monster? 

● How will you use the plastic bag to create 
your sculpture? 

● How will you use the newspaper to create 
your sculpture? 

● How will you use the tape to create your 
sculpture? 

● What conditions, attitudes and behaviors 
support creativity and innovative thinking? 

● What factors prevent or encourage people to 
take creative risks? 

●  How does collaboration expand the creative 
process? 

●  How does knowing the contexts, histories 
and traditions of art forms help us create 
works of art and design? 

● Why do artists follow or break from 
established traditions? 

●  How do artists determine what resources 
and criteria are needed to formulate artistic 
investigations? 

● What is an art museum? 

●  How does the presenting and sharing of 
objects, artifacts and artworks influence and 
shape ideas, beliefs and experiences? 

● How do objects, artifacts and artworks 
collected, preserved, or presented, cultivate 
appreciation and understanding? 

● How does art help us understand the lives of 
people of different times, places and 
cultures? 

● How is art used to impact the views of a 
society? How does art preserve aspects of 
life? 

● What are some online resources to use to 
enhance media art? 

A two-dimensional piece is flat and is 

only viewed as having a front and a 

back. 

● Color can enhance the personality of 
your monster. If the colors are used 
properly, color can make your monster 
come to life. 

● For a positive monster you would use 
warm colors: reds, oranges, yellows. 

● An evil monster would be black and/or 
red. A sad monster would use cool 
colors: blues, purples, pinks, greens. 
(There different variations of colors; 
some warm colors can be used to show 
evil and some cool colors can also be 
used to show happiness) 

● The plastic bag will act as the “skin” of 
the monster's body and head. The 

newspaper will be the stuffing and also 
be used to make the arms, legs, horns, 
etc. 

● The tape will hold everything together 
and create the shape of the monster. 

● Creativity and innovative thinking are 
essential life skills that can be 
developed. 

●  Artists and designers shape artistic 
investigations, following or breaking 
with traditions in pursuit of creative art- 
making goals. 

Objects, artifacts and artworks collected, 

preserved, or presented either by artists, 

museums, or other venues communicate 

meaning and a record of social, cultural and 

political experiences resulting in the cultivating 

of appreciation and understanding. 

People develop ideas and understandings of 

society, culture and history through their 

interactions with and analysis of art. 

Unit Learning Targets 

Students will ... 

● Learn what a sculpture and a three-dimensional piece of art is by investigating this type of art form.   

● Discuss how a sculpture can be displayed versus a two-dimensional artwork that has a back and front. 
Ex: If you went to an art exhibit a sculpture could be displayed on a pedestal that makes it viewable 
from all sides or sitting on the ground, where the viewer is intended to walk around it. 

● Discuss what the characteristics of a monster are and how they can be used to create their individual 
projects. 

● Draw their ideas. 
● Build the structure of the monster using a plastic bag, newspaper, and masking tape. 
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● Discuss how they are making “something out of nothing.” By not throwing away these materials they 
are repurposing them and making them into a displayable piece of art that could encourage others to 
reuse their materials for other uses. 

● Create a hard surface using plaster and also enhance the monster by creating facial features and other 
small details. 

● Learn how to use color to enhance the personality of the monster. And will practice mixing paint to 
achieve a desired color. 

● Paint their monsters according to the type of monster they have chosen to create. 
● Self-evaluate monsters according to a rubric.  
● Learn how to evaluate/critique others artwork. 

Evidence of Learning 

Summative Assessment - Evaluate the finished project. Does the monster have the required elements or 

characteristics to be a monster? Were the materials used properly in order to achieve a finished monster? 

 

Formative Assessment – Students must check in with the teacher before moving on to the next step. 

 

Benchmark Assessment – Constantly walking around the room, checking with each student during each 

class period to make sure they understand the procedures. Also, a student may not move on to the next 

step unless the teacher approves the current step. 

 

Alternative Assessment(s) – Project can be assessed on a smaller scale: If a student is falling behind due 

to absence or other factors, the project can be scaled down. They can make a smaller monster, paint the 

facial features instead of molding them out of plaster, or make less features like only feet and no arms or 

horns, etc. 

Equipment needed: 1:1 devices, paper, found materials, plaster, paint 

Teacher Resources: 

 
Inspiration from the idea of pinch pot monsters using clay. 

Lesson Plans & Pacing Guide 
Lesson Timeframe 

Drawing and designing monster 2, 40 minute periods 

Building the structure of the monster 5, 40 minute periods 

Plastering 

Priming 

Painting 

Clear gloss to seal paint 

3, 40 minute periods 

1, 40 minute periods 

5, 40 minute periods 

2, 40 minute periods 

Evaluate/

Critique 

2, 40-minute periods 
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Teacher Notes: 

Make sure all students are moving on pace with the days allotted for each part of the project. This project 

does take the entire rotation. 

Curriculum Development Resources 

NJ Visual and Performing Arts Standards 

Unit Overview 
Content Area: Art 

Unit Title: “Movement Trophies” 

Target Course/Grade Level: 7th Grade 

Unit Summary 

During this project students will develop an understanding of how movement can be shown in art through 

sculpture. When a person is walking, running, playing a sport, etc. they are probably not thinking about 

each body movement before they make it. It just comes naturally to them. But, when you stop and think 

about each step in between where you start and where you end, there are a lot of movements in between. 

 

When creating a sculpture that shows movement, specifically a figure, one must put the figure in a 

position that captures it in mid-motion. Think about a picture of someone actively playing soccer. What 

types of pictures would you get if they were in the middle of running or kicking the ball? 

