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Unit I Overview  

Content Area: Dance 

Unit Title: Elements of Dance and Kinesthetic Movement 

Target Course/Grade Level: 9-12 

Unit Summary  

Students are introduced to a variety of dance techniques and genres, including several folkloric dances. At 

this level, classes focus on dance technique and performance, body awareness, elements of dance, and 

dance critique and analysis.  

 

Primary interdisciplinary connections: 

NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and collaborations with 

diverse partners, building on others’ ideas and expressing their own clearly and persuasively. 

CRP6. Demonstrate creativity and innovation. 

CRP12. Work productively in teams while using cultural global competence. 

8.1.12.A.1 Create a personal digital portfolio which reflects personal and academic interests, 

achievements, and career aspirations by using a variety of digital tools and resources.  

9.2.12.C.1 Review career goals and determine steps necessary for attainment. 

 

21st century themes: 

9.2.12.C.1 Career Awareness, Exploration, and Preparation: Review career goals and review steps 

for necessary attainment.  

9.2.12.C.3 Career Awareness, Exploration, and Preparation: Identify transferable career skills 

and design alternate career plans. 

Unit Rationale 

As an art, dance is a conduit of expression and communication. At every level 

dancers will learn how to dance with joy, passion, and a respect for technique and history. All of 

these elements culminate with opportunities for students to perform in multiple venues in their 

school, surrounding communities, and throughout the Tri-State area. The mission of this dance 

program is to produce contributing members of society with an appreciation for the arts. 

Learning Targets 

Standards 

1.1 The Creative Process: All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art.  
  

Content Statements 

1. Creating master works in dance requires ability to comprehend, articulate, and manipulate 

time, space, and energy across and within a broad spectrum of choreographic structures 

and through the use of many choreographic devices. 

2. Acute kinesthetic awareness and mastery of composition are essential for creating and 

interpreting master works of art. 

3. Interpretation of dance is heavily reliant on its context. 

4. Artistry in dance performance is accomplished through complete integration of anatomical 
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principles and clear direction of intent and purpose. 
CPI #  Cumulative Progress Indicator (CPI) 

1.1.12.A.1 Articulate understanding of choreographic structures or forms (e.g., palindrome, 

theme and variation, rondo, retrograde, inversion, narrative, and accumulation) in 

master works of dance. 

1.1.12.A.2 Categorize the elements, principles, and choreographic structures of dance 

masterworks. 

1.1.12.A.3 Analyze issues of gender, ethnicity, socio-economic status, politics, age, and 

physical conditioning in relation to dance performances. 

1.1.12.A.4 Synthesize knowledge of anatomical principles related to body alignment,  

body patterning, balance, strength, and coordination in compositions and 

performances. 

Unit Essential Questions 

 How do we execute proper dance techniques? 

 How do I utilize, identify and develop the different possibilities of movement and imagery with my 

body? 

 How do I blend the breaks/changes between movements? 

 What is the characteristic tone for my dance? 

 What are the indicators and treatment/management of the unhealthy body? 

 How do the elements of dance influence dance creation? 

 How do the elements of dance effect dance performance? 

 How do we observe and speak about the elements of dance? 

 What is the timeline of Modern dance and Ballet? 

 Who are the “Big Four” Modern dance pioneers? 

 What are the five fundamental positions of the feet and arms in Ballet and Modern dance techniques? 

 How can we apply healthful living and proper food as they affect our performances, class work and 

rehearsals? 

Unit Learning Targets 

Students will ... 

 Recognize and identify specific dance elements. 

 Apply knowledge of counting to teacher guided warm-up exercises. 

 Demonstrate knowledge of the origins of ballet. 

 Retain facts about the development of ballet through the use of a timeline. 

 Discuss healthy/unhealthy living choices as they relate to performance. 

 Provide examples of cultural and historical influences in dance and describe how each interacts. 

 Experience and discuss Musical Theater (Jazz, Tap, or Character) as a dance form that is driven by plot 

and story. 

 Define dance terms. 

Evidence of Learning 

Summative Assessments: 

 A written assessment of their ability to differentiate the styles of each choreographer in the genre 

of Modern and Ballet dance. 

 Teach a combination of exercises using Modern Technique (Horton) or Ballet Technique 

(Balanchine).  See the following: 
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https://www.state.nj.us/education/modelcurriculum/assessment/pw/vpa/d/912u1.pdf 

Formative Assessments: 

 Written tests that examine the knowledge of dance terminology. 

