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Anchor Standards: Reading

Key Ideas and Details

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant
connections from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the
text.

NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining technical, connotative,
and figurative meanings, and analyze how specific word choices shape meaning or tone.

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the
text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.

NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.

NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to build
knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

NJSLSA.R.10. Read and comprehend complex literary and informational texts independently and proficiently with
scaffolding as needed.

Note on range and content of student reading

To build a foundation for college and career readiness, students must read widely and deeply from among a broad
range of high-quality, increasingly challenging literary and informational texts. Through extensive reading of stories,
dramas, poems, and myths from diverse cultures and different time periods, students gain literary and cultural
knowledge as well as familiarity with various text structures and elements. By reading texts in history/social studies,
science, and other disciplines, students build a foundation of knowledge in these fields that will also give them the
background to be better readers in all content areas. Students can only gain this foundation when the curriculum is
intentionally and coherently structured to develop rich content knowledge within and across grades. Students also
acquire the habits of reading independently and closely, which are essential.

Anchor Standards: Writing

The K–5 standards on the following pages define what students should understand and be able to do by the end of
each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
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providing additional specificity—that together define the skills and understandings that all students must
demonstrate.

Text Types and Purposes

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning
and relevant and sufficient evidence.

NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information clearly
and accurately through the effective selection, organization, and analysis of content.

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique,
well-chosen details, and well-structured event sequences.

Production and Distribution of Writing

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate
to task, purpose, and audience.

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach.

NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate
with others.

Research to Build and Present Knowledge

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based research process,
based on focused questions, demonstrating understanding of the subject under investigation.

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the credibility and
accuracy of each source, and integrate the information while avoiding plagiarism.

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Note on range and content in student writing

To build a foundation for college and career readiness, students need to learn to use writing as a way of offering and
supporting opinions, demonstrating understanding of the subjects they are studying, and conveying real and
imagined experiences and events. They learn to appreciate that a key purpose of writing is to communicate clearly to
an external, sometimes unfamiliar audience, and they begin to adapt the form and content of their writing to
accomplish a particular task and purpose. They develop the capacity to build knowledge on a subject through
research projects and to respond analytically to literary and informational sources. To meet these goals, students
must devote significant time and effort to writing, producing numerous pieces over short and extended time frames
throughout the year.
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Unit I Overview
Content Area: Reading
Unit Title: Readers Build Good Habits
Target Course/Grade Level: 1st Grade
Unit Summary: During this unit, students will be taught that readers have good habits for reading
(starting, reading, and finishing a book).  They will learn that they do not need to be reminded of what to
do, but that their actions will become habits.  The next part of the unit rallies kids to use their strategies
that they already know when they encounter tricky words.  They will be reminded to avoid bad habits and
to focus on using meaning, phonics, and other word solving strategies.  Towards the end of the unit, the
focus will be on strengthening partnerships.  Students will learn that not only individual readers have good
habits, but partners do too!  They have special habits for working together during the beginning, middle,
and end of books.
Unit Rationale: Students will build good reading habits.
Interdisciplinary Content

The following Social Studies standards will be met:

6.1.2.CivicsPR.3: Analyze classroom rules and routines and describe how they are designed to
benefit the common good.

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Fox, M. (1997) Whoever You Are.

● O’Neil, A. (2002). The Recess Queen.

Career Readiness, Life Literacies and Key Skills

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community.

Student Learning Objectives
Students will develop into a classroom community of readers
Students will follow the Reader’s Workshop routines and procedures
Students will exhibit reading stamina
Students will apply strategies before, during, and after reading
Students will review and apply strategies for reading and talking with a partner
Related Content
Throughout the unit, students will participate in shared reading and interactive reading aloud.  The teacher
may use literature, informational texts, and poetry to teach concepts of print, comprehension skills,
decoding, fluency, conventions, and accountable talk.

Through a balanced literacy approach, target rhyming, blending, segmenting, short vowels, digraphs,
blends, and inflectional endings. Also, introduce 3-5 high frequency words per week.
Code # Progress Indicators for Reading
RF.1.1 Demonstrate understanding of the organization and basic features of print.
RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.
RF.1.4 Read with sufficient accuracy and fluency to support comprehension.
RL.1.1 Ask and answer questions about key details in a text.
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RL.1.2 Retell stories, including key details, and demonstrate understanding of their central
message or lesson.

RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events.
SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and

texts with peers and adults in small and larger groups.
Unit Essential Questions

● How can I be the kind of reader who reads
and rereads for the whole time during
reading, getting ready to talk to my
partner?

● How do I make sure that I am reading
many books as smoothly as possible, for
as long as possible (Bend I)?

● How can I figure out tricky words, notice
when something is not quite right, and fix
it up so that I can keep pushing myself to
read more and more books (Bend II)?

● How can my partner and I work together
at the beginning, middle, and end of our
books (Bend III)?

Unit Enduring Understandings
● Readers have good habits for reading long

and strong (volume, stamina, fluency) (Bend
I)

● Readers have good habits for tackling hard
words (word solving, cross checking,
monitoring, self-correcting) (Bend II)

● Readers not only have good habits, they also
have good friends (strengthening
partnerships) (Bend III)

Unit Learning Targets
Students will ...

● develop into a classroom community of readers
● follow the Reader’s Workshop routines and procedures
● exhibit reading stamina
● apply strategies before, during, and after reading
● review and apply strategies for reading and talking with a partner

Evidence of Learning
Summative Assessment:

● Spelling Inventory
● TC Benchmark Running Records
● High-frequency words
● Concepts of print (as needed)
● Letter/Sound Identification (as needed)
● Phonemic Awareness (as needed)

Formative Assessments
● Teacher Observations (students choosing

books independently, book-handling
skills, independent reading, partner
reading)

● Conference/Small Group Notes
Benchmark and Alternate Assessments

● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● Fundations
● iReady progress monitoring

Lesson Plans & Pacing Guide

5



Lesson Timeframe
1. Readers think about who they are as

readers
2. Readers do their best independent

reading work during Reader’s Workshop 5 days
1. Readers choose books all by themselves
2. Readers take care of their books
3. Readers love to talk about books with

others 5 days
1. Strong readers read for a long time
2. Readers carefully read their books 10 days
1. Readers become strong readers because

they share with a partner
2. Readers choose just right books 5 days

Teacher Notes:

Suggested Read Aloud texts –

Ruthie and the Not so Teeny Tiny Lie by Laura Rankin

Willow’s Whispers by Lana Button

Ribbit by Rodrigo Falgueira

Ruby the Copycat by Peggy Rathmann

The Recess Queen by Alexis O’Neil

How Rocket Learned to Read

Chrysanthemum

Sheila Rae

Whoever You Are

Shared reading suggestions –

The Gingerbread Man by Brenda Parkes

Curriculum Development Resources

● TCRWP
● Mentor texts
● Big books
● Wilson Fundations Phonics and Spelling Program
● Heggerty Phonemic Awareness Program
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Unit II Overview
Content Area: Reading
Unit Title: Word Detectives Use All They Know To Solve Words
Target Course/Grade Level:  1st Grade
Unit Summary: At the start of this unit, the teacher will teach children word solving strategies by
previewing the book, previewing pages, thinking about how the pages will go, and thinking about the
meaning of the book. Children will also think about what kinds of words will come next as they are
reading, also thinking about what will sound right, look right and make sense (self-monitoring).  In the
middle of the unit, the focus will shift to having students use visual cues to help them solve tricky words.
There is also an emphasis on partner reading and coaching to word solve.  At the end of the unit, students
will be rereading to build fluency, thinking about the meaning of the text and punctuation clues.  Partners
will support each other in this fluency work (intonation, expression).
Unit Rationale: Students will use all they know to solve tricky words.

