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Anchor Standards: Reading
Key Ideas and Details

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and relevant
connections from it; cite specific textual evidence when writing or speaking to support conclusions drawn from the
text.

NJSLSA.R2. Determine central ideas or themes of a text and analyze their development; summarize the key
supporting details and ideas.

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

Craft and Structure

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining technical, connotative,
and figurative meanings, and analyze how specific word choices shape meaning or tone.

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions of the
text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text.

Integration of Knowledge and Ideas

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually and
quantitatively, as well as in words.

NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the validity of the
reasoning as well as the relevance and sufficiency of the evidence.

NJSLSA.R9. Analyze and reflect on how two or more texts address similar themes or topics in order to build
knowledge or to compare the approaches the authors take.

Range of Reading and Level of Text Complexity

NJSLSA.R10. Read and comprehend complex literary and informational texts independently and proficiently with
scaffolding as needed.

Note on range and content of student reading

To build a foundation for college and career readiness, students must read widely and deeply from among a broad
range of high-quality, increasingly challenging literary and informational texts. Through extensive reading of stories,
dramas, poems, and myths from diverse cultures and different time periods, students gain literary and cultural
knowledge as well as familiarity with various text structures and elements. By reading texts in history/social studies,
science, and other disciplines, students build a foundation of knowledge in these fields that will also give them the
background to be better readers in all content areas. Students can only gain this foundation when the curriculum is
intentionally and coherently structured to develop rich content knowledge within and across grades. Students also
acquire the habits of reading independently and closely, which are essential.

Anchor Standards: Writing

The K–5 standards on the following pages define what students should understand and be able to do by the end of
each grade. They correspond to the College and Career Readiness (CCR) anchor standards below by number. The
CCR and grade-specific standards are necessary complements—the former providing broad standards, the latter
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providing additional specificity—that together define the skills and understandings that all students must
demonstrate.

Text Types and Purposes

NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts, using valid reasoning
and relevant and sufficient evidence.

NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and information clearly
and accurately through the effective selection, organization, and analysis of content.

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique,
well-chosen details, and well-structured event sequences.

Production and Distribution of Writing

NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and style are appropriate
to task, purpose, and audience.

NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting, or trying a new
approach.

NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to interact and collaborate
with others.

Research to Build and Present Knowledge

NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an inquiry-based research process,
based on focused questions, demonstrating understanding of the subject under investigation.

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the credibility and
accuracy of each source, and integrate the information while avoiding plagiarism.

NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection, and research.

Range of Writing

NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and revision) and shorter
time frames (a single sitting or a day or two) for a range of tasks, purposes, and audiences.

Note on range and content in student writing

To build a foundation for college and career readiness, students need to learn to use writing as a way of offering and
supporting opinions, demonstrating understanding of the subjects they are studying, and conveying real and
imagined experiences and events. They learn to appreciate that a key purpose of writing is to communicate clearly to
an external, sometimes unfamiliar audience, and they begin to adapt the form and content of their writing to
accomplish a particular task and purpose. They develop the capacity to build knowledge on a subject through
research projects and to respond analytically to literary and informational sources. To meet these goals, students
must devote significant time and effort to writing, producing numerous pieces over short and extended time frames
throughout the year.
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Unit I Overview
Content Area:                           Reading
Unit Title: Taking Charge of Reading – Reading Informational Book
Target Course/Grade Level: Second
Unit Summary: In this unit, teachers will encourage students to draw on all that they have learned from
last year.  Students will read rigorously with volume, stamina, and fluency.  They will work hard to
monitor meaning and to push their thinking, both on their own and in the company of a partner.
Unit Rationale: This unit is designed for students to learn the reading rules in our classroom and to be
able to read, write, speak, listen and view each piece to increase fluency and comprehension.

Student Learning Objectives
Students will…

● Learn to build good reading habits.
● Use strategies to figure out words.
● Think and talk about books to grow ideas.
● Employ grade level phonics and word analysis skills in decoding words.
● Ask questions such as who, what, where, and how about key details in a text.
● Describe the overall structure of a story.
● Use information gained from the illustrations and words in print or digital text to demonstrate

understanding of its characters and setting.
● Describe how the beginning of a story introduces the story and the ending concludes the end.
● Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes,

electronic menus, icons) to locate key facts or information in a text efficiently.
● Recount key ideas or details from a text read aloud or information presented orally or through

other media.
Interdisciplinary Content

The following Social Studies standards will be met:

6.1.2.CivicsPD.1: Engage in discussions effectively by asking questions, considering facts,
listening to the ideas of others, and sharing opinions.

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Perry, L.M. (2016). Skin Like Mine.