 A student demonstration of physical movement from a verbal command.  

 Follow and execute basic Pilate and yoga stretches. 

 Follow and execute Zena Rommett Floor Barre exercises. 

Benchmark Assessment: (September) 

 Teacher-created and based on the unit standards; given at the beginning, middle and end of course.  

Alternative Assessments: 

 Read The Power of Dance – A Sense of Dance, and extract a timeline of the development of 

modern dance as we know it today. 

 Completion of a recipe and a dance that fulfills the ingredients.   

 Design a poster for a dance studio that shows a health “Do’s” and “Don’t” for dancers.   

 

Equipment needed:  

 Recorded musical accompaniment 

 Dance software 

 Digital software 

 Internet resources 

 

Teacher Resources: 

Dance Sense:  www.ket.org/education/resources/dancesense 

Dance Warm Ups:  https://dance.lovetoknow.com/dance-warm-ups 

Dance Warm Ups: http://users.rowan.edu/~conet/rhythms/warmup-social-cultural-creative-dances.html 

Video – Repetition and Retrograde: www.youtube.com/watch?v=q90cM7fqpvY 

Dance Terms: http://artsedge.kennedy-center.org/educators.aspx 

History of Ballet:  https://www.atlantaballet.com/resources/brief-history-of-ballet 

History of Dance: https://us.humankinetics.com/blogs/excerpt/discovering-cultural-dance 

 

https://www.state.nj.us/education/modelcurriculum/assessment/pw/vpa/d/912u1.pdf
http://www.ket.org/education/resources/dancesense
https://dance.lovetoknow.com/dance-warm-ups
http://users.rowan.edu/~conet/rhythms/warmup-social-cultural-creative-dances.html
http://www.youtube.com/watch?v=q90cM7fqpvY
http://artsedge.kennedy-center.org/educators.aspx
https://www.atlantaballet.com/resources/brief-history-of-ballet
https://us.humankinetics.com/blogs/excerpt/discovering-cultural-dance
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Lesson Plans and Pacing Guide 
Lesson Timeframe – 10 Weeks 

Lesson 1 

Modern Technique 

 

2 Weeks 

Lesson 2 

Beginning Ballet 

 

2-3 Weeks 

Lesson 3 

Dance Vocabulary 

 

ongoing 

Lesson 4 

Anatomy and Health 

 

2 Weeks 
Lesson 5 

Dance Masterworks 

 

2-3 Weeks 

Curriculum Development Resources 

See https://www.state.nj.us/education/modelcurriculum/vpa/d/ 

See: https://www.state.nj.us/education/cccs/2014/arts/ 

 

 

 

 

Unit II Overview  

Content Area: Dance 

Unit Title: Choreography 

Target Course/Grade Level: 9-12 

Unit Summary  

The students will demonstrate clarity of performance and vocabulary of beginning, intermediate, and 

advanced choreography.  Students will distinguish the styles and specific techniques and compare/contrast 

the principles and styles of dance from a visual presentation.   

Primary interdisciplinary connections: 

NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and collaborations with 

diverse partners, building on others’ ideas and expressing their own clearly and persuasively. 

CRP6. Demonstrate creativity and innovation. 

CRP12. Work productively in teams while using cultural global competence 

8.1.12.A.1 Create a personal digital portfolio which reflects personal and academic interests, 

achievements, and career aspirations by using a variety of digital tools and resources.  

9.2.12.C.1 Review career goals and determine steps necessary for attainment. 

21st century themes: 

9.2.12.C.1 Career Awareness, Exploration, and Preparation: Review career goals and review steps 

for necessary attainment.  

9.2.12.C.3 Career Awareness, Exploration, and Preparation: Identify transferable career skills 

and design alternate career plans. 

Learning Targets 

Standards 

1.1 The Creative Process  All students will demonstrate an understanding of the elements and 

principles that govern the creation of works of art in dance, music, theatre, and visual art. 

https://www.state.nj.us/education/modelcurriculum/vpa/d/
https://www.state.nj.us/education/cccs/2014/arts/
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1.3 Performance: All students will synthesize those skills, media, methods, and technologies 

appropriate to creating, performing, and/or presenting works of art in dance, music, theatre, and 

visual art. 
 

Content Statements 

1. Creating highly integrated improvisational movement sequences develops personal style for 

solo and ensemble work. Characteristics of style vary broadly across dance genres. 

2. Dance artistry is achieved through refined technique, musicality, clarity of choreographic 

intent, stylistic nuance, and application of proper body mechanics. 