Student Learning Objectives
Students will get their minds ready to read books
Students will use a variety of print strategies with flexibility
Students will make sure their reading makes sense
Students will read with fluency
Students will choose just right books to work on print
Interdisciplinary Content

The following Social Studies standards will be met:

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Perry, L.M. (2016). Skin Like Mine.
● Purtill, S. (2019). It’s Okay to Be Different: A picture book of acceptance and kindness.

Career Readiness, Life Literacies and Key Skills

9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.

Code # Progress Indicators for Reading
RF.1.1 Demonstrate understanding of the organization and basic features of print.
RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.
RF.1.4 Read with sufficient accuracy and fluency to support comprehension.
RL.1.1 Ask and answer questions about key details in a text.
RL.1.2 Retell stories, including key details, and demonstrate understanding of their central

message or lesson.
Unit Essential Questions

● How can I use all the strategies that I
know in ways that let me understand and
figure out words in the books that I read?

● How do I get better at using strategies to
figure out hard and new words while I am
reading? (Bend I)

Unit Enduring Understandings

● Readers work hard to solve tricky words
(Bend I)

● Readers have many different ways to solve
words using knowledge about letters,
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● How can I use what I know about how
letters and sounds work to solve tricky
words in my books? (Bend II)

● What are ways I can reread my books to
make my reading voice smoother, so that it
sounds like talking? (Bend III)

sounds, patterns and snap words to read
(Bend II)

● Rereading to make our reading sound like
talking (Bend III)

Unit Learning Targets
Students will ...

● get their minds ready to read books
● use a variety of print strategies with flexibility
● make sure their reading makes sense
● read with fluency
● choose just right books to work on print

Evidence of Learning
Summative Assessment:

● TC Benchmark Running Records (as needed)
● High-frequency words (as needed)
● Concepts of print (as needed)
● Letter/Sound Identification (as needed)
● Phonemic Awareness (as needed)

Formative Assessments

● Teacher observations (book shopping,
independent reading, partner reading)

● Conference/Small Group Notes
● Informal running records and miscue

analysis
Benchmark and Alternate Assessments

● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● iReady progress monitoring

Lesson Plans & Pacing Guide
Lesson Timeframe

1. Readers get their minds ready to read
books

2. Reading partners work together to get
ready to read books 3-5 days

1. Readers make sure their reading makes
sense 5 days
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1. Readers have a toolbox of strategies to
help them read words

2. Reading partners help each other read
words

3. Readers are flexible word solvers 10 days
1. Readers read with fluency
2. Reading partners help each other read

with fluency 5 days
Teacher Notes:

Read aloud mentor texts may include –

Ruthie and the Not so Teeny Tiny Lie by Laura Rankin

My Mouth is a Volcano! By Carrie Hartman

Willow’s Whispers by Lana Button
Ribbit by Rodrigo Falgueira

Ruby the Copycat by Peggy Rathmann

The Recess Queen by Alexis O’Neil

How Rocket Learned to Read

Shared reading suggestion –

Walking in Spring by Beverly Randall

The Gingerbread Man by Brenda Parkes

Curriculum Development Resources
● TCRWP
● Mentor texts
● Big books
● Fundations
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Unit III Overview
Content Area: Reading
Unit Title: Learning About The World Through Reading
Target Course/Grade Level: 1st Grade
Unit Summary: At the start of the unit students will be taught about text features and how to navigate
through nonfiction text.  They will be reminded to apply all that they have already learned about reading as
well.  Towards the middle of the unit, students will be encouraged to talk about, decode, and develop an
understanding of new vocabulary that is domain specific.  Towards the end of the unit, students will be
encouraged to study both the words and text features to deepen their understanding.  Post-it notes and
conversations will help prepare the students to teach others about their topic of choice.
Unit Rationale: Students will learn about the world through reading.

Student Learning Objectives
Students will explore nonfiction texts and distinguish between nonfiction and fiction
Students will read to learn about nonfiction topics
Students will apply strategies to help them read, think, and talk about nonfiction texts, independently and
with reading partners
Students will deal with tricky words in nonfiction reading
Students will grow vocabulary, making meaning from new words
Interdisciplinary Content

The following Social Studies standards will be met:

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Lamothe, M. (2017). This is How We Do It: A day in the life of seven children around the
world.

21st Century Themes and Skills:

9.1.2.CAP.1: Make a list of different types of jobs and describe the skills associated with each job.

9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1,
6.1.2.CivicsCM.2).

Computer Science and Design Thinking

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and
quickly based on user needs and preferences.

8.1.2.DA.1: Collect and present data, including climate change data, in various visual formats.
Climate Change Resources for Read Aloud and Shared Reading:

● Hall, J. (2017). A Hot Planet Needs Cool Kids: Understanding climate change and what
you can do about it.

● Ride, S. (2017). Mission Save the Planet: Understanding Global Warming
Code # Progress Indicators for Reading
RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.
RF.1.4 Read with sufficient accuracy and fluency to support comprehension.
RI.1.1 Ask and answer questions about key details in a text.
RI.1.2 Identify the main topic and retell key details of a text.
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RI.1.4 Ask and answer questions to help determine or clarify the meaning of words and phrases
in a text.

RI.1.5 Know and use various text features (e.g., headings, tables of contents, glossaries,
electronic menus, icons) to locate key facts or information in a text.

RI.1.6 Distinguish between information provided by pictures or other illustrations and
information provided by the words in a text.

RI.1.7 Use the illustrations and details in a text to describe its key ideas.
RI.1.10 With prompting and support, read informational texts appropriately complex for grade 1.
Unit Essential Questions

● How do I use everything I know about
reading to read books that teach me
information and ideas about things?

● How do I get myself ready to read an
informational book? How can I think
about what I am reading to learn more
about the topics in books? (Bend I)

● How do I get better at figuring out new
and important words that relate to my
informational topic? (Bend II)

● How do I study my informational books
more closely to learn as much information
as I can from the pictures, features, and
words? How do I do the best job I can to
teach my partner the important things from
my book? (Bend III)

Unit Enduring Understandings

● Getting started reading informational books
(Bend I)

● Learning, thinking and talking about
important new words (Bend II)

● Rereading to learn and teach more
information (Bend III)

Unit Learning Targets
Students will ...

● explore nonfiction texts and distinguish between nonfiction and fiction
● read and research to learn about nonfiction topics
● apply strategies to help them read, think, and talk about nonfiction texts, independently and with

reading partners
● deal with tricky words in nonfiction reading
● grow vocabulary, making meaning from new words

Evidence of Learning
Summative Assessment:

● Read Aloud Performance Assessment (different text than formative assessment)
● TC Benchmark Running Records (as needed)
● High-frequency words (as needed)
● Concepts of print (as needed)
● Letter/Sound Identification (as needed)
● Phonemic Awareness (as needed)

Formative Assessments:
● Read Aloud Performance Assessment
● Teacher observations (book shopping,

independent reading, partner reading)
Benchmark and Alternate Assessments

● Fundations Unit Check

● Conference/Small Group Notes
● Informal running records and miscue analysis
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● Fundations Progress Monitoring
● TC reading levels assessment
● iReady progress monitoring

Lesson Plans & Pacing Guide
Lesson Timeframe

1. Readers of nonfiction immerse themselves
in the reading of nonfiction text

2. Readers sift and sort nonfiction books
3. Readers use everything they know to get

ready to read nonfiction books
4. Readers use strategies to read nonfiction

books
5. Reading partners help each other understand

what they are reading 10 days
1. Readers use strategies to help them read

nonfiction books
2. Readers tackle tricky words in nonfiction
3. Readers learn and grow understanding of

new vocabulary 7- 10 days
1. Readers jot on Post-its as they read (new

information, reactions, new vocabulary, etc.)
2. Readers read and talk about their nonfiction

topics with their reading partner
3. Readers of nonfiction teach others about

their topics (posters, topic talk with book
and post-its)