Comprehensive Health and PE standard:

2.1.2.PGD. 2: Develop an awareness of healthy habits (e.g., wash hands, cough in arm, brush
teeth).

2.1.2.CHSS.4: Describe how climate change affects the health of individuals, plants and animals
● Herman, Gail. (2017). What is Climate Change?

Career Readiness, Life Literacies, & Key Skills

9.1.2.RM.1: Describe how valuable items might be damaged or lost and ways to protect them.

9.4.2.CT.1: Gather information about an issue, such as climate change, and collaboratively
brainstorm ways to solve the problem (e.g., K-2-ETS1-1, 6.3.2.GeoGI.2).

Computer Science and/or Design Thinking
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8.1.2.CS.1: Select and operate computing devices that perform a variety of tasks accurately and
quickly based on user needs and preferences.

Code # Progress Indicators for Reading
R.L 2.1 Answer questions such as who, what, where, when, and how about key details in a text.
R.L 2.5 Describe how the beginning of a story introduces the story and the ending concludes the

action.
R.L 2.7 Write a description of characters, settings, or plot using information from illustrations and

key words from the text (print or digital).
R.I. 2.5 Identify and use various text features (e.g., captions), to locate key facts or information

and to determine the meaning of words and phrases relevant to grade two topics.
S.L.2.2 Recount or describe key ideas or details from a text read aloud or informational presented

orally or through other media.
S.L.2.3 Ask and answer questions about what a speaker says in order to clarify comprehension,

gather additional information, or deepen understanding of a topic or issue.
R.F. 2.3 Read regularly spelled one-syllable words correctly by distinguishing long and short

vowels.
R.L. 2.7 Examine the illustrations, individual word choices or phrases within a story (print or

digital) to describe character traits, setting or plot.
R.F. 2.4 Reading with sufficient accuracy and fluency to support comprehension.
SL.2.1 Build on others' talk in conversations by linking their comments to the remarks of others.
Unit Essential Questions

● How can I become a better reader?
● How can I figure out an unfamiliar word?
● How can asking questions help me learn

more about text?
● How do readers construct meaning from

literature and informational text?
● How does text features help gain

understanding?

Unit Enduring Understandings
● Students will learn to read to themselves and

with partners.
● Students will use strategies to figure out new

words.
● Students will read with accuracy and fluency

and recount key details and appropriate
facts.

Unit Learning Targets
Students will ...

● Learn to build good reading habits.
● Use strategies to figure out words.
● Think and talk about books to grow ideas.
● Employ grade level phonics and word analysis skills in decoding words.
● Ask questions such as who, what, where, and how about key details in a text.
● Describe the overall structure of a story.
● Use information gained from the illustrations and words in print or digital text to demonstrate

understanding of its characters and setting.
● Describe how the beginning of a story introduces the story and the ending concludes the end.
● Know and use various text features (e.g., captions, bold print, subheadings, glossaries, indexes,

electronic menus, icons) to locate key facts or information in a text efficiently.
● Recount key ideas or details from a text read aloud or information presented orally or through

other media.
Evidence of Learning

Summative Assessment:
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● Reading benchmarks
● Test and quizzes
● Spelling Inventory

Formative Assessments:

● Turn and talk
● Post its
● Teacher observation
● Reader’s notebook
● Graphic organizers
● Words Their Way sorts
● Morning message
● Classroom discussion

Benchmark/Alternate Assessments:
● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading level assessment
● iready Assessments

Lesson Plans
Lesson Timeframe

Unit 1: Taking Charge of Reading
Bend 1

Make Reading the Best It Can/Setting Goals 1 Week
Bend 1

Build Volumes, Stamina, and Fluency 2 Weeks
Bend 11

Retell and Monitoring for Sense 1 Week
Bend 111

Thinking Harder Working Harder 1 Week
Unit 2
Bend 1

Reading Informational Books (e.g. climate
change)

1 Week

Bend 11
Challenge children to think about the information

while reading 1 Week
Bend 111

Readers tackle tricky words 3 Days
Bend IV

Readers read more than one book on a topic and
speak and listen to partners 3 Days

Teacher Notes:
Second grade is a pivotal time in children’s reading lives.  The books students read will be increasingly
demanding; the sentences will become longer, the amount of unfamiliar vocabulary greater, and the
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characters and plotlines in fiction will become more involved, the information in nonfiction more densely
packed.
Curriculum Development Resources

● TC Reading Workshop
● NJ Department of Education
● NJSLS
● Wilson Fundations Phonics and Spelling Program
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Unit I Overview
Content Area: Writing
Unit Title: Launching – Lessons from the Masters – Informational Writing
Target Course/Grade Level: Second
Unit Summary:
In this unit, teachers will model the process of choosing a topic, sketching it, and then writing a tiny bit
about it.  Teachers will spotlight writing intentions and learning from authors’ craft.