3. Dance production is collaborative and requires choreographic, technological, design, and 

performance skill. 

4. Aesthetic quality results from conceptual coherence and from understanding and application of 

the principle unity of form and content. 

CPI #  Cumulative Progress Indicator (CPI) 

1.1.12.A.1 Articulate understanding of choreographic structures or forms (e.g., palindrome, 

theme and variation, rondo, retrograde, inversion, narrative, and accumulation) in 

master works of dance. 

1.3.12.A.1 Integrate and recombine movement vocabulary drawn from a variety of dance 

genres, using improvisation as a choreographic tool to create solo and ensemble 

compositions.  

1.3.12.A.2 Create theme-based solo and ensemble dances that have unity of form and content, 

conceptual coherence, and aesthetic unity. 

1.3.12.A.3 Demonstrate dance artistry with technical proficiency, musicality, stylistic nuance, 

clarity of choreographic intent, and efficiency of movement through the application 

of proper body mechanics.  

1.3.12.A.4 Collaborate in the design and production of dances that use choreographic 

structures and incorporate various media and/or technologies. 

Unit Essential Questions 

 How do we engage in clarification of the performing dance vocabulary? 

 What are the similarities and differences between specific dance styles of choreography and Advance 

improvisation? 

 How do we create a dance sentence using vocabulary and dance terms? 

 How do we recognize structured choreography within dance compositions? 

 What are the elements of production? 

 How do we foster creative student choreography? 

 How do students process teacher learned choreography? 

 How do life experiences influence the student choreographer? 

 How does journal writing allow one to review and experience choreographed dance solos? 

 How do students cite, explain, and construct dance criticism while using a teacher rubric? 

 What are proper shoes used for specific choreographic dance combinations? 

Unit Learning Targets 

Students will ... 

 Demonstrate clarity in performing dance vocabulary. 

 Distinguish the styles and principles of a specific dance study and routine. 
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 Create a dance sentence using dance vocabulary and dance terms. 

 Demonstrate choreographic structures within a dance composition. 

 Compare and contrast basic principles of dance from a visual presentation. 

 Demonstrate and integrate the use of choreographic structures within a self-made composition.  

 

 

Evidence of Learning 

Summative Assessment: 

Students will choreograph a solo or a duet. The dance must employ Beginning, Intermediate, and Advance 

vocabulary and be at least 1 minute in length.   

 

Formative Assessments: 

Successful incorporation of vocabulary into choreography. 

Follow directions for time. 

Usage of proper technical application of movements. 

 

Benchmark: 

Memorize choreography. 

 

Alternative Assessments: 

Videotape the student’s dance (teacher learned group choreography); observe and identify the 

structures and forms. 

 

Equipment needed: 

 Recorded musical accompaniment 

 Dance software 

 Digital software 

 Internet resources 

 

Teacher Resources: 

Example of High School choreography: https://www.wfaa.com/article/news/arizona-high-school-dance-

team-goes-viral-for-harry-potter-themed-choreography/287-604418803 

Choreography Flash Cards from Quizlet: https://quizlet.com/77900799/dance-choreography-vocabulary-

flash-cards/ 

 

 

Lesson Plans and Pacing Guide 
Lesson Timeframe – 10 Weeks 

Lesson 1 

Introduction to Choreography 

3-4 weeks 

Lesson 2 

Elements of a Production: Choreography, 

Story, Music, Dynamics & Costumes 

3 weeks 

Lesson 3 3 weeks 

https://www.wfaa.com/article/news/arizona-high-school-dance-team-goes-viral-for-harry-potter-themed-choreography/287-604418803
https://www.wfaa.com/article/news/arizona-high-school-dance-team-goes-viral-for-harry-potter-themed-choreography/287-604418803
https://quizlet.com/77900799/dance-choreography-vocabulary-flash-cards/
https://quizlet.com/77900799/dance-choreography-vocabulary-flash-cards/
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Dance Critique 

Curriculum Development Resources 

See https://www.state.nj.us/education/modelcurriculum/vpa/d/ 

See: https://www.state.nj.us/education/cccs/2014/arts/ 

 

Unit III Overview  

Content Area: Dance 

Unit Title: Performance 

Target Course/Grade Level: 9-12 

Unit Summary  

Students distinguish the similarities and differences between a variety of dance works and dance 

careers. Students will analyze and discuss the thematic content or feeling in a dance study or 

dance performance and correctly accomplish the production aspects, and formations of each 

dance. Students will define and distinguish between the various dance magazines, dance journals, 

dance job websites, and resources that are available to research the dance careers in the 

performing arts. 

