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Unit Overview  

Content Area:                           Concert Band 

Unit Title:                                 Band: Scales, Warm-ups, Fingerings, Articulations, Dynamics, Sight-    

Reading 

Target Course/Grade Level:  Full-Year Music Class 9-12 

Unit Summary:  Human beings have used sound to communicate since the dawn of man.  Since that time, 

man has provided order to these sounds, which gave rise to music as we know it today.  As such, music has 

become an ever increasingly important part of the human experience.  As human beings, we strive to possess 

and understand the beauty, order, and complexity of music and how it relates to our everyday lives.  While 

some people choose music as a way of life, for the majority of people it is an avenue for relaxation, 

reflection, and enjoyment.  Our enjoyment of music and the degree to which it becomes an integral part of 

our lives depends heavily upon our comprehension of its role in our lives and our appreciation of it as an art 

form. 

 

This course is designed as an avenue for students who are involved with instrumental music to continue their 

study of the form and experience music on a higher level.  It is here where students are exposed to more 

complex instrumental literature, techniques, and insights which allow them to become more involved with 

their particular performance medium.  Also, students are given a wider variety of performing ensembles to 

choose from, including Regional and State ensembles which run concurrently with our own.  Simply put, 

students enrolled in Concert Band will take their study of instrumental music to the next plateau of 

involvement and performance, thus allowing them to make music a more important part of their lives, both 

now and in the future. 

Primary interdisciplinary connections: Math (Standard 5,6,7 and 8) 

21st century themes: 9.3.12.AR.3, 9.3.12.AR‐PRF.3, 9.3.12.AR PRF.4 

Technology: 8.1.5.C.1 

 

Unit Rationale 

The purpose of Concert Band is to teach and develop skills in musicianship through active rehearsals and 

performances, and weekly lessons. Students will perform music literature that requires artistic refinement 

through consistent practice.  

Learning Targets 



3 

 

Standards 

 

STANDARD 1.1-THE CREATIVE PROCESS:  All students will demonstrate an 

understanding of the elements and principles that govern the creation 

of works of art in dance, music, theatre, and visual art. 

 

STANDARD 1.2-HISTORY OF THE ARTS AND CULTURE:  All students will 

understand the role, development, and influence of the arts throughout 

history and across cultures. 

 

STANDARD 1.3-PERFORMING:  All students will synthesize skills, media, methods, 

and technologies that are appropriate to creating, performing, and/or 

presenting works of art in dance, music, theatre, and visual art. 

 

STANDARD 1.4-AESTHETIC RESPONSES & CRITIQUE METHODOLOGIES:  All 

students will demonstrate and apply an understanding of arts philosophies, judgment, and analysis to works 

of art in dance, music, theatre, and visual art. 

 

 

 

 

Content Statements 

CPI #  Cumulative Progress Indicator (CPI) 

1.1.12.B.1 

 

Understanding nuanced stylistic differences among various genres of music is a component 

of musical fluency. Meter, rhythm, tonality, and harmonics are determining factors in the 

categorization of musical genres. 

 Examine how aspects of meter, rhythm, tonality, intervals, chords, and harmonic 

progressions are organized and manipulated to establish unity and variety in genres of 

musical compositions. 

1.1.12.B.2 Musical proficiency is characterized by the ability to sight-read advanced notation. Musical 

fluency is also characterized by the ability to classify and replicate the stylistic differences in 

music of varying traditions. 

 Synthesize knowledge of the elements of music in the deconstruction and performance of 

complex musical scores from diverse cultural contexts. 

1.2.12.A.1 

 

Cultural and historical events impact art-making as well as how audiences respond to works 

of art. 

 Determine how dance, music, theatre, and visual art have influenced world cultures 

throughout history. 

1.2.12.A.2 Access to the arts has a positive influence on the quality of an individual’s lifelong learning, 

personal expression, and contributions to community and global citizenship. 

 Justify the impact of innovations in the arts (e.g., the availability of music online) on societal 

norms and habits of mind in various historical eras. 

1.3.12.B.1 

 

Technical accuracy, musicality, and stylistic considerations vary according to genre, culture, 

and historical era. 

 Analyze compositions from different world cultures and genres with respect to technique, 

musicality, and stylistic nuance, and/or perform excerpts with technical accuracy, appropriate 

musicality, and the relevant stylistic nuance. 