The children will approach nonfiction writing intending to teach others what he/she has learned.  They will
write with a keen sense of audience showing that they are trying to write so readers will understand.  The
child will learn to write for a sustained period of time.  The child will learn to choose vocabulary specific
to the topic and choose precise words and structures in order to be clearly understood.  Language
mechanics will be modeled and implemented in daily lessons.
Unit Rationale:
This unit is designed so each child can work independently in a writer’s workshop. Children will write
longer, more varied and thoughtful pieces.

Student Learning Objectives
Students will…

● Apply the writing process to develop a narrative.
● Learn to generate ideas for topics.
● Use guidance and support from adults and peers, focus on a topic and strengthen writing as needed

by revising and editing simple and compound sentences and checking and correcting spelling
using beginning dictionaries as needed.

● Participate in small groups to explore writing.
● Recall information from experiences to gather information from provided resources to answer

questions.
● Demonstrate the command of the conventions of Standard English capitalization, punctuation, and

spelling when writing.
Interdisciplinary Content

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Lamothe, M. (2017). This is How We Do It: A day in the life of seven children around the
world.

Visual and Performing Arts

1.5.2.Cn11b: Describe why people from different places and times make art about different
issues, including climate change.

● Thunburg, G. (2018). Noone is Too Small to Make a Difference.
● Javernick, E. (1990). What if Everybody Did That?

Code # Progress Indicators for Writing
L.2.2 Students will demonstrate the command of the conventions of standard English

capitalization, punctuation, and spelling when writing.
W.2.5 With guidance and support from adults and peers, focus on a topic and strengthen writing

as needed by revising and editing and checking and correcting spelling using beginning
dictionaries and other reference materials.

W.2.6 With guidance and support from adults, use a variety of digital tools to produce and
publish writing, including collaboration with peers.
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W. 2.8 Recall information from experiences or gather information from provided sources to
answer a question.

W.2.7 Work with a group to research a topic and generate ideas for an informational paragraph.

Unit Essential Questions
● How can we generate ideas for writing?
● How can we stretch out small moments?
● How can we revise and edit?
● How can we learn from our mentor

authors?
● How can I write lots of information

books?
● How can I make my writing more

organized and detailed?

Unit Enduring Understandings
● Students use a repertoire of strategies that

enables them to vary form and style, in order
to write for different purposes, audiences,
and contexts.

● Students employ the writing process with
guidance and support from adults and peers.

● Students will implement rules, conventions
of language to help readers understand what
is being communicated (grammar and
usage) when writing or speaking.

Unit Learning Targets
Students will ...

● Apply the writing process to develop a narrative.
● Learn to generate ideas for topics.
● Use guidance and support from adults and peers, focus on a topic and strengthen writing as needed

by revising and editing simple and compound sentences and checking and correcting spelling
using beginning dictionaries as needed.

● Participate in small groups to explore writing.
● Recall information from experiences to gather information from provided resources to answer

questions.
● Demonstrate the command of the conventions of Standard English capitalization, punctuation, and

spelling when writing.
Evidence of Learning

Summative Assessment:
● Final revisions/editing
● Publishing Party
● Rubrics

Formative Assessments
● On Demand
● Self/Peer/Teacher Conferencing

● Student checklist
● Revise and Edit

Lesson Plans & Pacing Guide
Lesson Timeframe

Lessons from the Master
Bend 1 – Study Masters for Inspiration Ideas 2 Weeks

Bend 11 – Author's Craft 1 Week
Bend 111 – Study your own authors / prepare for

publishing 1 Week
Informational Writing

Bend 1 – Writing with stamina, volume, and
independence 1 Week

Bend 11 – Study a mentor text to make
informational books longer and more interesting 1 Week
Bend 111 – Revise and create an expert project 1 Week

9



Bend IV – Edit, Fancy Up and Publish 1 Week
Teacher Notes: It is important for teachers to take their time and correctly set up a writer's workshop.
Review expectations and rules carefully.
Curriculum Development Resources

● TC Units of Study
● NJ Department of Education
● NJSLS
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Unit II Overview
Content Area: Reading
Unit Title: Getting to Know Characters and Their Stories – Shoring Up on Foundational Reading Skills
Target Course/Grade Level: Second
Unit Summary: In this unit, children will work hard to infer and dig deep into their stories.  Teachers will
model instruction in concrete skills and strategies for “reading” characters to grow ideas about them.
Students will be a thoughtful fiction reader who thinks carefully about characters and their stories, asking
and answering questions, drawing on strategies when books are hard to understand, and considering what
an author intends for me to learn through a character’s journey.
Unit Rationale: This unit is designed to teach children to compare and contrast characters across books
and series and later on teach children to walk in the shoes of characters, to role play, empathize, and
predict, while reading with increasing fluency and intonation.  Children will be able to retell the story by
using transitional words that explain the overall structure of the story.