 

Primary interdisciplinary connections: 

CRP6. Demonstrate creativity and innovation. 

CRP12. Work productively in teams while using cultural global competence 

8.1.12.A.1 Create a personal digital portfolio which reflects personal and academic interests, 

achievements, and career aspirations by using a variety of digital tools and resources.  

9.2.12.C.1 Review career goals and determine steps necessary for attainment. 

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and 

style are appropriate to task, purpose, and audience. 

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-

based research process, based on focused questions, demonstrating understanding of the subject 

under investigation.  

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the 

credibility and accuracy of each source, and integrate the information while avoiding plagiarism. 

 

21st century themes: 

9.2.12.C.1 Career Awareness, Exploration, and Preparation: Review career goals and review steps 

for necessary attainment.  

9.2.12.C.3 Career Awareness, Exploration, and Preparation: Identify transferable career skills 

and design alternate career plans. 

Learning Targets 

Standards 

1.3 Performance: All students will synthesize those skills, media, methods, and technologies 

appropriate to creating, performing, and/or presenting works of art in dance, music, theatre, and 

visual art. 

Content Statements 

1. Creating highly integrated improvisational movement sequences develops personal style for 

https://www.state.nj.us/education/modelcurriculum/vpa/d/
https://www.state.nj.us/education/cccs/2014/arts/
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solo and ensemble work. Characteristics of style vary broadly across dance genres. 

2. Aesthetic quality results from conceptual coherence and from understanding and application of 

the principle unity of form and content. 

3. Dance artistry is achieved through refined technique, musicality, clarity of choreographic 

intent, stylistic nuance, and application of proper body mechanics. 

4. Dance production is collaborative and requires choreographic, technological, design, and 

performance skill. 

CPI #  Cumulative Progress Indicator (CPI) 

1.3.12.A.1 Integrate and recombine movement vocabulary drawn from a variety of dance 

genres, using improvisation as a choreographic tool to create solo and ensemble 

compositions.  

1.3.12.A.2 Create theme-based solo and ensemble dances that have unity of form and content, 

conceptual coherence, and aesthetic unity. 

1.3.12.A.3 Demonstrate dance artistry with technical proficiency, musicality, stylistic nuance, 

clarity of choreographic intent, and efficiency of movement through the application 

of proper body mechanics.  

1.3.12.A.4 Collaborate in the design and production of dances that use choreographic 

structures and incorporate various media and/or technologies. 

Unit Essential Questions 

 What technical devices or equipment can be used to improve a dancer’s experience 

in a production? 

 What resources are useful to recognize various career options related to dance and 

performing arts? 

 What technology is used in dance videos? 

 How can a student build a dance resume? 

 When should a student start the portfolio process?     
 

Unit Learning Targets 

Students will ... 

 Demonstrate clarity in performing specific dance techniques 

 Identify basic principles of anatomy, physiology, and kinesiology 

 Demonstrate a Yoga, Pilate’s, and Horton exercise 

 Create movement studies using themes that have unity of form and content 

 Demonstrate active and energized participation in the creative dance process or improvisational 

techniques 

 Identify technological or digital equipment that may be used in the production of dance 

 Define the technology used in some dance videos or dance concerts. (Ex. PPP, Scenic 

Background) 

 Identify various career opportunities related to dance and the performing arts 

 Define and distinguish between the various dance magazines, dance journals, dance job 

websites, and resources that are available to the research of careers in the performing arts 

 Analyze and discuss the thematic content or feeling in a dance study or dance performance 

 Practice creative visualizations 
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Evidence of Learning 

Summative Assessment: 

See https://www.state.nj.us/education/modelcurriculum/assessment/pw/vpa/d/912u3.pdf for assessment 

description, directions, and rubric. 

 

Formative Assessments: 

Written paper and research on career opportunities in dance. 

Vocabulary quizzes/tests. 

Performance: Use various choreographic structures such as ABA, rondo, theme and  

variation, canon, palindrome, and suite to create and perform theme-based solo and/or ensemble 

dances that cohesively develop a concept and demonstrate aesthetic unity. 

See Dance rubric: 

https://www.state.nj.us/education/aps/cccs/arts/arts_assessment/AuthenticAssessment.pdf 

Guided critique of a performance.  