 

Students will create a sculpture containing a figure in mid-motion that represents them. The sculpture will 

represent a trophy-like appearance. The figure will be participating in an activity that involves obvious 

movement and be something that they currently do or would like to do in the future. 

Unit Rationale 

 

● This lesson teaches the students to see and create a figure that is in a mid-movement position. 

● They learn how to create a figure that is not just standing with their legs straight and hands down. 

● This lesson teaches the students how to show movement in art through drawing and sculpture. 

● This lesson gets the students moving and demonstrating their positions. 
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Interdisciplinary Connections: 

ELA: 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in words. 

NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own clearly 

and persuasively. 

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can 

follow the line of reasoning and the organization, development, and style are appropriate to task, 

purpose, and audience. 

SL.6.5 Include multimedia components (e.g. graphics, images, music, sound) and visual displays 

in presentations to clarify information. 
 

Career Readiness. Life Literacies, and Key Skills: 

Creativity and Innovation 

9.4.8.CI.1: Assess data gathered on varying perspectives on causes of climate change (e.g., cross cultural, 

gender-specific, generational), and determine how the data can best be used to design multiple potential 

solutions (e.g., RI.7.9, 6.SP.B.5, 7.1.NH.IPERS.6, 8.2.8.ETW.4). 

9.4.8.CI.2: Repurpose an existing resource in an innovative way (e.g., 8.2.8.NT.3). 

9.4.8.CI.3: Examine challenges that may exist in the adoption of new ideas (e.g., 2.1.8.SSH, 

6.1.8.CivicsPD.2). 

9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries. 

 
Computer Science and/or Design Thinking: 

8.2.8.ETW.2: Analyze the impact of modifying resources in a product or system (e.g., materials, energy, 

information, time, tools, people, capital). 

Learning Targets 

Standards 

Anchor Standard 1: Generating and conceptualizing ideas. 

Anchor Standard 2: Organizing and developing ideas. 

Anchor Standard 3: Refining and completing products. 

Anchor Standard 7: Perceiving and analyzing products. 
LGBT and Disabilities Law: N.J.S.A. 18A:35-4.35 

Keith Haring figures. Keith Haring was a Pop Artist and Social Activist who was a strong advocate for the 

LGBTQIA+ community, AIDS awareness, and anti-racism. 
His figures are cartoon-like in style and very simplistic. 

CPI # Cumulative Progress Indicator (CPI) 

1.5.8.Cr1a Conceptualize early stages of the creative process, including applying 

methods to overcome creative blocks or take creative risks, and document the 

processes in traditional or new media. 

1.5.8.Cr2c Apply, organize and strategize methods for design and redesign of objects, 

places, systems, images and words to clearly communicate information to a 

diverse audience. 
1.5.8.Cr3a Use criteria to examine, reflect on and plan revisions for a work of art, and create an 

artistic statement. 
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1.5.8.Re7a Explain how a person's aesthetic choices are influenced by culture and 

environment, and how they impact the way in which visual messages are 
perceived and conveyed. 

1.5.8.Re7b Compare and contrast cultural and social contexts of visual arts and how they 

influence ideas and emotions. 
Unit Essential Questions 

● How do you show movement in art, 
specifically figures? 

● Why is the position of the figure so 
important? 

● What role does persistence play in 
revising, refining and developing work? 
How do artists grow and become 
accomplished in art forms? 

● How does collaboratively reflecting on a 
work help us experience it more 
completely? 

● What role does persistence play in 
revising, refining and developing work? 

● How do artists grow and become 
accomplished in art forms? 

● How does collaboratively reflecting on a 
work help us experience it more 
completely? 

● How do artists work? 

Unit Enduring Understandings 

● The figure should appear to be in “mid- 
motion” or an action shot. The body 
should be in a position that it would not 
be able to hold for a long period of time. 

● All parts of the body must work together 
to create the correct position. If some part 
is out of place, then the movement will 
not make sense. 

● Artists and designers develop excellence 

through practice and constructive critique, 
reflecting on, revising and refining work 
over time. 

● Artists and designers develop excellence 
through practice and constructive critique, 
reflecting on, revising and refining work 
over time. 

● Artists and designers experiment with 

forms, structures, materials, concepts, 

media, and art-making approaches. 
 

● How do artists and designers determine 
whether a particular direction in their work 
is effective? 

● How do artists and designers learn from 
trial and error? 

● How do artists and designers care for and 
maintain materials, tools and equipment? 
Why is it important, for safety and health, 
to understand and follow correct 
procedures in handling materials, tools and 

equipment? 

● What responsibilities come with the 
freedom to create? 

● How do objects, places and design shape 
lives and communities? 

● How do artists and designers determine 
goals for designing or redesigning objects, 
places, or systems? 

● How do artists and designers create works 

of art or design that effectively 

communicate? 

●  Artists and designers balance 
experimentation and safety, freedom and 
responsibility, while developing and 
creating artworks. 

● People create and interact with objects, 
places and design that define, shape, 
enhance, and empower their lives. 
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Unit Learning Targets 

Students will ... 

● Have a class discussion about movement in art and analyze different works of art that show movement. 