8 – 10 days

Teacher Notes:

Read Aloud mentor texts may include –

Owls by Mary Dunn

Life in the Dust Bowl (Picture the Past)

National Geographic texts

Pebble Books

Suggested Shared Reading texts –

Follow A River by Jane Manners

Informational texts
Curriculum Development Resources

● TCRWP
● Mentor texts
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● Big books
● Wilson Fundations Phonics and Spelling Program
● Heggerty Phonemic Awareness Program
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Unit IV Overview
Content Area: Reading
Unit Title: Readers Get To Know Characters in a Book
Target Course/Grade Level: 1st Grade
Unit Summary: At the beginning of this unit, the children will work on strengthening their literal
comprehension while reading fictional texts.  Towards the middle of the unit, they will read closely to
determine not only how characters act, but how characters feel and how their feelings may change. To end
the unit, the children will begin to determine lessons that characters learn, perhaps even comparing and
contrasting lessons that characters learn.
Unit Rationale: Students will get to know the characters in their books.

Student Learning Objectives
Students will study what characters do in books and how that teaches us about them
Students will retell in order to demonstrate understanding of characters and lessons learned
Students will identify characters’ traits (feelings)
Students will use strategies when it is hard to know characters
Students will understand how characters’ feelings change over time
Interdisciplinary Content

The following Social Studies standards will be met:

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Medina, J. (2019). Juana and Lucas
● Taylor, M.J. (2020). Happy Within

21st Century Themes and Skills:

CRP1. Act as a responsible and contributing citizen and employee.

CRP2. Apply appropriate academic and technical skills.

CRP12. Work productively in teams while using global competence.

Science

K-2-ETS1-3:Climate Change Resources for Read Aloud and Shared Reading:
● Winter, J. (2019). Our Planet is on Fire: Greta Thunberg’s call to save the planet

Code # Progress Indicators for Reading
RL.1.1 Ask and answer questions about key details in a text.
RL.1.2 Retell stories, including key details, and demonstrate understanding of their central

message or lesson.
RL.1.3 Describe characters, settings, and major events in a story, using key details.
RL.1.4 Identify words and phrases in stories or poems that suggest feelings or appeal to the

senses.
RL.1.9 Compare and contrast the adventures and experiences of characters in stories.
RF.1.1 Demonstrate understanding of the organization and basic features of print.
RF.1.2 Demonstrate understanding of spoken words, syllables, and sounds (phonemes).
RF.1.3 Know and apply grade-level phonics and word analysis skills in decoding words.
Unit Essential Questions Unit Enduring Understandings
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● How can I make sure that I get to know the
characters in my books just like I get to know
my friends, noticing who they are, what they
do, how they act, how they feel and what they
learn?

● How can I use the pictures and the words in
my books to learn important information about
the characters? (Bend I)

● How can I reread my books to be sure I’m not
missing important clues about who the
characters are and how the characters feel and
act? (Bend II)

● How can I be on the lookout for ways that the
characters change?  Can I sometimes notice
that when they change, this is a time when
they have learned a lesson? (Bend III)

● First things first: getting to know characters
(Bend I)

● Rereading to learn even more about
characters (Bend II)

● Digging deeper to think, what lesson has
this character learned? (Bend III)

Unit Learning Targets
Students will ...

● study what characters do in books and how that teaches us about them
● retell in order to demonstrate understanding of characters and lessons learned
● identify characters’ traits (feelings)
● use strategies when it is hard to know characters
● understand how characters’ feelings change over time

Evidence of Learning
Summative Assessment:

● Read Aloud Performance Assessment (different text than formative assessment)
● TC Benchmark Running Records
● High-frequency words
● Concepts of print (as needed)
● Letter/Sound Identification (as needed)
● Phonemic Awareness (as needed)

Formative Assessments
● Read Aloud Performance Assessment
● Teacher observations (independent

reading, partner reading)

Benchmark and Alternate Assessments
● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● iReady progress monitoring

● Conference/Small Group Notes
● Informal running records and miscue analysis

Lesson Plans & Pacing Guide
Lesson Timeframe 6 weeks

Identify character actions 5 days
Describe a character based upon his or her actions 5 days
Use information from the book to help
understand the character 5 days
Use strategies to improve understanding of a
character 5 days
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Infer character feelings and lessons learned and
how they change over the course of the book 5 days
Teacher Notes:

Read aloud mentor texts may include –
Wemberly Worried
Splat the Cat
George and Martha
Scaredy Squirrel by Melanie Wat
Lily and the Purple Plastic Purse
Sheila Rae and the Peppermint Stick
Suggested shared reading texts –
The Little Red Hen by Brenda Parkes

Curriculum Development Resources
● TCRWP
● Mentor texts
● Big books
● Fundations
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Unit V Overview
Content Area: Reading
Unit Title: Readers Can Be Their Own Teachers: Working Hard to Figure Out Tricky

Words and Tricky Parts
Target Course/Grade Level: 1st Grade
Unit Summary: At the start of this unit, the children will be reminded of word-solving strategies,
monitoring, searching and cross-checking as they read.  In addition to solving tricky words, the children
will apply strategies for monitoring for meaning.  Towards the middle of the unit, self-correcting becomes
a major part of the children’s work.  At the end of the unit, students will work in partnerships, helping each
other with more complex texts.  They will work towards a performance of children’s books.
Unit Rationale: Students will move beyond word-solving and focus on meaning making as they read.

Student Learning Objectives
Students will review strategies for reading tricky words and apply them to new and harder books
Students will reread to improve fluency and comprehension
Students will improve fluency and perform for an audience
Interdisciplinary Content

The following Social Studies standards will be met:

6.1.2.CivicsPD.1: Engage in discussions effectively by asking questions, considering facts,
listening to the ideas of others, and sharing opinions.

21st Century Themes and Skills:

9.1.2.CR.1: Recognize ways to volunteer in the classroom, school and community.

Code # Progress Indicators for Reading
RF.1.4 Read with sufficient accuracy and fluency to support comprehension.
RL.1.2 Retell stories, including key details, and demonstrate understanding of their central

message or lesson.
RL.1.3 Describe characters, settings, and major events in a story, using key details.
RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events.
L.1.4 Determine or clarify the meaning of unknown and multiple-meaning words and

phrases based on grade 1 reading and content, choosing flexibly from an array of
strategies.

Unit Essential Questions
● How can I find ways to get through the

hard parts in books, all on my own, so that
I can be in charge of my reading?

● When something is difficult, how do I use
all that I know to figure it out? (Bend I)

● How do I notice when my reading doesn’t
make sense or sound right and then fix up
those parts so that I understand my books
better? (Bend II)

● How can I rely on my partner when I need
some extra help fixing up and
understanding the hard parts of my books?
How can I be sure to pick out interesting
and important parts of my books to reread

Unit Enduring Understandings

● Readers use everything they know to get
through the hard parts (Bend I)

● Readers smooth out the rough parts and then
reread (Bend II)

● Readers can show off their reading (Bend
III)
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to others so that they get interested in my
books too? (Bend III)

Unit Learning Targets
Students will ...