Student Learning Objectives
● Describe how characters respond to major events and challenges.
● Examine illustrations and word choices (expand vocabulary).
● Ask and answer questions using key details.
● Describe an image from a text to describe character, setting and plot.
● Compare and contrast important points in texts.
● Read text with purpose and understanding.
● Decode words in text.
● Use phonic skills to help self-correct and understand new words.
● Develop meaning through book discussions to ask and answer questions.
● Recount key ideas and details from text.

Interdisciplinary Content

Career Readiness, Life Literacies, & Key Skills

9.4.2.CI.1: Demonstrate openness to new ideas and perspectives (e.g., 1.1.2.CR1a, 2.1.2.EH.1,
6.1.2.CivicsCM.2).
9.4.2.CT.3: Use a variety of types of thinking to solve problems (e.g., inductive, deductive).
Code # Progress Indicators for Reading
R.L2.3 Describe how characters respond to major events and challenges in a story.
R.I 2.7 Describe an image (e.g., picture, graphic) from a text and explain how the image

contributes and clarifies the text.
R.L.2.7 Write a description of characters, setting, or plot using information from illustrations and

key words from the text (print or digital).
R.I. 2.1
R.L.2.1

Ask and answer questions pertaining to who, what, when, and where using key details or
facts from the text.

R.L.2.9 Compare and contrast the most important points presented by two texts on the same topic.
R.F 2.4.a Identify and use various text features (e.g., picture, graphic) from a text and explain how

the image contributes and clarifies the text.
R.F.2.3.f Read regularly spelled one-syllable words correctly by distinguishing long and short

vowels.
R.F.2.4.c Use phonics skills in conjunction with context to confirm or self- correct word recognition

and understanding, rereading as necessary.

S.L.2.3 Ask and answer questions about information presented to clarify comprehension, gain
more information, or deepen understanding.
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S.L.2.2 Recount or describe key ideas and details from a text or information presented in any form
(e.g., read aloud, movie, book on tape).

Unit Essential Questions
● How can I be a thoughtful reader who

thinks carefully about characters and their
stories, asking and answering questions
considering what the author intends for me
to learn?

● How can I follow a character’s journey
through a story?

● What are things I can do before, during
and after reading a book to be a thoughtful
fiction reader who digs deeply into
character and stories?

● How can I use my best inquiry skills to
consider the question?

● How do characters grow and change?
● How can my classmates and I draw on our

answers to this lesson to consider what
lessons an author intended the character to
learn-and then connect these to our own
lives?

Unit Enduring Understandings
● Students compare, infer, synthesize, and

make connections that are relevant and
useful when studying a character.

● Students describe events and challenges that
characters face and acknowledge differences
in a character’s point of view.

● Students determine important details in
supporting specific points the author makes
in a text.

● Students participate in collaborative
conversations with diverse partners.

● Students will clarify comprehension and
deepen understanding of a topic through
verbal questioning.

● In complete sentences students will describe
key details and recount experiences with
appropriate facts when engaged in verbal
discussion.

Unit Learning Targets
Students will ...

● Describe how characters respond to major events and challenges.
● Examine illustrations and word choices (expand vocabulary).
● Ask and answer questions using key details.
● Describe an image from a text to describe character, setting and plot.
● Compare and contrast important points in texts.
● Read text with purpose and understanding.
● Decode words in text.
● Use phonic skills to help self-correct and understand new words.
● Develop meaning through book discussions to ask and answer questions.
● Recount key ideas and details from text.

Evidence of Learning
Summative Assessment:

● Reading benchmarks
● Test and quizzes
● Spelling Inventory

Formative Assessments
● Turn and talk
● Post its
● Teacher observation
● Reader’s notebook
● Graphic organizers

Benchmark/Alternate Assessments:
● Fundations Unit Check
● Fundations Progress Monitoring

● Words Their Way sorts
● Small reading groups
● Running records
● Morning message
● Classroom discussion
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● TC reading level assessment
● iReady Assessments

Lesson Plans & Pacing Guide
Lesson Timeframe

Unit Three – Getting To Know Characters and
Their Stories

Bend 1
Studying Characters 1 Week

Bend 11
Getting to Know Characters 1 Week

Bend 111
How Do Characters Change and Grow 1 Week

Bend 111
Lessons Learned About Characters 1 Week

Unit Four – Shoring Up Foundational Skills
Shoring Up on Foundational Skills 1 Week