● Create 4 drawings of figure movement, not focusing on the details of the person themselves, but just 
their body positions. Start by making the figures very simple like a stick figure and continue to add 
details once the positioning of the person’s body is completely correct. (Keith Haring figures example) 

● Create a drawing of the figure that represents them, in a position that shows movement. They can use a 
picture on the computer for reference and are also encouraged to act out the movement to feel what it 
looks like. Like the 4 practice drawings, start simple, then go back and revise the drawing by adding 
more detail once the position is correct. 

● Create a three-dimensional figure using foil and tape. Students can also make accessories if necessary 
like a basketball or something the figure is interacting with. Keep in mind that the more movement that 
is shown in the figure or risk taken in the balance of the position, the more “wowing” it will be. 

● Create a base or cup for their figure to stand on using a plastic cup. 

● Create 2 handles to balance the sides of the cup by molding newspaper and wrapping it in foil. This will 
also create a center for where the figure should stand. 

● Cover the entire sculpture in plaster to create a hard shell or surface. 

● Apply Gesso or primer to the entirety of the sculpture. 

● Paint the base of the sculpture using colors that enhance the figure. Ex: team colors. 

● Students will paint the figure to make it look as realistic as possible. They will paint it to be wearing the 

appropriate outfit for the activity they have chosen to represent. 

Evidence of Learning 

Summative Assessment – Evaluate the finished project. Is the sculpture complete? Does it show 

movement? Does the position of the figure make sense? 

 

Formative Assessment- Students must check in with the teacher before moving on to the next step. 

Benchmark Assessment- Constantly walking around the room, checking with each student during each 

class period to make sure they understand the procedures. Also, a student may not move on to the next 

step unless the teacher approves the current step. 

 

Alternative Assessment(s) – Project can be assessed on a smaller scale: If a student is falling behind, a 

few modifications can be made to finish the project: teacher can make foil figure for the student to mold, 

student does not have to make handles on the base, no accessories made for figure. 

 

Project can be assessed on a more detailed scale: If a student is more advanced and moving quickly: 

challenge them to create a figure that shows balance (standing on one foot or holding themselves up with 

one hand). Also, they should go into more detail when painting the figures outfit and details on. 

 

Equipment needed: 1:1 devices, foil, masking tape, plastic cups, newspaper, plaster, paint. 

 

Teacher Resources: 

 

Little Dancer of Fourteen Years – Edgar Degas 

Keith Haring: various works and background information. 

Lesson Plans & Pacing Guide 
Lesson Timeframe 

Drawing figure in motion 1-2, 40 minute periods 
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Creating foil figure and accessories 2, 40 minute periods 

Making the cup/base and handles 

Plastering 

Priming 

Painting 

2-3, 40 minute periods 

2, 40 minute periods 

1, 40 minute period 

4-5, 40 minute periods 

Teacher Notes: 

A figure in mid-air will not work. Some part of the figure must stand or sit on the base. 

Curriculum Development Resources 

NJ Visual and Performing Arts Standards 
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Unit Overview 
Content Area: Art 

Unit Title: “Stop Motion Animation with Paper and Drawing” 

Target Course/Grade Level: 7th Grade 

Unit Summary 

Stop Motion Animation is a technique used to create a video of objects that cannot continuously move on 

their own. Students will create the images that they will need for their video with paper and drawing. 

Each drawing will then be physically manipulated using small movements and photographed after each 

movement or change is made. The students will then use WeVideo to upload their photos and create the 

video. In WeVideo students will edit their photos and be able to play the photos in a fast sequence so that 

they appear to actually be moving. 

Primary interdisciplinary connections: Social Studies, Music, Language Arts and 21st Century Life and 

Careers. 

21st century themes: Global Awareness, Civic Literacy 

Unit Rationale 

 

This lesson teaches the students to create a stop motion animation like a professional would but, on a 

smaller scale. 
This lesson allows the students to blend different ways of making art; like drawing and digital art. 

Interdisciplinary Connections: 

ELA: 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in words. 

NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own clearly 

and persuasively. 

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can 

follow the line of reasoning and the organization, development, and style are appropriate to task, 

purpose, and audience. 

SL.6.5 Include multimedia components (e.g. graphics, images, music, sound) and visual displays 

in presentations to clarify information. 
 

Career Readiness, Life Literacies, and Key Skills: 

Information and Media Literacy 

9.4.8.IML.3: Create a digital visualization that effectively communicates a data set using formatting 

techniques such as form, position, size, color, movement, and spatial grouping (e.g., 6.SP.B.4, 7.SP.B.8b). 

9.4.8.IML.4: Ask insightful questions to organize different types of data and create meaningful 

visualizations. 

9.4.8.IML.5: Analyze and interpret local or public data sets to summarize and effectively communicate 

the data. 

 

Computer Science and Design Thinking: 

8.1.8.CS.4: Systematically apply troubleshooting strategies to identify and resolve hardware and software 

problems in computing systems. 
8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem. 
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8.2.8.ED.5: Explain the need for optimization in a design process. 

8.2.8.NT.3: Examine a system, consider how each part relates to other parts, and redesign it for another 

purpose. 

Learning Targets 

Standards 

 
1.2 Media Arts 

Anchor Standard 1: Generating and conceptualizing ideas. 

Anchor Standard 2: Organizing and developing ideas. 

Anchor Standard 3: Refining and completing products. 

Anchor Standard 4: Selecting, analyzing and interpreting work. 

Anchor Standard 5: Developing and refining techniques and models or steps needed to create 

products. 

Anchor Standard 7: Perceiving and analyzing products. 

Anchor Standard 9: Applying criteria to evaluate products. 
 