● review strategies for reading tricky words and apply them to new and harder books
● reread to improve fluency and comprehension
● improve fluency and perform for an audience

Evidence of Learning
Summative Assessment:

● TC Benchmark Running Records (as needed)
● High-frequency words (as needed)
● Concepts of print (as needed)
● Letter/Sound Identification (as needed)
● Phonemic Awareness (as needed)

Formative Assessments
● Teacher observations (independent

reading, partner reading)
● Conference/Small Group Notes
● Informal running records and miscue

analysis

Benchmark and Alternate Assessments
● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● iReady Progress monitoring

Lesson Plans & Pacing Guide
Lesson Timeframe

1. Readers review and use a variety of print
strategies

2. Readers use strategies to figure out
complex words

5 days

5 days
1. Readers for monitor for sense
2. Readers cross check
3. Readers think about comprehension as

they read 10 days
1. Reading partners work together to figure

out tricky words
2. Reading partners help each other monitor

for sense
3. Readers work alone and together to

improve their fluency
4. Readers can read to an audience 10 days

Teacher Notes:
Read Aloud mentor texts may include –
The Big Bad Wolf and Me by Delphine Perret
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Leonardo The Terrible Monster
The Other Side by Jacqueline Woodson
Each Kindness by Jacqueline Woodson

Suggested shared reading text –
Mrs. Wishy Washy Birthday or Farm by Joy Cowley
Curriculum Development Resources

● TCRWP
● Mentor texts
● Big books
● Wilson Fundations Phonics and Spelling Program
● Heggerty Phonemic Awareness Program
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Unit VI Overview
Content Area: Reading
Unit Title Reading Across Genres: Information Books, Stories, and Poems
Target Course/Grade Level: 1st Grade
Unit Summary: The unit will allow students to not only “learn to read” but “read to learn” through
nonfiction, stories and poems.  They will also be using magazines, videos, photographs and other resources
to gather and learn information about a topic.  The children will apply all they know about various genres
to collect information about a topic across genres.
Unit Rationale: Students will read across genres to learn about a topic.

Student Learning Objectives
Students will read both fiction and nonfiction to learn about a topic of interest
Students will grow ideas from information
Students will use a variety of strategies to read to learn
Students will accumulate information about a topic and share with others
Interdisciplinary Content

The following Social Studies standards will be met:

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Vashti, H. (2017). Little Leaders: Bold women in black history
● Newman, L. (2019). Gittel’s Journey: An Ellis Island story

Career Readiness, Life Literacies and Key Skills

CRP1. Act as a responsible and contributing citizen and employee.

CRP2. Apply appropriate academic and technical skills.

CRP12. Work productively in teams while using global competence.

Computer Science and Design Thinking

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and
quickly based on user needs and preferences.

8.2.2.ED.1: Communicate the function of a product or device.

Science

K-ESS2-2 Construct an argument supported by evidence for how plants and animals can change
the environment to meet their needs. Climate Change Resources for Read Aloud and Shared
Reading:

● Maclear, K. (2017). The Fog.
● Bergen, L. (2008). The Polar Bear’s Home.

Code # Progress Indicators for Reading
RF.1.4 Read with sufficient accuracy and fluency to support comprehension.
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RI.1.1 Ask and answer questions about key details in a text.
RI.1.2 Identify the main topic and retell key details of a text.
RI.1.3 Describe the connection between two individuals, events, ideas, or pieces of information in

a text.
RI.1.9 Identify basic similarities in and differences between two texts on the same topic (e.g., in

illustrations, descriptions, or procedures).
SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and

texts with peers and adults in small and larger groups.
RL.1.5 Explain major differences between books that tell stories and books that give information,

drawing on a wide reading of a range of text types.
Unit Essential Questions

● How can I get interested in a topic and get
better at learning a lot about it by reading
many different kinds of books – and ones
that are in a bunch of genres?

● If I’m ready to learn about a topic, can I
find a way to learn stuff from all kinds of
texts, even from stories and poems? (Bend
I)

● When there are important words and
phrases in the text that I read, how can I
get better at using them as I think and talk?
(Bend II)

● When I have a pile of books and other
texts that tell about a topic, can I take all I
learn from one text and add it to the next?
(Bend III)

● After I’ve read many books on a topic,
how do I teach others the information I’ve
learned and my opinions about that topic?
(Bend IV)

Unit Enduring Understandings

● Making sense of all kinds of text (Bend I)

● Reading and learning about a topic through
language (Bend II)

● Learning information by comparing and
contrasting (Bend III)

● Thinking critically about books (Bend IV)

Unit Learning Targets
Students will ...

● read both fiction and nonfiction to learn about a topic of interest
● grow ideas from information
● use a variety of strategies to read to learn
● accumulate information about a topic and share with others

Evidence of Learning
Summative Assessment:

● Tiger Performance Assessment
● TC Benchmark Running Records
● High-frequency words

● Concepts of print (as needed)
● Letter/Sound Identification (as needed)
● Phonemic Awareness (as needed)

Formative Assessments
● Teacher observations (independent

reading, partner reading)
● Conference/Small Group Notes

Benchmark and Alternate Assessments
● Fundations Unit Check
● Fundations Progress Monitoring

● Informal running records and miscue analysis
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● TC reading levels assessment
● iReady Progress Monitoring

Lesson Plans & Pacing Guide
Lesson Timeframe

1. Readers read across genres to learn about
a topic of interest

2. Readers connect nonfiction facts to their
fiction books

3. Readers grow ideas 5 days
1. Readers develop big ideas about a topic

from accumulated information
2. Readers grow ideas
3. Readers become experts on their topic

(vocabulary, conversations) 10 days
1. Readers develop big ideas about a topic

from accumulated information
2. Readers add their own thinking to

information (“This makes me think…”,
“The idea I’m having is…”)

3. Readers develop strategies for collecting
information 10 days

1. Readers can identify true facts in various
genres

2. Readers think critically about what they
read

3. Readers form opinions 10 days
Teacher Notes: Put together a text set for a class topic study (may align with Writing Like Scientists unit)
Solids, Liquids, and Gases by Joy Brewster
Treasures by Susan and David Shane
Curriculum Development Resources

● TCRWP
● Mentor texts
● Big books
● Fundations
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Unit VII Overview
Content Area: Reading
Unit Title: Dramatizing Characters and Deepening Comprehension in Reading Clubs
Target Course/Grade Level: 1st Grade
Unit Summary: At the start of the unit, the children will read and act out parts of stories, giving and
receiving feedback.  Towards the middle of the unit, the children’s role will change to that of directors.
They will be envisioning, inferring, creating mental images, summarizing and determining importance.
Eventually, clubs will work together to discuss, act out, and give tips on how to portray their character.
Unit Rationale: Students will deepen their understanding of characters and important moments in a story

Student Learning Objectives
Students will study what characters do in books
Students will convey character feelings and thoughts through expressive storytelling
Students will identify the important moments in stories and think more deeply about them
Students will identify patterns in stories and share their discoveries
Students will have ideas and talk about characters with their reading partners
Students will compare and contrast characters
Interdisciplinary Content

The following Social Studies standards will be met:

6.1.2.CivicsPR.3: Analyze classroom rules and routines and describe how they are designed to
benefit the common good.

Code # Progress Indicators for Reading
RF.1.4 Read with sufficient accuracy and fluency to support comprehension.
RL.1.1 Ask and answer questions about key details in a text.
RL.1.2 Retell stories, including key details, and demonstrate understanding of their central

message or lesson.
RL.1.3 Describe characters, settings, and major events in a story, using key details.
RL.1.4 Identify words and phrases in stories or poems that suggest feelings or appeal to the senses.
RL.1.6 Identify who is telling the story at various points in a text.
RL.1.7 Use illustrations and details in a story to describe its characters, setting, or events.
RL.1.9 Compare and contrast the adventures and experiences of characters in stories.
SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and

texts with peers and adults in small and larger groups.
Unit Essential Questions

● How can I have deeper ideas about the
characters in books I read?