Bend 11
Tackling New Vocabulary 1 Week

Bend 111 and IV
Reasons to reread- Goals to make my reading

shine 1 Week
Teacher Notes:
This unit is divided into three parts- fluency, vocabulary and rereading to make readers more comfortable
with the text and characters.  This will encourage students to be strong and independent readers.
Curriculum Development Resources

● TC Curricular Calendars
● NJ Department of Education
● NJSLS
● Wilson Fundations Phonics and Spelling Program
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Unit II Overview
Content Area: Writing
Unit Title: Writing About Reading/Persuasive Reviews – Poetry
Target Course/Grade Level: Second
Unit Summary:
Writing About Reading/ Persuasive
In this unit, students will learn that they are often inspired by their reading and reach out to others to share
their ideas about characters.  Students will begin by drafting persuasive letters about characters they met,
and then learn to add energy to their writing.  They will finish with shifting gears from persuasive letters
into more of an essay format.

Poetry
In this unit, teachers will teach students to see the world through special lenses.  They will learn to see and
write through a poet's eyes.
Unit Rationale:
Writing About Reading/ Persuasive
This unit is designed to help students learn how to form an opinion on things that they are passionate about
and persuade people to see things the way they do.

Poetry
This unit is designed to expose students to reading and writing poems, which have strong feelings and
concrete details.

Student Learning Objectives
Students will…

● With guidance and support from adults and peers, focus on a topic and strengthen writing as
needed by revising and editing and checking and correcting spelling using beginning dictionaries
and other reference materials.

● Read and comprehend literature, including stories and poetry, in the grades 2-3 text complexity
band proficiently, with scaffolding as needed at the high end of the range.

● With guidance and support, produce and publish a writing piece using digital tools.
● Tell a story or poem using coherent sentences, appropriate facts and relevant, descriptive details,

speaking audibly.
● Write opinion pieces in which they introduce the topic or book they are writing about.
● Participate in shared research and writing projects on a book or topic.
● Recall information from experiences or gather information from provided sources to answer a

question.
● Introduce adjectives and adverbs to describe.
● Introduce synonyms.

Interdisciplinary Content

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:
● Keller, L. (2007). Do Unto Otters.

Career Readiness, Life Literacies, & Key Skills

CRP1. Act as a responsible and contributing citizen and employee.

CRP2. Apply appropriate academic and technical skills.
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CRP12. Work productively in teams while using global competence.

Computer Science and Design Thinking

8.2.2.ED.2: Collaborate to solve a simple problem, or to illustrate how to build a product using
the design process.

8.2.2.ITH.4: Identify how various tools reduce work and improve daily tasks.

Science

K-ESS2-2: Construct an argument supported by evidence for how plants and animals (including
humans) can change the environment to meet their needs.

● Suess, T. (1971). The Lorax.
● Lindstom, C. (2020). We are Water Protectors.

Code # Progress Indicators for Writing
W. 2.5 With guidance and support from adults and peers, focus on a topic and strengthen writing

as needed by revising and editing and checking and correcting spelling using beginning
dictionaries and other reference materials.

W.2.6 With guidance and support, produce and publish a writing piece using digital tools.
S.L 2.4-2.6 Tell a story or poem using coherent sentences, appropriate facts and relevant, descriptive

details, speaking audibly.

W.2.1 Write text focused on a clearly stated opinion on a topic or book including reasons
supporting the opinion, linking words to connect ideas, and a concluding statement.

W.2.7 Participate in shared research and writing projects on a book or topic.
L.2.5 Demonstrate understanding of word relationships and nuances in word meanings.
L 2.6 Use words and phrases acquired through conversations, reading and being read to, and

responding to texts, including using adjectives and adverbs.
R.L 2.10 Read and comprehend literature, including stories and poetry, in the grades 2-3 text

complexity band proficiently, with scaffolding as needed at the high end of the range.
Unit Essential Questions

● How do writers develop a well written
product?

● How does the process (planning, revising,
editing, rewriting, or trying a new
approach) shape the writer’s product?

● How does collaboration improve upon
students' writing?

● How do rules of language affect
communication?

● How do readers apply word structure
analysis and vocabulary skills when
writing or speaking?

Unit Enduring Understandings
● Students use a repertoire of strategies that

enables them to vary form and style, in order
to write for different purposes, audiences,
and contexts.

● Students employ the writing process with
guidance and support from adults and peers.

● Students participate in research and writing
projects on a single topic to produce a poem,
nomination or a letter.

● Students will implement rules, conventions
of language to help readers understand what
is being communicated (grammar and
usage) when writing or speaking.

Unit Learning Targets
Students will ...