1.3.12.B.2 The ability to read and interpret music impacts musical fluency. 
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 Analyze how the elements of music are manipulated in original or prepared musical scores. 

1.3.12.B.3 

 
Understanding of how to manipulate the elements of music is a contributing factor to musical 

artistry. Understanding of how to manipulate the elements of music is a contributing factor to 

musical artistry. 

 Improvise works through the conscious manipulation of the elements of music, using a 

variety of traditional and nontraditional sound sources, including electronic sound-generating 

equipment and music generation programs. 
1.3.12.B.4 Basic vocal and instrumental arranging skills require theoretical understanding of music 

composition. 

 Arrange simple pieces for voice or instrument using a variety of traditional and 

nontraditional sound sources or electronic media, and/or analyze prepared scores using music 

composition software. 

1.4.12.A.1 

 

Recognition of fundamental elements within various arts disciplines (dance, music, theatre, 

and visual art) is dependent on the ability to decipher cultural implications embedded in 

artworks. 

 Use contextual clues to differentiate between unique and common properties and to discern 

the cultural implications of works of dance, music, theatre, and visual art. 

1.4.12.A.2 

 

Contextual clues within artworks often reveal artistic intent, enabling the viewer to 

hypothesize the artist’s concept. 

 Speculate on the artist’s intent, using discipline-specific arts terminology and citing 

embedded clues to substantiate the hypothesis 

1.4.12.A.3 

 

Artistic styles, trends, movements, and historical responses to various genres of art evolve 

over time. 

 Develop informed personal responses to an assortment of artworks across the four arts 

disciplines (dance, music, theatre, and visual art), using historical significance, 

craftsmanship, cultural context, and originality as criteria for assigning value to the works 

1.4.12.A.4 

 

Criteria for assessing the historical significance, craftsmanship, cultural context, and 

originality of art are often expressed in qualitative, discipline-specific arts terminology 

 Evaluate how exposure to various cultures influences individual, emotional, intellectual, and 

kinesthetic responses to artwork. 

1.4.12.B.1 

 

Archetypal subject matter exists in all cultures and is embodied in the formal and informal 

aspects of art. 

 Formulate criteria for arts evaluation using the principles of positive critique and observation 

of the elements of art and principles of design, and use the criteria to evaluate works of 

dance, music, theatre, visual, and multimedia artwork from diverse cultural contexts and 

historical eras. 

1.4.12.B.2 

 

The cohesiveness of a work of art and its ability to communicate a theme or narrative can be 

directly affected by the artist’s technical proficiency as well as by the manner and physical 

context in which it is performed or shown. 

 

 

 

Evaluate how an artist’s technical proficiency may affect the creation or presentation of a 

work of art, as well as how the context in which a work is performed or shown may impact 

perceptions of its significance/meaning. 

1.4.12.B.3 Art and art-making reflect and affect the role of technology in a global society. 

 

 

Determine the role of art and art-making in a global society by analyzing the influence of 

technology on the visual, performing, and multimedia arts for consumers, creators, and 

performers around the world. 

 
 

http://www.state.nj.us/education/cccs/def/1/VPAhe.html
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Unit Essential Questions 

• How do I play a major scale or chromatic 

scale? 

• Which part do I play and how does it relate to 

the others both in warm-ups and in active 

performance of band literature? 

• How can I perform my instrumental music 

using dynamics, tempos, and articulations to 

improve performance? 

• How can I count and paly the rhythms of my 

instrumental music correctly? 

• How can I refine my sense of pitch accuracy 

and improve overall tone and intonation? 

• How can I breathe during a song in a way 

that improves phrasing of a musical line? 

• What does a conducting pattern look like in 

common time, 3/4 time or 2/4 time? 

• What is the correct instrumental posture? 

• What are the most common tempo markings? 

• What are different articulations that I can 

play with? 

• How can I improve my embouchure? 

• What symbols and basic music terminology 

do I need to know to help me read and play 

instrumental music more accurately? 

• How do I play in 4/4, 2/4, 3/4, 5/4, 6/4, 2/2, 

3/2, 6/8, 9/8, 12/8, 3/8, 5/8, 7/8? 

• How do I sight-read key signatures? 

• How can I take care of my instrument to keep 

it in perfect working order? 