● When I read and reread my books, can my
voice get smooth and sound more like I’m
talking – so the characters come to life?
(Bend I)

● How can I read, think, and write about my
characters so I have better conversations
with my partner? (Bend II)

● How can I become a better club member –
one who comes ready to talk about books,

Unit Enduring Understandings

● Readers read and reread using smooth
storytelling voices to bring out characters’
thoughts and feelings (Bend I)

● Readers, like actors and directors, zoom in
on important parts (Bend II)

● Readers perform, talk and think about books
inside of clubs (Bend III)
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to act out the characters, and give tips to
others? (Bend III)

Unit Learning Targets
Students will ...

● study what characters do in books
● convey character feelings and thoughts through expressive storytelling
● identify the important moments in stories and think more deeply about them
● identify patterns in stories and share their discoveries
● have ideas and talk about characters with their reading partners
● compare and contrast characters

Evidence of Learning
Summative Assessment:

● Read Aloud Performance Assessment (i.e.
Little Bear, Frog and Toad)

● TC Benchmark Running Records (as
needed)

● High-frequency words

● Fundations
● Concepts of print (as needed)
● Letter/Sound Identification (as needed)
● Phonemic Awareness (as needed)

Formative Assessments
● Read Aloud Performance Assessment

(i.e. George and Martha)
● Teacher observations (independent

reading, partner reading)

Benchmark and Alternate Assessments
● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● iReady Progress Monitoring

● Conference/Small Group Notes
● Informal running records and miscue analysis

Lesson Plans & Pacing Guide
Lesson Timeframe

1. Readers study what characters do in
books

2. Readers practice rereading stories
3. Readers have ideas about characters as

they read 10 days
1. Readers have strategies when it’s hard to

get to know their characters
2. Readers make predictions about their

characters
3. Readers can take turns being the actor

and director 5 – 7 days
1. Readers identify the important moments

of the story
2. Readers step into the characters’ shoes to

portray the character 10 days
Teacher Notes:
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Read aloud mentor texts may include –
Poppleton by Cynthia Rylant
Henry and Mudge by Cynthia Rylant
Mercy Watson by Kate Dicamillio
Knufflebunny by Mo Willems
The Three Bears by Paul Galdone
The David Series
Suggested shared reading texts – :
Clean Your Room, Harvey Moon by Pat Cummings
Curriculum Development Resources

● TCRWP
● Mentor texts

● Big books
● Fundations
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Unit I Overview
Content Area: Writing
Unit Title: Launching/Small Moment Writing
Target Course/Grade Level: 1st Grade
Unit Summary: In this unit, students will develop into a community of writers by learning and following
the routines of Writer’s Workshop.  They will build stamina while writing independently in booklets by
following the writing process.  Students will focus on finding small moments from their own lives, using
author’s craft to make their writing stronger.  They will work on revising and editing a piece to publish.
Unit Rationale: Students will become familiar with Writer’s Workshop and writing small moment stories.

Student Learning Objectives
Students will learn and follow routines of Writer’s Workshop
Students will write independently with stamina
Students will tell and write multiple true small moment stories about their own lives
Students will be brave and resourceful word solvers
Students will improve their writing by revising and editing
Students will learn to generate and record cohesive, sequenced narratives (beginning, middle, end)
Related Content
The following should be addressed during shared and interactive writing, conferences, and/or small
groups:
Uppercase and Lowercase Letter

● Writers print all uppercase and lowercase letters.
Capitalization

● Writers always capitalize the first letter of their name.
● Writers always capitalize dates.
● Writers always capitalize the first letter of the sentence.
● Writers always capitalize the word “I.”
● Writers always capitalize names of people.
● Writers capitalize the first letter of words in titles.

Punctuation
● Writers use commas when writing dates.
● Writers recognize and name end punctuation.
● Writers use a period at the end of a telling sentence.
● Writers use a question mark at the end of an asking sentence.
● Writers use an exclamation point at the end of an exciting sentence.

Spelling
● Writers listen for beginning, middle, and ending sounds.
● Writers stretch words to hear sounds.
● Writers write common sight words with automaticity.
● Writers use what they know about letters and sounds to write words.
● Writers use the word wall to help them write sight words.
● Writers put a space after stretching a word.
● Writers use a space between words.

Usage
● Writers use the “I” voice when they write personal narratives (I, we, us, our, etc.)
● Writers use action words (verbs) in their stories.
● Writers match nouns and verbs in basic sentences (they hop, Bob hop).
● Writers use describing words (adjectives) in their stories.
● Writers use common, proper, and possessive nouns.
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● Writers use action words to show when something happened (I walk home, I walked home, I will
walk home).

Interdisciplinary Connections:

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Reynolds, P. (2004). Ish.
● Ewald, W. (2002). The Best Part of Me.
● Pollacco, P. (1992). Chicken Sunday.

Code # Progress Indicators for Writing
W.1.3 Write narratives in which they recount two or more appropriately sequenced events,

include some details regarding what happened, use temporal words to signal event order,
and provide some sense of closure.

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and
suggestions from peers, and add details to strengthen writing as needed.

W.1.7 Participate in shared research and writing projects (e.g., explore a number of "how-to"
books on a given topic and use them to write a sequence of instructions).

W.2.3 Write narratives in which they recount a well-elaborated event or short sequence of events,
include details to describe actions, thoughts, and feelings, use temporal words to signal
event order, and provide a sense of closure.

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and
texts with peers and adults in small and larger groups.

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional
information or clarify something that is not understood.

SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas,
thoughts, and feelings.

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.

Unit Essential Questions
● How do writers work independently

during Writer’s Workshop? (Bend I)
● How do writers bring a small moment

story to life? (Bend II)
● How can authors help us become better

writers? (Bend III)
● How can writers produce their best work?

(Bend IV)

Unit Enduring Understandings
● Writing small moment stories with

independence (Bend I)
● Bringing small moment stories to life (Bend

II)
● Studying other writers’ craft (Bend III)
● Fixing and fancying up our best work (Bend

IV)

Unit Learning Targets
Students will ...

● learn and follow routines of Writer’s Workshop
● write independently with stamina
● tell and write multiple true small moment stories about their own lives
● be brave and resourceful word solvers
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● improve their writing by revising and editing
● learn to generate and record cohesive, sequenced narratives (beginning, middle, end)

Evidence of Learning
Summative Assessment:

Narrative On-Demand
Formative Assessments

● Narrative On-Demand
● Fundations
● Conference/Small Group Notes
● Teacher observations

Lesson Plans & Pacing Guide
Lesson Timeframe

(Immersion)
1. On demands
2. Read Alouds
3. Interactive/Shared Writing 3-5 days
1. Writers tell stories from their lives
2. Writers touch and tell, sketch and write
3. Writers use pictures to add on
4. Writers stretch words to spell
5. Writers focus on a small moment
6. Writers story tell ideas to partners
7. Writers read their writing like they read

books 7-8 days
1. Writers make characters move and speak
2. Writers unfold action bit by bit
3. Writers make characters think and feel
4. Writers act out their stories and add

details
5. Writers use familiar words to spell new

words
6. Writers use capital letters and ending

marks 7-8 days
1. Writers revise stories that have already

been written
2. Writers study authors’ craft
3. Writers try out author’s craft (ellipses,

bold words, speech bubbles, exact
actions, sound words, letter size,
repetition) 7-8 days

1. Writers choose one piece
2. Writers use editing checklists to make

their writing easier to read
3. Writers fancy up their writing (title page,

illustrations) 7-8 days
Teacher Notes:
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Mentor text suggestions –

Arthur Writes a Story

Rocket Learns to Write

Ralph Tells a Story by Abby Hanlon

Rollercoaster

Ish

Those Shoes

Shortcut

Fireflies

Night of the Veggie Monster

The Best Story

Joshua’s Night Whispers

Chicken Sunday

The Snowy Day

Just Us Women

When I Was Young in the Mountains

When My Relatives Came

Use checklists to revise, edit and make writing stronger.