1.5 Visual Arts 

Anchor Standard 8: Interpreting intent and meaning. 

Anchor Standard 9: Applying criteria to evaluate products. 

Anchor Standard 10: Synthesizing and relating knowledge and personal experiences to create 

products. 

Anchor Standard 11: Relating artistic ideas and works within societal, cultural and historical 

contexts to deepen understanding. 

CPI # Cumulative Progress Indicator (CPI) 

1.2.8.Cr1a Generate a variety of ideas, goals and solutions for media artworks using 

creative processes such as sketching, brainstorming, improvising, and 

prototyping with increased proficiency, divergent thinking, and opportunity 

for student choice. 

1.2.8.Cr1b Organize and design artistic ideas for media arts productions. 

1.2.8.Cr1c Critique plans, prototypes and production processes considering purposeful 

and expressive intent. 
1.2.8.Cr2a Organize and design artistic ideas for media arts productions. 

1.2.8.Cr2b Critique plans, prototypes and production processes considering purposeful 

and expressive intent. 

1.2.8.Cr3a Experiment with and implement multiple approaches that integrate content 

and stylistic conventions. 

1.2.8.Cr3c Refine and modify artistic choices to reflect an understanding of purpose, 

narrative structures, composition, audience, and context. 

1.2.8.Pr4a Experiment with and integrate multiple forms, approaches and content to 

coordinate, produce and implement media artworks that convey purpose and 

meaning (e.g., narratives, video games, interdisciplinary projects, multimedia 

theatre). 
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1.2.8.Pr5c Develop and demonstrate creativity and adaptability in standard and 

experimental ways, to construct, achieve assigned purpose, and communicate 

intent in media artworks. 

1.2.8.Re7b Compare, contrast and analyze how various forms, methods and styles in 

media artworks affect and manage audience experience and create intention 

when addressing global issues including climate change. 

1.2.8.Re9a Evaluate media art works and production processes at decisive stages, using 

identified criteria, and considering context and artistic goals. 

1.5.8.Re8a Interpret art by analyzing how the interaction of subject matter, characteristics 

of form and structure, use of media, art making approaches, and relevant 

contextual information contributes to understanding messages or ideas and 

mood conveyed. 

1.5.8.Re9a Create a convincing and logical argument to support an evaluation of art. 

Explain the difference between personal and established criteria for evaluating 

artwork. 

1.5.8.Cn10a Generate ideas to make art individually or collaboratively to positively reflect 

a group's identity. 

1.5.8.Cn11a Analyze and contrast how art forms are used to represent, establish, reinforce 

and reflect group identity and culture. 

1.5.8.Cn11b Analyze and contrast how art forms are used to reflect global issues, including 

climate change. 
Unit Essential Questions 

● What is Stop Motion Animation? 

● Why should you move the object in small 
increments? 

● How does a green or blue screen work? 

● How will each photo come together to look 
like a continuous video? 

● How do media artists generate ideas and 

formulate artistic intent? 

●  How does collaboration expand and affect 

the creative process? 

● How can creative risks be encouraged? 

Unit Enduring Understandings 

● A form of animation where objects are 
moved in small increments and then 
strung together to appear to be one long 
continuous video. 

● Small increments of movement will 
make the animation seem more realistic 
or believable. 

● By taking the photos on a green or blue 
screen, the color can be removed when 
creating the video and replaced by a 
chosen background. (Much like how 
they present the weather on T.V.) 

● WeVideo is an editing program where 
each photo can be put together and 
when played back, appears to be a 
video. 

● Media arts use a variety of sources such 
as imagination and creative processes to 
inspire and transform concepts and 

ideas into artistic expression. 

Unit Learning Targets 

Students will ... 

● Have a class discussion about Stop Motion Animation. 

● View examples of Stop Motion on YouTube. 

● Create a storyboard: draw out each scene or movement that will need to happen to get an idea of what 

pieces will need to be made and what pictures will need to be taken. 
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● Draw and color each piece needed for the video. 

● Cut out each piece. 

● Create a background. 

● Use a green or blue piece of paper and a document camera: hook the computer up to the camera and 
place paper cut-outs under the camera, on top of the colored paper. 

● Take a picture any time the paper pieces move or change. The smaller the movement and the more 
pictures it takes to get from one movement to the next, the more realistic it will look in the video. 

● Upload all photos to your personal Google Drive, including the background. 

● Access the photos on Drive on the computers and connect to WeVideo. 

● Use WeVideo to edit photos and put them together to make their video. 

● Be able to add their backgrounds behind their photographed images, put them in sequential order, zoom 

in or out on photos to make them a different size, edit the photos, and change the time in between each 

photo as it plays (the shorter the time in between, the more believable). 

Evidence of Learning 

Summative Assessment – Evaluate completed video. Was there correct usage of the green screen? Are 

there at least 5 frames to make a short video? Do the movements make sense from one picture to the next? 

 

Formative Assessment- Students must check in with teacher before moving on to the next step. 

 

Benchmark Assessment- Constantly walking around the room, checking with each student during each 

class period to make sure they understand the procedures. Also, a student may not move on to the next 

step unless the teacher approves the current step. 

 

Alternative Assessment(s) – Project can be assessed on a smaller scale: A student who is falling behind 

may be given a reduced project. They can do less pieces for their video or take only a few photos to edit 

in WeVideo. 