● Work guidance and support from adults and peers, focus on a topic and strengthen writing as
needed by revising and editing and checking and correcting spelling using beginning dictionaries
and other reference materials.
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● Work with guidance and support, produce and publish a writing piece using digital tools.
● Tell a story or poem using coherent sentences, appropriate facts and relevant, descriptive details,

speaking audibly.
● Write opinion pieces in which they introduce the topic or book they are writing about.
● Participate in shared research and writing projects on a book or topic.
● Recall information from experiences or gather information from provided sources to answer a

question.
● Introduce adjectives and adverbs to describe.
● Introduce synonyms.

Evidence of Learning
Summative Assessment:

● Final revisions/editing
● Book review nominations awards
● Publishing Party
● Rubrics

Formative Assessments
● Student-peer editing
● Teacher observation
● Student checklist
● Morning message

● Word-wall
● Dictionary
● Word lists

Lesson Plans & Pacing Guide
Lesson Timeframe

Writing About Reading/Persuasive
Bend 1

Writing Letters 1 Week
Bend 11

Raise Level of Letter Writing 1 Week
Bend 111

Writing Nominations 2 Weeks
Poetry
Bend 1

Seeing with Poet's Eyes 1 Week
Bend 11

Experiment with language and meaning 1 Week
Bend 111

Experiment with poems and structures 1 Week
Teacher Notes:
Writing About Reading/ Persuasive
Students will learn to write for a purpose for a selected audience.  It is important for students to share their
opinion about something they are passionate about.  They will learn to elaborate on the most important
parts of their writing making their writing easy for readers to understand.  Students will also present their
projects to the class orally.

Poetry
Students will learn to study the structure of a poem using poets as mentors. They will learn to match
structures to their feelings and point of view.  They will revise and edit to prepare for their writer's
celebration as poets.
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Curriculum Development Resources
● TC Units of Study
● NJ Department of Education
● NJSLS
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Unit III Overview
Content Area: Reading
Unit Title: Series Reading
Target Course/Grade Level:  Second
Unit Summary:
In this unit, students will be reading series books designed to hook children into characters and familiar
adventures.  Students will follow the recurring characters on their adventures and observe their behaviors
and beliefs.  Students will understand and predict the character.  They will also see how the character
develops inside and out.  Students will compare and contrast characters in real life and in series.
Unit Rationale:
This unit is designed for students to work in book clubs following characters and their adventures.  They
will think aloud and stretch on another’s thinking, landing on bigger ideas as a group than they would if
they were to read the books on their own.

Student Learning Objectives
Students will…

● Read with expression, a change in voice tone and demeanor to acknowledge differences in
characters points of view.

● Describe how characters respond to major story events and challenges.
● Describe key details of a text by asking questions.
● Recount or describe key story details or facts of a text shared orally or through other media.
● Ask and answer questions about information presented to clarify comprehension, gain more

information, or deepen understanding.
● Speak in complete sentences when appropriate to task and situation in order to provide

information to others.
● Use collective nouns, reflexive pronouns, adjectives, and adverbs.
● Take turns responding to grade two topics and texts in small group discussions.
● Compare and contrast the most important points presented by two texts on the same topic.

Interdisciplinary Content

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● John, J. (2019). The Good Egg.
● John, J. (2017). The Bad Seed.

● John, J. (2019). The Cool Bean.

Science

K-2-ETS1-1: Ask questions, make observations, and gather information about a situation people
want to change (e.g., climate change) to define a simple problem that can be solved through the
development of a new or improved object or tool.

● Cole, J. (2010). The Magic Schoolbus: Climate challenge.
Code # Progress Indicators for Reading
R.L. 2.6 Describe differences in story characters’ points of view in complete sentences, including

using a different voice for each character when reading dialogue aloud.
R.L.2.3 Describe how characters respond to major story events and challenges.
R.L.2.1 Answer questions such as who, what, where, when and how about key details in a text.
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S.L. 2.2 Recount or describe key story details or facts of a text shared orally or through other media
S.L. 2.3 Ask and answer questions about information presented to clarify comprehension, gain

more information, or deepen understanding.
S.L 2. 6 Speak in complete sentences when appropriate to task and situation in order to provide

information to others
L. 2.1 a.c.e Demonstrate command of the conventions of standard English grammar and usage when

writing or speaking.
S.L 2.1 a. b Participate in collaborative conversations with diverse partners about grade 2 topics and

texts with peers and adults in small and larger groups.
R.L2.9 Compare and contrast the most important points presented by two texts on the same topic.

Unit Essential Questions
● How can I use all that I know about fiction

in a series, noticing patterns, making
predictions, comparing and contrasting
elements across series, and letting my
series book reading lead me to an inquiry
about a topic?

● How can my reading club and I work
together to look across series comparing
and contrasting elements to grow our
ideas?