Teachers may choose to teach an additional mini-narrative unit throughout the year.

Have students set goals and make plans for future writing.

Curriculum Development Resources

● Wilson Fundations Phonics and Spelling Program
● Heggerty Phonemic Awareness Program
● TCRWP
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Unit II Overview
Content Area: Writing
Unit Title: Nonfiction Chapter Books
Target Course/Grade Level: 1st Grade
Unit Summary: During this unit, children will write lots of information books about lots of different
topics.  Their focus will be to choose topics from their personal knowledge.  Students will work
individually and in partnerships to make their writing better by using introductions, conclusions, and
elaborating with words and pictures.  They will work on revising and editing a piece to publish.
Unit Rationale: Students will write to teach others about a topic they know.

Student Learning Objectives
Students will read like writers and notice the characteristics of all about books
Students will write all about books using a teaching voice
Students will choose their own topics from personal knowledge
Students will plan and write all about books incorporating nonfiction text features
Students will write with elaboration
Students will improve their writing by revising and editing
Interdisciplinary Content

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Katz, K. 2021. My America.
● Bunting, E. (2006). One Green Apple.

Career Readiness, Life Literacies, Key Skills

CRP1. Act as a responsible and contributing citizen and employee.

CRP2. Apply appropriate academic and technical skills.

CRP12. Work productively in teams while using global competence.

Science

K-LS-1: Use observations to describe patterns of what plants and animals need to survive.
Climate Change Resources for Read Aloud and Shared Reading:

● Bonsper, P. (2015). The Problem of the Hot World.
● Okimoto, J. 2013). Winston of Churchill: One bear’s battle against global warming.

Code # Progress Indicators for Writing
W.1.2 Write informative/explanatory texts in which they name a topic, supply some facts about

the topic, and provide some sense of closure.
W.1.5 With guidance and support from adults, focus on a topic, respond to questions and

suggestions from peers, and add details to strengthen writing as needed.
W.1.6 With guidance and support from adults, use a variety of digital tools to produce and

publish writing, including in collaboration with peers.
W.1.7 Participate in shared research and writing projects (e.g., explore a number of "how-to"

books on a given topic and use them to write a sequence of instructions).
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W.1.8 With guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and
texts with peers and adults in small and larger groups.

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented
orally or through other media.

SL.1.4 Describe people, places, things, and events with relevant details, expressing ideas and
feelings clearly.

SL.1.5 Add drawings or other visual displays to descriptions when appropriate to clarify ideas,
thoughts, and feelings.

SL.1.6 Produce complete sentences when appropriate to task and situation.
Unit Essential Questions

● How can I write teaching books with
independence? (Bend I)

● How do I write a chapter book? (Bend II)
● How do I make my teaching book

stronger? (Bend III)

Unit Enduring Understandings

● Writing teaching books with independence
(Bend I)

● Nonfiction writers can write chapter books
(Bend II)

● Writing chapter books with greater
independence (Bend III)

Unit Learning Targets
Students will ...

● read like writers and notice the characteristics of all about books
● write all about books to teach others
● choose their own topics from personal knowledge
● plan and write all about books incorporating nonfiction text features
● write with elaboration
● improve their writing by revising and editing

Evidence of Learning
Summative Assessment:

Informational On Demand

Formative Assessments
● Informational On Demand
● Conference/Small Group Notes
● Teacher Observations

Lesson Plans & Pacing Guide
Lesson Timeframe

(Immersion)
1. On demands
2. Read Aloud (close-reading with

nonfiction texts)
3. Study nonfiction texts
4. Videos
5. Studying photographs
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6. Interactive/Shared Writing
7. Review of narrative writing 5 days
1. Informational writers notice

characteristics of all about books
2. Informational writers think about topics

to write about and plan
3. Informational writers write all about

books with pictures and words 7-10 days
1. Informational writers plan how their

chapter books will go before they start
writing

2. Informational writers add details to their
books to elaborate

3. Informational writers add a how to page 7 – 10 days
1. Informational writers revise their piece

with elaboration
2. Informational writers edit
3. Informational writers fancy up and

celebrate their writing 7 days
Teacher Notes:

Mentor texts may include –

Bugs! Bugs! Bugs!

How to Lose All Your Friends

Emperor Penguin

My Soccer Book

Surprising Sharks

Smelly Skunks

Water Everywhere

The Pumpkin  Book

Apples and Pumpkins by Anne Rockwell

During interactive and shared writing support the students’ work in writing how-to pages/books.
Use checklists to revise, edit and make writing stronger.
Have students set goals and make plans for future writing.
Using technology, students can draw and/or find images related to their topic that will enhance illustrations
in their books.  Teachers may want to have students videotape a brief introduction to their published piece.
Curriculum Development Resources
TCRWP
Fundations
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Unit III Overview
Content Area: Writing
Unit Title: Writing Various Reviews
Target Course/Grade Level: 1st Grade
Unit Summary: The unit begins with students judging collections to develop opinions.  They will state an
opinion and write reasons.  The second part of the unit has the students focus on a review of a single place,
event, movie, show, or toy. Lastly, the students will write book reviews to convince others to be interested
in them.  They will work on revising and editing pieces to publish.
Unit Rationale: Students will persuade others by stating opinions and providing reasons.

Student Learning Objectives
Students will learn to write their opinions and reasons for those opinions
Students will plan and organize their writing
Students will write with a sense of audience
Students will write with a persuasive voice
Students will include introductions and provide some sense of closure
Students will improve their writing by revising and editing
Interdisciplinary Content

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Yousafzai, M. (2022). My Name is Malala.

Science

K-ESS2-2 Construct an argument supported by evidence for how plants and animals can change
the environment to meet their needs. Climate Change Resources for Read Aloud and Shared
Reading:

● Altken, S. (2012). Fever in the Ocean.
Code # Progress Indicators for Writing
W.1.1 Write opinion pieces in which they introduce the topic or name the book they are writing

about, state an opinion, supply a reason for the opinion, and provide some sense of closure.
W.1.5 With guidance and support from adults, focus on a topic, respond to questions and

suggestions from peers, and add details to strengthen writing as needed.
W.1.6 With guidance and support from adults, use a variety of digital tools to produce and

publish writing, including in collaboration with peers.
W.1.7 Participate in shared research and writing projects (e.g., explore a number of "how-to"

books on a given topic and use them to write a sequence of instructions).
.2.1 Write opinion pieces in which they introduce the topic or book they are writing about, state

an opinion, supply reasons that support the opinion, use linking words (e.g., because, and,
also) to connect opinion and reasons, and provide a concluding statement or section.

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.
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SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and
texts with peers and adults in small and larger groups.

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented
orally or through other media.

SL.1.3 Ask and answer questions about what a speaker says in order to gather additional
information or clarify something that is not understood.