 

Projects can be assessed on a more detailed scale: A student who is moving very quickly and excelling 

should be encouraged to create a lot of detail in their drawings and take a lot of pictures to really show the 

small movements. They should also be encouraged to try more difficult movements for their photos. 

Equipment needed: 1:1 devices, document camera, paper, pencils, colored pencils, scissors, Google 

Drive, WeVideo. 

Teacher Resources: 
YouTube Stop Motion Animation examples 

 

Lesson Plans & Pacing Guide 
Lesson Timeframe 

Planning 2, 40 minute class periods 

Drawing objects for video 3, 40 minute class periods 

Drawing a background 

Taking pictures 
Editing and creating video 

1, 40 minute class period 

1-2, 40 minute class periods 

3-5, 40 minute periods 

Teacher Notes: Make sure students are given enough time to work on the digital part of the project. 

Curriculum Development Resources 

NJ Visual and Performing Arts Standards 
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Unit Overview 
Content Area: Art 

Unit Title: “Crazy Characters” 

Target Course/Grade Level: 8th Grade 

Unit Summary 

Creating a character involves more than just thinking about what they would look like. It also involves 

thinking about the personality of the character as well. The physical characteristics of the character need 

to also match its persona. 

The students will be creating a character that is based on emotion, expression, mood, and personality. The 

character can also be based on a stereotype that shows how a certain group of people are perceived in the 

media (movies, T.V., or books). For example: an “athlete” may wear sneakers and a track suit. They can 

also choose to represent a person or group of people in a motivational way like a protestor or someone 

who stands for the rights of the environment. They could also choose to represent themselves or their 

culture through the physical features of the character. 

When the students choose the character, they should also keep in mind that they will be hung up for the 

Practical Arts Show. Art work is chosen for display by how well it represents the theme of the exhibit, 

how well executed the idea is, the message it sends, the art style it reflects or represents, among other 

things. The character the students create should include some of these aspects of displaying art work. 

The body of the character, created out of paper, should be wearing the correct clothing and be in a 

believable position. The head of the character will “pop” out from the body and be made of foam board 

and plaster. The expression on the face, the hair style, and any accessories or details should be added to 

match the body. Since the viewer will only be able to tell what kind of person they are supposed to be 

visually, it is important for all parts of the character to work together. 

Unit Rationale 

 
This lesson teaches the students about character development. 

This lesson allows the students to think about how emotion and expression affect what kind of character 

you want to create. 

Interdisciplinary Connections: 

ELA: 

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the 

course of a text. 

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text. 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in words. 

NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own clearly 

and persuasively. 

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can 

follow the line of reasoning and the organization, development, and style are appropriate to task, 

purpose, and audience. 
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SL.6.5 Include multimedia components (e.g. graphics, images, music, sound) and visual displays 

in presentations to clarify information. 
Social Studies: 

6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., art, food, music, 

and literature), and practices in shaping contemporary American culture. 

Career Readiness, Life Literacies, and Key Skills: 

Creativity and Innovation 

9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 

1.1.12prof.CR3a). 

9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 

1.4.12prof.CR2b, 2.2.12.LF.8). 

9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and 

transition (e.g., 2.1.12.PGD.1). 

 
Computer Science and Design Thinking: 

8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks 

including solving a problem. 

8.2.8.C.2 Explain the need for optimization in the design process. 

8.2.8.C.5 Explain the interdependence of a subsystem that operates part of a system. 

Learning Targets 

Standards 

Anchor Standard 1: Generating and conceptualizing ideas 

Anchor Standard 4: Selecting, analyzing and interpreting work. 

Anchor Standard 7: Perceiving and analyzing products. 

Anchor Standard 10: Synthesizing and relating knowledge and personal experiences to create 

products. 

CPI # Cumulative Progress Indicator (CPI) 

1.5.8.Cr1a Conceptualize early stages of the creative process, including applying 

methods to overcome creative blocks or take creative risks, and document the 

processes in traditional or new media. 
1.5.8.Pr4a Investigate and analyze ways artwork is presented, preserved and experienced, 

including use of evolving technology. Evaluate a collection or presentation based on 

this criterion. 

1.5.8.Re7a Explain how a person’s aesthetic choices are influenced by culture and 

environment, and how they impact the way in which visual messages are 

perceived and conveyed. 

1.5.8.Re7b Compare and contrast cultural and social contexts of visual arts and how they 

influence ideas and emotions. 
1.5.8.Cn10a Generate ideas to make art individually or collaboratively to positively reflect a 

group's identity. 

Unit Essential Questions Unit Enduring Understandings 
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● Why is it important for the physical 
characteristics of a character to match the 
personality? 

● Why do the Pixar artists pay attention to 
each detail of their characters? 

● What is an emotion? 

● What is an expression? 

● What is a stereotype and why is it helpful 
to think of them when creating a character 
for a T.V. show or movie? 

● Why is the expression of the character so 
important in your project? 

● How do life experiences influence the way 
you relate to art? 

● How does learning about art impact how 
we perceive the world? 

● What can we learn from our responses to 
art? 

● What is visual art? 

● Where and how do we encounter visual 
arts in our world? 

● How do visual arts influence our views of 
the world? 

● Creativity and innovative thinking are 
essential life skills that can be developed. 

● Artists and designers shape artistic 
investigations, following or breaking with 
traditions in pursuit of creative art-making 
goals. 

● How does engaging in creating art enrich 
people's lives? 

● How does making art attune people to their 
surroundings? 