 

 

Benchmark Assessment: (Mid-Year) 

Collaborate in the design and production of dances that use choreographic structures and  

incorporate various media and/or technologies. 

 

Alternative:  

Integrate and recombine movement vocabulary drawn from a variety of dance genres, using  

improvisation as a choreographic tool to create solo and ensemble compositions. 

 

 

Equipment needed: 

 Recorded musical accompaniment 

 Dance software 

 Digital software 

 Internet resources 

 

Teacher resources: 

Dance career exploration websites: www.Danceorbust.com, www.Dance.net, www.dancenyc.org, 

www.dancenj.org, www.backstage.com, www.stagedooraccess.com, www.playbill.com, 

www.starbound.net, www.careertransition.org 

 

 

Lesson Plans and Pacing Guide 
Lesson Timeframe – 10 Weeks 

Lesson 1 

Dance Technique & Movement 

3-4 weeks 

Lesson 2 

Dance Improv & Digital Resources 

3 weeks 

https://www.state.nj.us/education/modelcurriculum/assessment/pw/vpa/d/912u3.pdf
https://www.state.nj.us/education/aps/cccs/arts/arts_assessment/AuthenticAssessment.pdf
http://www.danceorbust.com/
http://www.backstage.com/
http://www.stagedooraccess.com/
http://www.starbound.net/
http://www.careertransition.org/
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Lesson 3 

Career Exploration in Dance 

3 weeks 

Curriculum Development Resources 

See https://www.state.nj.us/education/modelcurriculum/vpa/d/ 

See: https://www.state.nj.us/education/cccs/2014/arts/ 

See: https://www.state.nj.us/education/aps/cccs/arts/arts_assessment/AuthenticAssessment.pdf 

 

https://www.state.nj.us/education/modelcurriculum/vpa/d/
https://www.state.nj.us/education/cccs/2014/arts/
https://www.state.nj.us/education/aps/cccs/arts/arts_assessment/AuthenticAssessment.pdf
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Unit IV Overview  

Content Area: Dance 

Unit Title: History of the Arts and Culture 

Target Course/Grade Level: 9-12 

Unit Summary  

Students will gain knowledge and aesthetic awareness of Dance in its historical, cultural, and 

social contexts.  

 

Primary interdisciplinary connections: 

NJSLSA.SL1 Prepare for and participate effectively in a range of conversations and collaborations with 

diverse partners, building on others’ ideas and expressing their own clearly and persuasively. 

CRP12. Work productively in teams while using cultural global competence. 

 

21st century themes: 

9.2.12.C.1 Career Awareness, Exploration, and Preparation: Review career goals and review steps 

for necessary attainment.  

9.2.12.C.3 Career Awareness, Exploration, and Preparation: Identify transferable career skills 

and design alternate career plans. 

Learning Targets 

Standards 

1.2 History of the Arts and Culture: All students will understand the role, development, and 

influence of the arts throughout history and across cultures. 

 

Content Statements 

1. Cultural and historical events impact art-making as well as how audiences respond to works of 

art. 

2. Access to the arts has a positive influence on the quality of an individual’s lifelong learning, 

personal expression, and contributions to community and global citizenship. 

CPI #  Cumulative Progress Indicator (CPI) 

1.2.12.A.1 Determine how dance, music, theatre, and visual art have influenced world cultures 

throughout history. 

1.2.12.A.2 Justify the impact of innovations in the arts (e.g., the availability of music online) 

on societal norms and habits of mind in various historical eras.  

Unit Essential Questions 

 How do cultural and historical events impact the creation of dance? 

 How does dance impact a person’s attitude toward learning, personal expression, and 

connection to the wider world? 

 How can communication with people from different cultures enhance our understanding 

of others’ points of view? 

 How does learning about other global communities foster creativity and innovation? 

 

Unit Learning Targets 
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Students will ... 

 Categorize the attributes of various genres of dance regarding choreographic style, 

historical significance, craftsmanship, cultural context, and originality and emulate 

stylistic nuances from diverse dance traditions in the creation and performance of original 

choreography. 

 Use a rubric to define how the significance and meaning may impact perceptions in dance 

works(e.g., musicality, focus, style, and dynamic range). 

 Compare, contrast and define the role of dance creation and performance in a global 

society. Research and develop an understanding of how dance positively enhances the 

quality of life from a performers’ and audiences’ perspective.  

 The ability to recognize a problem and apply critical thinking and problem-solving skills 

to solve the problem is a lifelong skill that develops over time. 