 

Unit Enduring Understandings 

Warm-ups: 

Breathing exercises 

Clapping/rhythmic exercises and sight-reading 

Intonation exercises (self-tuning) 

Major/Minor Scale warm-ups 

Instrumental Range and Articulation warm-ups 

Instrumental balance/blending exercises 

Musical rounds/Chorales 

Following the conductor and their gestures 

 

Scales 

Diatonic major scale (unison and harmony)-2 

to 3 octaves 

Diatonic minor scale (unison and harmony) 1-2 

octaves 

Chromatic scale (unison and harmony) 

Whole tone scale 

Pentatonic scale 

 

Sight Reading 

Stepwise melodies of major and minor tonality 

utilizing simple rhythmic elements of  

      whole notes/rests, half notes/rests, dotted half   

notes/rests, quarter notes/rests,    dotted quarter 

notes/rests, eighth notes/rests, dotted eighth 

notes/rests, sixteenth notes/rests, fermatas, and 

repeat signs. Time Signatures of 4/4, 2/4,  

3/4, 2/2, 3/2, 6/8, 9/8, 12/8, 5/8, 7/8 

Intervals of a 3rd, 4th, 5th, 6th, 7th and octave.  

Playing of melodies in unison and in harmony 
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Unit Learning Targets 

Students will ... 

1. All students who play a wind instrument, including but not limited to piccolo, flute, oboe, Bb 

clarinet, Eb clarinet, Bb bass clarinet, alto saxophone, tenor saxophone, baritone saxophone, 

trumpet, horn in F, trombone, baritone, euphonium, tuba, and keyboard percussion instruments 

will learn and perform the following scales: 

 

Bb Concert   F    Concert 

B   Concert   Gb Concert 

C   Concert   G   Concert 

Db Concert   Ab Concert 

D   Concert   A   Concert 

Eb  Concert   E   Concert 

 

These scales include major and the three forms in minor (natural, harmonic, and melodic. 

2. All percussion students will also learn and perform the following rudiments as set forth by the 

Percussive Arts Society: 

  

• Single, Triple, Five, Seven, Nine, Thirteen, Seventeen Stroke roll 

• Single stroke four 

• Single stroke five 

• Multiple bounce roll 

• Flam, Flam accent, Flam tap, Flamacue 

• Flam paradiddle 

• Drag 

• Single drag tap 

• Single ratamacue 

• Drag paradiddle 

 

3. Students will demonstrate a greater degree of pitch accuracy/proficiency as the year progresses. 

4. Students will engage in coordinated breathing exercises as a group. 

5. Students will play selected band warm-up literature that firmly establishes superior musicianship 

and good habits. 

6. Students will perform selected chorus repertoire in a chorus concert.  

7. Students will be able to play all of the major scales at least one octave and the chromatic scale 

one Octave. 

8. Students will be exposed to various styles and genres of musical repertoire.  

9. Students will understand their instrumental range and refine their technique and tone within that 

range. 

10. Students will be exposed to additional honor band audition opportunities and be given 

appropriate audition materials.    

11. Students will develop their sight-reading through daily sigh-reading exercises. 

12. Students will be able to play selected band repertoire at increasingly proficient levels as the year 

progresses. 
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Evidence of Learning 

Summative Assessment 

A.   Standard Concert Band/Wind Ensemble literature* 

1. *There is no set literature which is continually performed in Concert Band.  The literature changes 

from semester to semester, year to year.  Some basic repertoire, which has been deemed 

representative of “quality” and “foundational” wind literature by conductors and professional 

musicians worldwide is repeated as needed in a manner such that each student is exposed to it during 

their four-year career in Concert Band.  Otherwise, literature is selected based on its educational 

value and the overall musicianship of the ensemble.  Literature will be selected based on a grading 

system which has been adopted for the classification of wind band literature.  This system is as 

follows:  

1 = Very Easy    2 = Easy    3 = Medium    4 = Difficult    5 = Advanced 

 

As a policy, the Concert Band will never perform a piece of music with a grading level below a 3, with most 

of the repertoire being of grade 3.5, 4, or 4.5.  Occasionally, a grade 5 piece may be selected depending on 

the overall musicianship of the ensemble. 