● How do people contribute to awareness 
and understanding of their lives and the 
lives of their communities through 
artmaking? 

● How are artworks cared for and by whom? 

●  What criteria, methods and processes are 
used to select work for preservation or 
presentation? 

● Why do people value objects, artifacts and 
artworks, and select them for presentation? 

● As the viewer, you want to be able to 
relate to the character you are watching 
almost immediately. If the appearance 
of the character does not fit the 
personality, the viewer will have a hard 
time identifying with them. 

● If the character is not consistently the 
same in every scene, the viewer will 
have a hard time relating to the 
character. 

● The way someone feels. 

● They way someone shows their 
emotions or how they feel. 

● Stereotypes, although a negative term 

used to generalize a person or group of 

people, can be useful when developing 

a character. For example, if you were 

to create a jock-like character; you 

would want to make them have large 

muscles, a cocky grin, square head, no 

neck, etc. All characteristics of a 

stereotypical jock. This will help 

viewers relate to and understand your 

project. 

● Since this is not a T.V. show or movie 
your character will not be able to move 
or have any dialogue. So, it is 
important to have each facial feature 
represent the emotion trying to be 

conveyed. If something doesn’t make 

sense with the rest of the facial 

expression, then the viewer will not be 

able to understand your project. 

● Individual aesthetic and empathetic 
awareness developed through 
engagement with art can lead to 
understanding and appreciation of self, 
others, the natural world, and 
constructed environments. 

● Visual arts influences understanding of 
and responses to the world. 

● What conditions, attitudes and 
behaviors support creativity and 
innovative thinking? 

● What factors prevent or encourage 
people to take creative risks? 

● How does collaboration expand the 

creative process? 
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 ● How does knowing the contexts, 
histories and traditions of art forms help 
us create works of art and design? 

●  Why do artists follow or break from 
established traditions? 

● How do artists determine what 
resources and criteria are needed to 
formulate artistic investigations? 

● Through artmaking, people make 
meaning by investigating and 
developing awareness of perceptions, 
knowledge and experiences. 

●  Artists and other presenters consider 
various techniques, methods, venues, 
and criteria when analyzing, selecting 
and curating objects, artifacts, and 
artworks for preservation and 
presentation. 

Unit Learning Targets 

Students will ... 

● Understand character development in T.V. and movies by looking at different Pixar characters’ 
characteristics; physicality and personality. 

● Discuss emotion, expression, and stereotypes and how they work to create or develop a character. 

● Understand how to make their character fit the overall theme of the project. If their work was to be 
chosen for display, would it fit in with the rest of the artwork? Have you used one of the criteria for your 
character? 

● Come up with 2 characters to draw. They must give them a persona, an expression, and or emotion. For 
example: a jock or muscular guy who thinks he is tougher than everyone else. Physical features can be 
exaggerated! 

● Choose 1 character to further create. 

● Draw, color, and cut out the body of their character on a large piece of paper (18 x 24 or larger if 
needed). 

● Create the head of the character using foam board or a pre-made head shaped cut out. Each part of the 
head and face should be a different piece of foam, so that it appears to be more 3 dimensional than the 
body. 

● Cover the head and face with plaster and use plaster to further create any parts of the face. 

● Prime and paint the head. 

● Use a clear gloss to seal the head. 
● Hot glue the head to the body to create the full character. 

Evidence of Learning 

Summative Assessment – Evaluate finished projects. Does the body match the head? Did the student 

design the character correctly in order to show their personality? 

 

Formative Assessment- Students must check in with the teacher before moving on to the next step. 

 

Benchmark Assessment- Constantly walking around the room, checking with each student during each 

class period to make sure they understand the procedures. Also, a student may not move on to the next 

step unless the teacher approves the current step. 
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Alternative Assessment(s) –Project can be assessed on a smaller scale: A scaled down project can be 

made for a student falling behind. Less detail in the body, painted facial features for the head are some 

modifications that can be made. 

 

Equipment needed: 1:1 Devices, 18 x 24 inch white paper, white foam board, colored pencils, plaster, 

paint. 

 
Teacher Resources: 

 

Pixar TED Talk: “The Magic Ingredient that Brings Pixar Movies to Life- Danielle Feinberg” 

Lesson Plans & Pacing Guide 
Lesson Timeframe 

Discuss Pixar character development 1, 40 minute period 

Draw 2 character ideas 1-2, 40 minute periods 

Draw final body 

Create head structure from foam board 

Plaster 

Paint head 

3-4, 40 minute periods 

3, 40 minute periods 

1, 40 minute period 

4, 40 minute periods 

Teacher Notes: 

Watch timing on drawing the body. Need time for construction of the head. 

Curriculum Development Resources 

NJ Visual and Performing Arts Standards 
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Unit Overview 
Content Area: Art 

Unit Title: “Lakeside Logos” 

Target Course/Grade Level: 8th Grade 

Unit Summary 

Very often, Google changes their logo to a theme that represents a special event. It might be a famous 

birthday, a holiday, or even the changing of the seasons. The one thing Google never does though, is 

change its logo so much that it no longer represents the word “Google.” 

In this lesson students will change the word “Lakeside” instead of Google. By choosing a theme, they will 

alter the letters to be images that represent the shape of each letter. Each image should still keep the 
general shape of each letter of the word so that the viewer will still be able to read the word, “Lakeside.” 

Unit Rationale 

 

This lesson shows the students how to think more abstractly by finding an image that can represent each 

letter. 