Unit Essential Questions
● How do writers persuade others?
● How do writers closely judge qualities of

items in order to create informed opinions
that are supported by reasons? (Bend I)

● How do writers increase the amount of
reasons and details to support their
opinions of a single place, event, or
object? (Bend II)

● How do writers write convincing book
reviews? (Bend III)

Unit Enduring Understandings

● We can judge collections closely (Bend I)

● Writing persuasive reviews (Bend II)

● Writing persuasive book reviews (Bend III)

Unit Learning Targets
Students will …

● learn to write their opinions and reasons for those opinions
● plan and organize their writing
● write with a sense of audience
● write with a persuasive voice
● include introductions and provide some sense of closure
● improve their writing by revising and editing

Evidence of Learning
Summative Assessment:

Opinion On Demand
Formative Assessments

● Opinion On Demand
● Conference/Small Group Notes

● Teacher Observations
● Fundations

Lesson Plans & Pacing Guide
Lesson Timeframe

(Immersion)
1. On demands
2. Read Alouds
3. Interactive/Shared Writing
4. Debates
5. Review of informational/narrative

writing
5 days

1. Writers share opinions to convince
readers

2. Writers study the work of other opinion
writers

3. Writers describe, compare and contrast
things

4. Writers edit, revise and publish 5 – 7 days
1. Writers write persuasive review to

convince readers
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2. Writers use introductions and conclusions
3. Writers describe, compare and contrast

things
4. Good readers help each other with

reviews and celebrate their writing 5 – 7 days
1. Writers write book reviews to

recommend books to readers
2. Writers edit and revise
3. Writers describe, compare and contrast
4. Writers celebrate their writing 7 days

Teacher Notes:

Read aloud mentor texts may include –

The Day the Crayons Quit by Drew DayWalt

I Wanna Iguana

I Wanna New Room

A Pet for Petunia

Earrings by Judith Viorst

Never Ride Your Elephant to School by Doug Johnson

Can I Have a Stegosaurus, Mom? Can I? Please?!

Pigeon series by Mo Willems
Teachers will incorporate class debates throughout the year.

Teachers may incorporate opinion writing throughout the year.

Possible book review celebration idea: microphone with backdrop of a bookstore

Use technology to find images of toys, restaurants, movies, books, etc.

Have students set goals and make plans for future writing.

Use checklists to revise, edit and make writing stronger.

Curriculum Development Resources

● Wilson Fundations Phonics and Spelling Program
● Heggerty Phonemic Awareness Program
● TCRWP
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Unit IV Overview
Content Area: Writing
Unit Title: Writing Like Scientists
Target Course/Grade Level: 1st Grade
Unit Summary: The unit begins with students studying a whole class science topic.  They will conduct
experiments and record/sketch/label observations and thoughts in a science journal.  Students will ask
questions and draw conclusions based on observations and discussions, keeping track of their big ideas in
their journal.  Towards the end of the unit, children will compile all the information they acquired on
various types of pages (before/after, question/answer, compare/contrast, diagram/caption, and
cause/effect). They will work to revise and edit a piece to publish.
Unit Rationale: Students will continue to develop informational writing skills through science writing.

Student Learning Objectives
Students will sketch, label and describe observations
Students will increase their understanding about the topic of study through experiments and observations
Students will learn by asking and answering questions
Students will decide how to put their learning together and teach about their science topic
Students will plan their informational writing
Interdisciplinary Content

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Beaty, A. (2016). Ada Twist: Scientist.

Science

K-LS-1: Use observations to describe patterns of what plants and animals need to survive.
Climate Change Resources for Read Aloud and Shared Reading:

● Basher, S. (2015). Climate Change: A hot topic!
● Altken, S. (2012). Fever in the Ocean.

Computer Science and Design Thinking

8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and
quickly based on user needs and preferences.

8.2.2.ED.1: Communicate the function of a product or device.

Code # Progress Indicators for Writing
W.1.2 Write informative/explanatory texts in which they name a topic, supply some facts about

the topic, and provide some sense of closure.
W.1.5 With guidance and support from adults, focus on a topic, respond to questions and

suggestions from peers, and add details to strengthen writing as needed.
W.1.6 With guidance and support from adults, use a variety of digital tools to produce and

publish writing, including in collaboration with peers.
W.1.7 Participate in shared research and writing projects (e.g., explore a number of "how-to"

books on a given topic and use them to write a sequence of instructions).
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W.1.8 With guidance and support from adults, recall information from experiences or gather
information from provided sources to answer a question.

L.1.1 Demonstrate command of the conventions of standard English grammar and usage when
writing or speaking.

L.1.2 Demonstrate command of the conventions of standard English capitalization, punctuation,
and spelling when writing.

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1 topics and
texts with peers and adults in small and larger groups.

SL.1.2 Ask and answer questions about key details in a text read aloud or information presented
orally or through other media.

Unit Essential Questions

● How can I write as a scientist does, writing
to record observations, to learn about
things, and to teach readers?

● How can I use writing to record everything
I observe and learn? (Bend I)

● How can I get better at writing with
details? When I revise, can I put more
information in my books so that my
readers learn more? (Bend II)

● How can I use all that I already know
about science and writing to make an
all-about book that teaches people about a
science topic that I know well? (Bend III)

Unit Enduring Understandings

● Scientists write to learn about the world,
answer questions and teach others (Bend I)

● Scientists record experiments (Bend II)
● Scientists put all their learning together and

publish information books (Bend III)

Unit Learning Targets
Students will ...

● sketch, label and describe observations
● increase their understanding about the topic of study through experiments and observations
● learn by asking and answering questions
● decide how to put their learning together and teach about their science topic
● plan their informational writing

Evidence of Learning
Summative Assessment:

Informational On Demand
Formative Assessments

● Informational On Demand
● Conference/Small Group Notes
● Teacher Observations

Lesson Plans & Pacing Guide
Lesson Timeframe
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(Immersion)
1. On demands
2. Read nonfiction texts
3. Study photographs for detail
4. Mystery box for inquiry 5 days
1. Science writers write down what they

notice
2. Science writers sketch, label, describe
3. Science writers write questions they have
4. Science writers conduct experiments 5 days
1. Science writers plan and conduct new

experiments
2. Science writers elaborate
3. Science writers hypothesize 5-7 days
1. Science writers organize information

onto correct pages
2. Science writers sort, classify and record

information
3. Science writers revise to elaborate
4. Science writers edit and publish a piece 5 days

Teacher Notes:

Read aloud mentor texts may include – :

Solids, Liquids, and Gases by Ginger Garrett

How to Make Bubbles

How to Make a Bouncing Egg

How to Make Slime

How to Make a Liquid Rainbow

Shared reading suggested texts – :

Solids, Liquids, and Gases by Joy Brewster

Have students set goals and make plans for future writing.

Use checklists to revise, edit and make writing stronger.

Curriculum Development Resources
TCRWP
Fundations
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Unit V Overview
Content Area: Writing
Unit Title: From Scenes to Series
Target Course/Grade Level: 1st Grade
Unit Summary: This unit begins with the students creating various characters, adventures, problems and
solutions.  They will start to bring characters to life through dialogue, action, thoughts, and feelings.
Students will then choose one character to write various adventures, problems and solutions about.  They
will work on revising and editing a piece to publish.
Unit Rationale: Students will continue to develop narrative writing skills through realistic fiction.

Student Learning Objectives
Students will read like writers and notice the characteristics of realistic fiction
Students will write independently with stamina and volume
Students will create realistic fiction stories with characters and troubles
Students will organize their writing with a beginning, middle, end
Students elaborate their writing by revising and editing
Students will stretch and write words to spell as correctly as possible
Interdisciplinary Content

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Khan, R. (2010). Big Red Lollipop.
● Tarply, N. (1997). I Love my Hair!

Science

K-2-ETS1-2: Develop a simple sketch, drawing, or physical model to illustrate how the shape of
an object helps it function as needed to solve a given problem. Climate Change Resources for
Read Aloud and Shared Reading:

● Cornwall, G. (2017). Jabari Jumps.

Code # Progress Indicators for Writing
W.1.3 Write narratives in which they recount two or more appropriately sequenced

events, include some details regarding what happened, use temporal words to
signal event order, and provide some sense of closure.

W.1.5 With guidance and support from adults, focus on a topic, respond to questions and
suggestions from peers, and add details to strengthen writing as needed.

