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Unit Overview  
Content Area:         Dance                 

Unit Title:          Dance in Music                       

Target Course/Grade Level: 3-5 

Unit Summary  

Students perform movements in their own space through verbal, written and visual cues.  
 

Primary interdisciplinary connections 

Health and Physical Education Standards: 

2.5.4.A.1* Explain and perform essential elements 

of movement skills in both isolated settings (i.e., skill practice) and applied settings (i.e., 

games, sports, dance, and recreational activities).  

 

2.5.4.A.2* Use body management skills and demonstrate control when moving in relation to 

others, objects, and boundaries in personal and general space.  

 

2.5.4.A.3* Explain and demonstrate movement sequences, individually and with others, in 

response to various tempos, rhythms, and musical styles.  

 

2.5.4.A.4* Correct movement errors in response to feedback and explain how the change 

improves performance.  

 

2.5.6.A.1* Explain and perform movement skills that combine mechanically correct 

movement in smooth flowing sequences in isolated settings (i.e., skill practice) and applied 

settings (i.e., games, sports, dance, and recreational activities). 

 

 2.5.6.A.2* Explain concepts of force and motion and demonstrate control while modifying 

force, flow, time, space, and relationships in interactive dynamic environments 

 

Music 
1.1.5.B.2  The elements of music are building blocks denoting meter, rhythmic concepts, 
tonality, intervals, chords, and melodic and harmonic progressions, all of which contribute 
to musical literacy.  
 
1.3.5.B.4  Decoding musical scores requires understanding of notation systems, the 
elements of music, and basic compositional concepts.  
 
1.4.5.A.2  Formalism in dance, music, theatre, and visual art varies according to personal, 
cultural, and historical contexts.  
 
1.4.5.B.2  Decoding simple contextual clues requires evaluation mechanisms, such as 
rubrics, to sort fact from opinion. 
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21st century themes:   
CRP2. Apply appropriate academic and technical skills. 

CRP3. Attend to health and financial well-being. 

CRP6. Demonstrate creativity and innovation. 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades lay the foundation for 

future academic and career success. 

 

Technology Standard:  
8.1.5.A.1 Select and use the appropriate digital tools and resources to accomplish a variety of tasks 

including solving problems. 

 

Unit Rationale 

 

Dance requires an entire repertoire of movement focused on creating a story.  It may be choreographed for 

individuals, small groups or large ensembles demonstrating a response to music or reflection of an 

experience. Dance develops the body’s structure as a valuable form of exercise toward life-long healthy 

living. 

 

Learning Targets 
CPI #  Cumulative Progress Indicator (CPI) 

1.1.5.A.1 Basic choreographed structures employ the elements of dance. 

 

1.1.5.A.2 Movement is developed and generated through improvisation. Form and structure are 

important when interpreting original choreography. 

1.1.5.A.3 Musical and non-musical forms of sound can affect meaning in choreography and 

improvisation. 

1.2.5.A.1 Art and culture reflect and affect each other. 

1.3.5.A.2 The creation of an original dance composition is often reliant on improvisation as a 

choreographic tool.  

1.3.5.A.3 Works of art, props and other creative stimuli can be used to inform the thematic 

content of dances. 

1.4.5.A.3 Criteria for determining the aesthetic merits of artwork vary according to context.   

Unit Essential Questions 

● How might the tempo of the music affect 

your dance / choreography? 

● How can dance help create movements 

which express ideas and emotions? 

● How do people use dance? 

● What connections can be made between 

dance and healthful living? 

● What is the significance of traditional 

and social dance in various cultures and 

historical periods? 

 

Unit Enduring Understandings 

Students will understand that: 

● Choreography is an expression of 

musical elements including rhythm 

and tempo designed to articulate 

experience or mood. 

● Dance requires an entire repertoire of 

movement focused on creating a story 

that conveys  specific ideas or 

emotions. 

● Dance may be choreographed for 

individuals, small groups or large 

ensembles demonstrating a response to 

music or reflection of an experience. 
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● Dance develops the body’s structure as 

a valuable form of exercise toward 

life- long healthy living. 

● Students knowledge of dance history 

helps to develop a lifelong 

appreciation in the arts while 

providing context for the dance styles 

from various eras and cultures 

including the history of American 

dance.   

Unit Learning Targets 

Students will ... 

 Perform locomotor and cross-lateral movements  

 Apply locomotor and non-locomotor movements to music of varying tempi 

 Create movements with small groups in response to music of varying tempi and 

dynamics 

 Make a connection between the shape of a melody and the shape of the body 

 Identify, create and demonstrate how movements reflects form 

Evidence of Learning 
Summative Assessment  

 Create a dance utilizing various movements with elements of effort, space, timing 

and flow.  
 

Formative Assessment 

 Observe and critique a small group of students’ performance of locomotor and cross-

lateral movements. 

 Teacher and classmates will observe and critique a student’s improvised 

performances of movements according to changing tempi 
 

Equipment needed:  

 Balance bar 

 Audio equipment 

 iPad or SmartTV with speakers 

 Space 

 

 

Teacher Resources:  

Create a Dance - ABA Form using sharp and smooth movements 
 

 

 

 

 

https://www.ket.org/education/resources/creating-aba-form-dance-lesson-plan/
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Lesson Plans & Pacing Guide 
Lesson Timeframe (2 lessons per marking period, not 

including Marking Period 1) 

Skipping, Leaping, Swaying 1-2 days 

Locomotor and Non-Locomotor movements 1-2 days 

Creating movements with small groups in 

response to music of varying tempi and dynamics 

2-3 days 

Connecting the shape of a melody and the shape 

of your body 

1-2 days 

Create a dance using sharp movements 2-3 days 

Create a dance using smooth movements  

Teacher Notes:  

See Music teacher for ideas for implementing dance into a school-wide performance.  

Curriculum Development Resources 

 

NJ Visual and Performing Arts Standards 

Passaic County Curriculum Consortium 
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Considerations for classified students and students with 504 plans: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
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6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

Considerations for At Risk Students: 

 

http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  

 

 

 