 

2. Scales and rudiments 

3. Daily warm-up and tuning exercises 

 

B. Activities/Evaluations 

1. Daily rehearsal and performance in Concert Band class 

2. Practice in individual and/or small group lessons 

3. Sporadic playing evaluations throughout the semester and the year 

Equipment needed: Chairs, Stands, Music Library, Folders, Folder Cabinet, School-owned instruments, 

recording technology,  

Teacher Resources: As previously noted, the repertoire for Concert Bank changes from year to year, thus 

making it impossible to list standard materials for Concert Band. 

• Williams, Richard & King, Jeff.  Foundations for Superior Performance Warm-ups & Technique for 

Band.  Neil A Kjos Music Company, 1997. 

• Percussive Arts Society International Drum Rudiments 

• Teacher supplied worksheets, books and other materials.  
 
Formative Assessments: 

• Daily rehearsals and performances in Concert Band 

• Practicing in individual and small/group lessons 

• Individual Playing evaluations for each marking period. 

• Winter Concert 

• Spring Concert 

• Spring Music Festival 

• Additional performance opportunities that may arise 
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Lesson Plans  

Lesson Timeframe 

Scales 

Diatonic major scale (unison and harmony) 1 octave 

Diatonic major scale (unison and harmony) 2-3 octaves 

Diatonic minor scale (unison and harmony) 1-2 octaves 

Chromatic scale (unison and harmony) 

 

Sight Reading Basic Rhythms (4/4, 3/4)  

Sight Reading Complex Rhythms (9/8,12/16) 

Transpositions 

Basic Theory Concepts (Terms, Key Signatures, Intervals, 

Whole steps/Half steps, Rhythm counting) 

Concert Preparation (Dress Rehearsals) 

 

Complex Theory Concepts (Chord Building, Intervalic 

relationships, Aural training, Chord quality identification) 

Spring Concert Repertoire 

Spring Trip Repertoire 

Concert Preparation (Dress Rehearsals) 

Graduation Repertoire 

 

 

 

 

 

 

 
Standard Concert Band/Wind Ensemble literature* 

*There is no set literature which is continually performed in 

Concert Band.  The literature changes from semester to 

semester, year to year.  Some basic repertoire, which has been 

deemed representative of “quality” and “foundational” wind 

literature by conductors and professional musicians worldwide 

is repeated as needed in a manner such that each student is 

exposed to it during their four-year career in Concert Band.  

Otherwise, literature is selected based on its educational value 

and the overall musicianship of the ensemble.  Literature will 

be selected based on a grading system which has been adopted 

for the classification of wind band literature.  This system is as 

follows:  

1 = Very Easy    2 = Easy    3 = Medium    

 4 = Difficult    5 = Advanced 

 

As a policy, the Concert Band will never perform a piece of 

music with a grading level below a 3, with most of the 

repertoire being of grade 3.5, 4, or 4.5.  Occasionally, a grade 5 

piece may be selected depending on the overall musicianship of 

the ensemble. 

5 Days 

10 Days 

 

10 Days 

5 Days 

 

5 Days 

10 Days 

5 Days 

25 Days 

10 Days 

 

 

30 Days 

30 Days 

10 Days 

5 Days 

20 Days 
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Teacher Notes: It should be noted that while not specified as a specific unit, students will perform warmups 

daily. Warmup techniques will focus on producing healthy tones that will be in tune and provide a higher 

quality sound experience. These warmups will be structured to enhance specific skills in a sequential manner. 
Curriculum Development Resources 

NJ Visual and Performing Arts standards 

 

Considerations for classified students and students with a 504 plan: 

Classroom Instruction: 

• All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

• Regular education teachers will be responsible for differentiating instruction for 

classified students based on the instructional modifications listed in the IEP. 

• In the case of General Education - Supported Instruction (GE-SI) Classes, the 

special education teacher will be responsible for support in modifying the 

curriculum for the students, informing the class room teacher of the 

modifications, and directing instructional aide(s) to provide support accordingly. 

• Grading will be done collaboratively by the regular and special education 

teachers.  

Modifications: 

• Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive 

technology and rewording/repeating or clarifying directions.   

In-class Assessments 

• All assessments are to be in line with students’ IEPs. In-class support 

teachers should modify tests for classified students. Tests may be given in 

the regular education classroom or completed with the inclusion teacher in 

another location with additional time. Students may be tested separately 

according to the IEP. 

• Assessment grades may be modified based on a student’s disability and in 

accordance with their IEP.   