This lesson allows the students to design their own “Lakeside” logo by choosing their theme and design. 

ELA: 

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the 

course of a text. 

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text. 

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including 

visually and quantitatively, as well as in words. 

NJSLSA.SL1. Prepare for and participate effectively in a range of conversations and 

collaborations with diverse partners, building on others’ ideas and expressing their own clearly 

and persuasively. 

NJSLSA.SL4. Present information, findings, and supporting evidence such that listeners can 

follow the line of reasoning and the organization, development, and style are appropriate to task, 

purpose, and audience. 

SL.6.5 Include multimedia components (e.g. graphics, images, music, sound) and visual displays 

in presentations to clarify information. 
Social Studies: 

6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., art, food, music, 

and literature), and practices in shaping contemporary American culture. 

Career Readiness, Life Literacies, and Key Skills: 

Creativity and Innovation 

9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 

1.1.12prof.CR3a). 

9.4.12.CI.2: Identify career pathways that highlight personal talents, skills, and abilities (e.g., 

1.4.12prof.CR2b, 2.2.12.LF.8). 
9.4.12.CI.3: Investigate new challenges and opportunities for personal growth, advancement, and 

transition (e.g., 2.1.12.PGD.1). 
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Computer Science and Design Thinking: 

8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks 

including solving a problem. 
8.2.8.C.2 Explain the need for optimization in the design process. 
8.2.8.C.5 Explain the interdependence of a subsystem that operates part of a system. 

Learning Targets 

Standards 

Anchor Standard 1: Generating and conceptualizing ideas. 

 

Anchor Standard 5: Developing and refining techniques and models or steps needed to create 

products. 
 

Anchor Standard 11: Relating artistic ideas and works within societal, cultural and historical 

contexts to deepen understanding. 
CPI # Cumulative Progress Indicator (CPI) 

1.5.8Cr1a Conceptualize early stages of the creative process, including applying 

methods to overcome creative blocks or take creative risks and document the 

processes in traditional or new media. 

1.5.8.Cr1b Develop criteria, identify goals and collaboratively investigate an aspect of 

present-day life, using contemporary practice of art or design. 
1.5.8.Pr5a Individually or collaboratively prepare and present theme-based artwork for display 

and formulate exhibition narratives. 

1.5.8.Cn11a Analyze and contrast how art forms are used to represent, establish, reinforce 

and reflect group identity and culture. 

1.5.8.Cn11b Analyze and contrast how art forms are used to reflect global issues, including 

climate change. 
Unit Essential Questions 

● What does Google do to change their logo? 

● How can you use an image that relates to 
your theme to represent a letter? 

● What are some different ways you can 
change the letters of Lakeside? 

● What conditions, attitudes and behaviors 
support creativity and innovative thinking? 

● What factors prevent or encourage people 
to take risks? 

● How does collaboration expand the 
creative process? 

● How does knowing the contexts, histories 
and traditions of art forms help us create 
works of art and design? 

● Why do artists follow or break from 
established traditions? 

● How do artists determine what resources 
and criteria are needed to formulate artistic 
investigations? 

Unit Enduring Understandings 

● Replaces letters with images that share 
the same structure or shape to fit a 
specific theme, holiday, birthday, 
celebration, etc. 

● Change its orientation to match the 
shape of the letter or choose an image 
that most closely relates to the shape of 
the letter. 

● Shade the area of the image that 
represents the letter, draw the image 
inside or around the structure of the 
letter, or have the background interact 
with the letter. 

● Creativity and innovative thinking are 
essential life skills that can be 
developed. 

● Artists and designers shape artistic 
investigations, following or breaking 
with traditions in pursuit of creative art- 

making goals. 
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● What methods and processes are 
considered when preparing artwork for 
presentation or preservation? 

● How does refining artwork affect its 
meaning to the viewer? 

● What criteria are considered when 

selecting work for presentation, a portfolio, 

or a collection? 

● Artists, curators and others consider a 
variety of factors and methods including 
evolving technologies when preparing 
and refining artwork for display and or 
when deciding if and how to preserve 
and protect it. 

Unit Learning Targets 

Students will ... 

● Research how Google changes their logo to represent a theme. 

● Choose a theme for their “Lakeside” logo while also showcasing personal artistic style. 

● Create a rough draft where each letter is changed or altered. 

● Make sure each letter works together with the other letters and follows the same theme throughout. 
Think about your work being displayed in the halls, would the viewer be able to tell what your theme 
was without you telling them? 

● Create a final copy that is outlined, colored, and includes a background that ties the theme together. 

Remember that redrawing something into a final draft allows for changes and perfecting things from the 

first draft. You should feel confident enough in your work to have it hung up for display in the hallway. 

Evidence of Learning 

Summative Assessment- Evaluate finished projects. Is the viewer still able to see the word as 

“Lakeside?” Does each letter represent the theme? Is there a background to tie the theme together? 

 

Formative Assessment- Students must check in with the teacher before moving on to the next step. 

 

Benchmark Assessment- - Constantly walking around the room, checking with each student during each 

class period to make sure they understand the procedures. Also, a student may not move on to the next 

step unless the teacher approves the current step. 

 

Alternative Assessment(s) – Project can be assessed on a smaller scale: A student who is having 

difficulty can be given a tracer to use for the word “Lakeside.” They can also leave the word unchanged 

and work more with the background to show their theme. 

 

Project can be assessed on a more detailed scale: If you know a student is very talented in drawing, 

encourage them to take the project further and create a detailed image for each letter, leaving no original 

letters. 