 Cultural and historical events impact art making as well as how audiences respond to 

works of art. 

 Access to the arts has a positive influence on the quality of an individual’s lifelong 

learning, personal expression , and contributions to community and global citizenship. 

 Communication with people from different cultural backgrounds is enhanced by the 

understanding of different cultural perspectives 

 

Evidence of Learning 

Summative Assessment  

Compare and contrast diverse choreographic pieces and discuss how exposure to different 

cultural influences affect emotional, intellectual, and kinesthetic responses broadens perceptions. 
 

Formative Assessments:  

Categorize the attributes of various genres of dance regarding choreographic style, historical 

significance, craftsmanship, cultural context, and originality and emulate stylistic nuances from 

diverse dance traditions in the creation and performance of original choreography. 

 

Evaluate how exposure to various cultures influences individual, emotional, and kinesthetic 

responses to dance. 

 

Benchmark Assessment:  

Categorize the attributes of various genres of dance regarding choreographic style, historical 

significance, craftsmanship, cultural context, and originality and emulate stylistic nuances from 

diverse dance traditions in the creation and performance of original choreography. 

 

Alternative Assessment: 

Design a rubric to chart movement choices (e.g., time, space and energy) contrasted within a 

variety of culturally specific dances (e.g., Pavane, Waltz, Jitterbug, Minuet). 

 

Dance research project (teacher and/or student created) 

Equipment needed: 

 Recorded musical accompaniment 
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 Dance software 

 Digital software 

 Internet resources 

 

Teacher Resources: 

Dance History Guides:  http://libguides.dixie.edu/c.php?g=57906&p=371835 

 

 

Lesson Plans and Pacing Guide 
Lesson Timeframe – 10 Weeks 

Lesson I 

Genres of Dance 

2 weeks 

Lesson 2 

Cultural Traditions in Masterworks 

2 weeks 

Lesson 3 

Elements and Practice in Dance Critique 

2 weeks 

Lesson 4 

Perceptions in Dance Works 
1 weeks 

Lesson 5 

The Impacts of Technology on Dance 
2-3 weeks 

Curriculum Development Resources 

See https://www.state.nj.us/education/modelcurriculum/vpa/d/ 

See: https://www.state.nj.us/education/cccs/2014/arts/ 

See: https://www.state.nj.us/education/modelcurriculum/vpa/d/912u4.shtml 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://libguides.dixie.edu/c.php?g=57906&p=371835
https://www.state.nj.us/education/modelcurriculum/vpa/d/
https://www.state.nj.us/education/cccs/2014/arts/
https://www.state.nj.us/education/modelcurriculum/vpa/d/912u4.shtml
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Content Area 

Unit Name 

Dance 

Interdisciplinary 

Connections 

Mathematics, Technology, and English, Science 

Core 

Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century 

Themes and Skills 
 

 

For information related to the 12 Career Ready Practices follow the links 

below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, 

Design, and 

Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and 

illustrate a simple story, Work collaboratively with peers on project, Use 

digital tools to explore an issue and design solution for a problem, Identify 

how technology improves life, Use digital tools to design an approach to 

solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply 

engineering designs to data collection and solutions, Understand how 

technology evolves based on need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on 

global topic, Use technology and social media responsibly, Employ a wide 

range of digital resources to collect data and form solutions, Identify the forces 

that come into play for further development of technology; apply engineering 

design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

Considerations for classified students: 

 

Classroom Instruction: 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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 All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

 In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the class room teacher of the modifications, and directing 

instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should 

modify tests for classified students.  Tests may be given in the regular education 

classroom or completed with the inclusion teacher in another location with additional 

time. Students may be tested separately according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance 

with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level.  Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional 

strategies that support language and learning goals for all students.  This approach to 

teaching aligns with preparing students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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 In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs.  Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL 

teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

 Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content 

language talk and grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding 

of academic language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions 

show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with 

new vocabulary (adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and 

develop English fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

 

 

Considerations for At Risk Students: 
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 At Risk students are identified by the I&RS committee in each school.  The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student.  There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

 Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class.  The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality.  

 

Modifications:  

 Clarify all assignments and place specific timeframes for completion.  Provide student 

with opportunity for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations 

within the framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for 

not completing work. 

 Provide time outside the normal class time for completion of work.  Not completing 

assignments is unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students 

in their class. 

 Assignments and assessments can be planned and implemented with input from the 

student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge 

through a variety of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind.  
 

 