● How do I let series books lead me to learn
a lot about a topic or issue and how do I
read other kinds of books on that topic to
stretch my thinking?

Unit Enduring Understandings
● Students will compare and contrast to gain

greater insight into the text.
● Understanding of a text’s features,

structures, and characteristics facilitate the
reader’s ability to make meaning of the text.

● Reading with fluency and accuracy supports
comprehension.

● Students participate in collaborative
conversations with diverse partners.

Unit Learning Targets
Students will ...

● Read with expression, a change in voice tone and demeanor to acknowledge differences in
characters points of view.

● Describe how characters respond to major story events and challenges.
● Describe key details of a text by asking questions.
● Recount or describe key story details or facts of a text shared orally or through other media.
● Ask and answer questions about information presented to clarify comprehension, gain more

information, or deepen understanding.
● Speak in complete sentences when appropriate to task and situation in order to provide

information to others.
● Use collective nouns, reflexive pronouns, adjectives, and adverbs.
● Take turns responding to grade two topics and texts in small group discussions.
● Compare and contrast the most important points presented by two texts on the same topic.

Evidence of Learning
Summative Assessment:

● Reading benchmarks
● Test and quizzes
● Spelling Inventory
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● Small group discussion on series books
●

Formative Assessments
● Turn and talk
● Post its
● Teacher observation
● Reader’s notebook
● Graphic organizers

● Words Their Way sorts
● Small reading groups
● Running records
● Morning message
● Classroom discussion

Benchmark and Alternate Assessments
● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● Words Their Way Inventory
● iReady Benchmark Assessments

Lesson Plans & Pacing
Lesson Timeframe 6 weeks

Unit Five- Series Reading and Cross Genre
Clubs

Series Reading – Bend 1
Figuring out How Series Go Patterns and

Predicting
1 Week

Bend 1
Finding Tricky Patterns

1 Week

Bend 111
Looking Across Different Series in Book Clubs 2 Weeks

Bend IV
Adding New Kinds of Books to Series Reading 1 Week

Teacher Notes:

Teachers should model by using series books focusing on getting into a characters head.  Teachers will
read shared text.  Students should focus on dramatization which will improve fluency, expression and
increase student engagement.  Students will demonstrate command of English grammar and mechanics
when speaking in small and large groups. They will build and talk conversations by linking their
comments to others.

Curriculum Development Resources

● TC Units of Study
● NJ Department of Education
● NJSLS
● Wilson Fundations Phonics and Spelling Program
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Unit III Overview
Content Area: Writing
Unit Title: Gripping Stories
Target Course/Grade Level: Second
Unit Summary: In this unit, teachers will aim to raise the quality of your student’s narrative writing.
Teachers will remind children what they already know and what they know about good narrative writing,
and then extend their repertoire, bearing in mind that their ultimate goal is for children to write
well-elaborated short stories.  Teachers will teach students that in good fiction, characters' wants, hopes,
and aches are big. Let the student’s imaginations be free.
Unit Rationale: This unit is designed to raise the quality of students' writing.  They will learn to dig
deeper into the charters and increase the amount of volume in their writing.  Students will learn to write
well elaborated short stories that build tension keeping the reader at the edge of their seat.

Student Learning Objectives
Students will…

● Write narratives in which they recount a well-elaborated event or short sequence of events, include
details to describe actions, thoughts, and feelings, use temporal words to signal event order, and
provide a sense of closure.

● With guidance and support from adults and peers, focus on a topic and strengthen writing as
needed by revising and editing simple and compound sentences as well as check correct spellings
by using beginning dictionaries or other reference materials.

● With guidance and support, work to produce a piece using digital tools.
● Demonstrate command of the conventions of Standard English capitalization, punctuation, and

spelling when writing.
Interdisciplinary Content

The following Social Studies standards will be met:

6.1 Citizenship begins with becoming a contributing member of the classroom community.

6.1.P.A.1 Demonstrate an understanding of rules by following most classroom routines.

Comprehensive Health and PE standard:

2.1.2.C.3 Identify how feelings and actions can affect personal wellness.

21st Century Themes and Skills:

CRP1. Act as a responsible and contributing citizen and employee.

CRP2. Apply appropriate academic and technical skills.

CRP6. Demonstrate creativity and/or innovation.

CRP12. Work productively in teams while using global competence.

Technology

8.1.P.A.1 Use an input device to select an item and navigate the screen.
8.1.P.A.5 Demonstrate the ability to access and use resources on a computing device.
8.1.2.A.4 Demonstrate developmentally appropriate navigation skills in virtual environments (i.e.

games, museums).
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N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Ostrowsi, J. (2018). Someone: A story of acceptance

2.1.2.CHSS.4: Describe how climate change affects the health of individuals, plants and animals.
● Khoa, Lee. (2018). The Lonely Polar Bear.