Considerations for English Language Learners (ELLs): 

CLASSROOM INSTRUCTION: 

• Instruction for ESL students will be guided by their WIDA English Language 

Proficiency level. Teachers should receive this level from the ESL teacher 

assigned to the building. 
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• General education teachers will be responsible for differentiating instruction for 

ELLs with the assistance of the ESL teacher that promotes language, literacy 

and content learning. 

• Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and 
instructional strategies that support language and learning goals for all students. 
This approach to teaching aligns with preparing students with college and career 
ready skills. 
 The SIOP Model components:  
1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

• In the case of Content-Based ESL (CBE), the ESL teacher and the general 

education teacher will be responsible for identifying language objectives and 

additional instructional strategies that improve proficiency in English and 

academic success of ELLs. Instructional strategies and the necessary scaffolds 

to promote student learning will be shared with the general education teacher for 

daily lessons that are aligned to District Curricula, CCSS, and WIDA Standards. 

The general Education teacher and ESL teacher will be co-teachers for a pre-

determined amount of classroom instruction. 

• Grading will be done collaboratively by the regular and ESL teachers.  

MODIFICATIONS: The following are possible modifications but are not limited to this 

list. 

 

• Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported 

with connections to their native language, native language text and/or resources, 

graphic organizers, visuals, sentence starters/ sentence frames, cloze activities, 

modeling, working with a partner, timeline and phrase wall and adapted text (in 

English) or specific sections of the original text, highlighted/bold-faced words 

within text. 

• Draw pictures instead of writing/speaking.  

• Match drawings with new vocabulary that might correspond. 

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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• Work in small group or pairs with their English Only (EOs) peers for authentic 

content language talk and grade level modeling. 

• Write simple sentences instead of complex sentences that demonstrates an 

understanding of academic language particular to specific content.  

• Match simple sentences with new vocabulary that might apply to edit sentences. 

• Have students provide examples/explanations of main idea in simple sentences. 

Revisions show an attempt to improve Language Control by embedding academic 

content vocabulary and Linguistic Complexity by expanding and varying sentence 

structures and using correct punctuation. 

• Draw pictures instead of writing/speaking about seasonal changes. Match 

drawings with new vocabulary (adjective word wall, content word walls) that might 

correspond. 

• Provide multiple opportunities for authentic speech acts to practice language skills 

and develop English fluency. 

• Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

• Study Guides 

 
IN CLASS ASSESSMENTS: 
 

• All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular 

education teachers to provide appropriate differentiation for assessing ELLs. 

 
Considerations for At Risk Students: 
 

• At Risk students are identified by the I&RS committee in each school. The 

committee woks to understand the reasons behind the student’s low performance 

level in school and to create and implement a plan that is carried out by a variety 

of staff members in the building. 

• Teachers with At Risk students are notified by the I&RS committee and provided 

with a copy of the plan and a timeframe for assessing the growth of the student. 

There are academic as well as behavioral goals that are listed for the students 

with recommended strategies unique to each individual. 

• Classroom teachers are to follow the plan using instructional strategies that will 

help the student improve his/her performance while applying appropriate 

behavioral strategies consistent with the needs of the student. 

• Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 
Classroom instruction: 
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• Teachers will use differentiated instruction for At Risk students as they do for all 

students in their class. The strategies would be guided by the I&RS plan and be 

consistent with the student’s ability and learning modality.  

Modifications:  

• Clarify all assignments and place specific timeframes for completion. Provide 

student with opportunity for one on one time for clarification. 

• Set clear expectations for all assignments, in and outside of class. Keep 

expectations within the framework of the I&RS plan. 

• Use positive reinforcement for all successes. Hold student to defined 

consequences for not completing work. 

• Provide time outside the normal class time for completion of work. Not 

completing assignments is unacceptable, all assignments will be completed. 

 

 

In Class Assessments: 

• At Risk students should receive any modifications listed in the I&RS plan. If 

necessary, students should be provided with extended time to complete 

assessments. 

Considerations for Gifted Students: 

• Teachers will use differentiated instruction for Gifted Students as they do for all 

students in their class. 

• Assignments and assessments can be planned and implemented with input from 

the student. 

• Gifted students will be provided with the opportunity to demonstrate their 

knowledge through a variety of platforms. 

• Teachers will have the latitude to provide assignments with the individual 

student’s ability in mind.  

 
 