 

Equipment needed: - 1:1 devices, Poster board, Pencils, Colored Pencils, Sharpies. 

 

Teacher Resources: 

 

“Doodle 4 Google” contest examples 

“Lakeside” tracer (optional) 

  

Lesson Plans & Pacing Guide 
Lesson Timeframe 

Research themes and sketch ideas 1-2, 40 minute period 

Create a rough draft 4, 40 minute periods 
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Draw final copy with pencil 

Outline and color 

4, 40 minute periods 

4, 40 minute periods 

Teacher Notes: 

Encourage those students who show an interest in or who are advanced in art to go beyond their comfort 

level when choosing their theme and drawings. 

For someone whose strength is not drawing, encourage using the background to tie their letters together 

rather than changing each letter. 

Curriculum Development Resources 

NJ Visual and Performing Arts Standards 
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Differentiation Addendum 

Considerations for classified students and students with IEP/504 plans: 

Classroom Instruction: 

● All instruction for classified students will be guided by the students’ Individualized 
Education Plan (IEP) or 504. 

● Regular education teachers will be responsible for differentiating instruction for classified 
students based on the instructional modifications listed in the IEP/504. 

● In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 
students, informing the classroom teacher of the modifications, and directing instructional 

aide(s) to provide support accordingly. 

● Grading will be done collaboratively by the regular and special education teachers. 
 

Modifications: 

● Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions. 
 

In-class Assessments: 

● All assessments are to be in line with the student's respective IEP/504. In-class 

support teachers should modify tests for classified students. Tests may be given in 
the regular education classroom or completed with the inclusion teacher in another 

location with additional time. Students may be tested separately according to the 
IEP/504. 

● Assessment grades may be modified based on a student’s disability and in accordance 
with their IEP. 

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

● Instruction for ESL students will be guided by their WIDA English Language Proficiency 
level. Teachers should receive this level from the ESL teacher assigned to the building. 

● General education teachers will be responsible for differentiating instruction for ELLs 
with the assistance of the ESL teacher that promotes language, literacy and content 
learning. 

● Sheltered Instruction Observation Protocol (SIOP) 
http://siop.pearson.com/about-siop/ 

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students. This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components: 

1. Lesson Preparation 

2. Building Background 

3. Comprehensible Input 

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
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4. Strategies 

5. Interaction 

6. Practice and Application 

7. Lesson Delivery 

8. Review and Assessment 

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 
instructional strategies that improve proficiency in English and academic success of 

ELLs. Instructional strategies and the necessary scaffolds to promote student learning 
will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards. The general Education teacher and ESL 

teacher will be co-teachers for a predetermined amount of classroom instruction. 

● Grading will be done collaboratively by the regular and ESL teachers. 
 

Modifications: The following are possible modifications but are not limited to this list – 

● Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 
connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 
with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

● Draw pictures instead of writing/speaking. 

● Match drawings with new vocabulary that might correspond. 

● Work in small groups or pairs with their English Only (EOs) peers for authentic content 
language talk and grade level modeling. 

● Write simple sentences instead of complex sentences that demonstrate an understanding of 
academic language particular to specific content. 

● Match simple sentences with new vocabulary that might apply to edit sentences. 

● Have students provide examples/explanations of the main idea in simple sentences. 

Revisions show an attempt to improve Language Control by embedding academic content 
vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 
● Draw pictures instead of writing/speaking about seasonal changes. Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

● Provide multiple opportunities for authentic speech acts to practice language skills and 
develop English fluency. 

● Total Physical Response (TPR) to model critical thinking skills like analyze and 
synthesize. 

● Study Guides 
 

In Class Assessments: 

● All formative and summative assessments will include modifications that support 
student’s English Proficiency level. ESL teachers will collaborate with regular education 
teachers to provide appropriate differentiation for assessing ELLs. 

 

Considerations for At Risk Students: 

http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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● At Risk students are identified by the I&RS committee in each school. The committee 

works to understand the reasons behind the student’s low performance level in school and 
to create and implement a plan that is carried out by a variety of staff members in the 

building. 

● Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student. There are 
academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

● Classroom teachers are to follow the plan using instructional strategies that will help the 
student improve his/her performance while applying appropriate behavioral strategies 
consistent with the needs of the student. 

● Teachers will report student progress to the I&RS committee within the specified 
timeframe for the plan. 

 

Classroom instruction: 

● Teachers will use differentiated instruction for At Risk students as they do for all students 
in their class. The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality. 

 
 

Modifications: 

● Clarify all assignments and place specific timeframes for completion. Provide students 
with opportunity for one on one time for clarification. 

● Set clear expectations for all assignments, in and outside of class. Keep expectations 
within the framework of the I&RS plan. 

● Use positive reinforcement for all successes. Hold students to defined consequences for 
not completing work. 

● Provide time outside the normal class time for completion of work. Not completing 
assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

● At Risk students should receive any modifications listed in their I&RS plan. 

● If necessary, students should be provided with extended time to complete assessments. 
 

Considerations for Gifted Students: 

● Teachers will use differentiated instruction for Gifted Students as they do for all students 
in their class. 

● Assignments and assessments can be planned and implemented with input from the 
student. 

● Gifted students will be provided with the opportunity to demonstrate their knowledge 
through a variety of platforms. 

● Teachers will have the latitude to provide assignments with the individual student’s 
ability in mind. 
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