W.1.7 Participate in shared research and writing projects (e.g., explore a number of
"how-to" books on a given topic and use them to write a sequence of instructions).

W.1.8 With guidance and support from adults, recall information from experiences or
gather information from provided sources to answer a question.

L.1.1 Demonstrate command of the conventions of standard English grammar and usage
when writing or speaking.

L.1.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.

SL.1.1 Participate in collaborative conversations with diverse partners about grade 1
topics and texts with peers and adults in small and larger groups.
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SL.1.2 Ask and answer questions about key details in a text read aloud or information
presented orally or through other media.

Unit Essential Questions
● What is realistic fiction?
● How do writers create realistic fiction

stories with characters and troubles? (Bend
I)

● How do writers bring characters to life?
(Bend II)

● How do writers organize their writing with
a beginning, middle, and end? (Bend III)

● How do writers improve their writing by
revising and editing? (Bend IV)

Unit Enduring Understandings

● Fiction writers set out to write realistic
fiction (Bend I)

● Fiction writers develop their stories (Bend
II)

● Fiction writers study the genre and
themselves as writers (Bend III)

● Fiction writers get ready to publish a series
(Bend IV)

Unit Learning Targets
Students will ...

● read like writers and notice the characteristics of realistic fiction
● write independently with stamina and volume
● create realistic fiction stories with characters and troubles
● organize their writing with a beginning, middle, end
● elaborate their writing by revising and editing

Evidence of Learning
Summative Assessment:

Narrative On Demand
Formative Assessments

● Narrative On Demand
● Conference/Small Group Notes
● Teacher Observations

Lesson Plans & Pacing Guide
Lesson Timeframe

(Immersion)
1. On demands
2. Shared/Interactive writing
3. Create class character and stories
4. Students brainstorm characters
5. Read Aloud
6. Create chart of characteristics of realistic

fiction
7. Review informational/opinion writing 5 days
1. Writers think about and create realistic

fiction characters and adventures
2. Writers create character problems and

solutions
3. Writers make specific word choices in

their writing and attempt to spell them 5 days
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1. Writers add details to make their realistic
fiction stories better (speech bubbles,
dialogue, setting)

2. Writers use mentor series texts to help
revise 5 days

1. Writers show, not tell
2. Writers organize their writing (beginning,

middle, end)
3. Writers elaborate
4. Writers write independently with stamina

and volume 7 days
1. Writers choose pieces to publish
2. Writers revise, edit and fancy up pieces
3. Writers share their published pieces 5 days

Teacher Notes:
Read aloud mentor texts may include – :

Henry and Mudge by Cynthia Rylant
Knufflebunny by Mo Willems
Mr. Putter and Tabby

Have students set goals and make plans for future writing.

Use checklists to revise, edit and make writing stronger.
Curriculum Development Resources

● Wilson Fundations Phonics and Spelling Program
● Heggerty Phonemic Awareness Program
● TCRWP
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Considerations for Differentiation

Considerations for classified students and students with an IEP and/or 504 plan:

Classroom Instruction:
● All instruction for classified students will be guided by the students’ Individualized

Education Plan (IEP).
● Regular education teachers will be responsible for differentiating instruction for classified

students based on the instructional modifications listed in the IEP.
● In the case of General Education - Supported Instruction (GE-SI) Classes, the special

education teacher will be responsible for support in modifying the curriculum for the
students, informing the classroom teacher of the modifications, and directing instructional
aide(s) to provide support accordingly.

● Grading will be done collaboratively by the regular and special education teachers.
Modifications:
● Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on
disability, preferential seating, study guides, copies of class notes, assistive technology and
rewording/repeating or clarifying directions.

In-class Assessments:
● All assessments are to be in line with students’ IEPs.  In-class support teachers should

modify tests for classified students.  Tests may be given in the regular education
classroom or completed with the inclusion teacher in another location with additional
time. Students may be tested separately according to the IEP.

● Assessment grades may be modified based on a student’s disability and in accordance
with their IEP.

Considerations for English Language Learners (ELLs):
Classroom Instruction:

● Instruction for ESL students will be guided by their WIDA English Language Proficiency
level.  Teachers should receive this level from the ESL teacher assigned to the building.

● General education teachers will be responsible for differentiating instruction for ELLs
with the assistance of the ESL teacher that promotes language, literacy and content
learning.

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education
teacher will be responsible for identifying language objectives and additional
instructional strategies that improve proficiency in English and academic success of
ELLs.  Instructional strategies and the necessary scaffolds to promote student learning
will be shared with the general education teacher for daily lessons that are aligned to
District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL
teacher will be co-teachers for a predetermined amount of classroom instruction.

● Grading will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –
● Direct instruction, small group or pullout, about the contrasting letter sound

correspondences, syllabication patterns and morphology in English supported with
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connections to their native language, native language text and/or resources, graphic
organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working
with a partner, timeline and phrase wall and adapted text (in English) or specific sections
of the original text, highlighted/bold-faced words within text.

● Draw pictures instead of writing/speaking.
● Match drawings with new vocabulary that might correspond.
● Work in small groups or pairs with their English Only (EOs) peers for authentic content

language talk and grade level modeling.
● Write simple sentences instead of complex sentences that demonstrate an understanding of

academic language particular to specific content.
● Match simple sentences with new vocabulary that might apply to edit sentences.
● Have students provide examples/explanations of the main idea in simple sentences.

Revisions show an attempt to improve Language Control by embedding academic content
vocabulary and Linguistic Complexity by expanding and varying sentence structures and
using correct punctuation.

● Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with
new vocabulary (adjective word wall, content word walls) that might correspond.

● Provide multiple opportunities for authentic speech acts to practice language skills and
develop English fluency.

● Total Physical Response (TPR) to model critical thinking skills like analyze and
synthesize.

● Study Guides
In Class Assessments:

● All formative and summative assessments will include modifications that support
student’s English Proficiency level. ESL teachers will collaborate with regular education
teachers to provide appropriate differentiation for assessing ELLs.

Considerations for At Risk Students:
● At Risk students are identified by the I&RS committee in each school.  The committee

works to understand the reasons behind the student’s low performance level in school and
to create and implement a plan that is carried out by a variety of staff members in the
building.

● Teachers with At Risk students are notified by the I&RS committee and provided with a
copy of the plan and a timeframe for assessing the growth of the student.  There are
academic as well as behavioral goals that are listed for the students with recommended
strategies unique to each individual.

● Classroom teachers are to follow the plan using instructional strategies that will help the
student improve his/her performance while applying appropriate behavioral strategies
consistent with the needs of the student.

● Teachers will report student progress to the I&RS committee within the specified
timeframe for the plan.

Classroom instruction:
● Teachers will use differentiated instruction for At Risk students as they do for all students

in their class.  The strategies would be guided by the I&RS plan and be consistent with
the student’s ability and learning modality.

Modifications:
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● Clarify all assignments and place specific timeframes for completion.  Provide students
with opportunity for one on one time for clarification.

● Set clear expectations for all assignments, in and outside of class.  Keep expectations
within the framework of the I&RS plan.

● Use positive reinforcement for all successes.  Hold students to defined consequences for
not completing work.

● Provide time outside the normal class time for completion of work.  Not completing
assignments is unacceptable, all assignments will be completed.

In Class Assessments:
● At Risk students should receive any modifications listed in their I&RS plan.
● If necessary, students should be provided with extended time to complete assessments.

Considerations for Gifted Students:
● Teachers will use differentiated instruction for Gifted Students as they do for all students

in their class.
● Assignments and assessments can be planned and implemented with input from the

student.
● Gifted students will be provided with the opportunity to demonstrate their knowledge

through a variety of platforms.
● Teachers will have the latitude to provide assignments with the individual student’s

ability in mind.
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