Code # Progress Indicators for Writing
W 2.3 Write narratives in which they recount a well-elaborated event or short sequence of events,

include details to describe actions, thoughts, and feelings, use temporal words to signal
event order, and provide a sense of closure.

W 2.5
L 2.1. f
L 2.2.e

With guidance and support from adults and peers, focus on a topic and strengthen writing
as needed by revising and editing simple and compound sentences as well as check correct
spellings by using beginning dictionaries or other reference materials.

W 2.6 With guidance and support, work with a group of peers to produce and publish a piece
using digital tools.

Unit Essential Questions
● How can I use what I know about writing

powerful personal narratives to improve
my fiction writing?

● How can I revise my fictional stories?

● Can I make big changes to my story,
especially stretching out important parts?

● How can I set new goals for my writing
and revision so I can write the best
possible fiction story?

Unit Enduring Understandings
● Students develop and refine their ideas for

thinking, learning, communicating, and
aesthetic expression.

● Students use a repertoire of strategies that
enables them to vary form and style, in order
to write for different purposes, audiences,
and contexts.

● Students employ the writing process with
guidance and support from adults and peers.

● Students will implement rules, conventions
of language to help readers understand what
is being communicated (grammar and
usage) when writing or speaking.

● Students demonstrate command of Standard
English grammar and usage when writing
and speaking.

Unit Learning Targets
Students will ...

● Write narratives in which the recount a well-elaborated event or short sequence of events, include
details to describe actions, thoughts, and feelings, use temporal words to signal event order, and
provide a sense of closure.

● Write with guidance and support from adults and peers, focus on a topic and strengthen writing as
needed by revising and editing simple and compound sentences as well as check correct spellings
by using beginning dictionaries or other references materials.

● Write with guidance and support, work to produce a piece using digital tools.
● Demonstrate command of the conventions of Standard English capitalization, punctuation, and

spelling when writing.
Evidence of Learning

Summative Assessment:
● Final revisions/editing
● Publishing Party
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● Rubrics

Formative Assessments
● Student-peer editing
● Post its
● Teacher observation
● Student checklist

● Morning message
● Word-wall
● Dictionary
● Word lists

Lesson Plans & Pacing Guide
Lesson Timeframe

Gripping Stories
Bend 1

Think of a Character and of Small Moment
Stories 2 Weeks

Bend 11
Revise with Intention 1 Week

Bend 111
Repeat Process and Accumulate Lessons Along

the Way – Publish Stories 2 Weeks
Teacher Notes:
Teacher will select mentor text to provide writers with examples of gripping stories.  Students will write
with meaning, significance, and tension.  Teachers should introduce books that will teach language that
fiction writers use to describe their stories.  This will make their writing more powerful and increase
volume.
Curriculum Development Resources

● TC Units of Study
● NJ Department of Education
● NJSLS
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Unit IV Overview
Content Area: Reading
Unit Title: Reading and Role Playing: Fiction, Folktales, and Fairy Tales
Target Course/Grade Level: Second
Unit Summary: In this unit, teachers will invite their readers into the world of acting and directing, as
well as the world of fairies, princesses, and witches.  Students will consider the good and evil, quests and
magic, chants and incantations.  This unit is a playful yet vital unit that showcases the relationship
between reading and drama.
Unit Rationale: This unit is designed to teach the students to see through the eyes of their character.
They will put themselves into the drama of the story which allows them to understand it in richer ways,
even thinking through lessons stories teach.

Student Learning Objectives
Students will…

● Outline the similarities and differences between two versions of the same story (e.g. Cinderella
stories) written from the perspective of two different cultures or authors.

● Recall and describe the central message, lesson, or moral of a story, including fables and folktales
from diverse cultures.

● Recount or describe story details or facts from a text.
● Read with expression, a change in voice tone and demeanor to acknowledge differences in

characters’ point of view.
● Read grade-level orally with accuracy, appropriate rate, and expression.
● Read grade- level text with purpose and understanding.
● Describe the feeling and tone words and phrases (e.g., regular beats, alliterations, rhymes, repeated

lines) supply rhythm and meaning in a story, poem, or song.
Interdisciplinary Content

The following Social Studies standards will be met:

6.1 Citizenship begins with becoming a contributing member of the classroom community.

6.1.P.A.1 Demonstrate an understanding of rules by following most classroom routines.

Comprehensive Health and PE standards:

2.1.2.C.3 Identify how feelings and actions can affect personal wellness.

2.5.2.A.1 Demonstrate appropriate control while moving in personal and general space.

Visual and Performing Arts standards:

1.3.2.C.1 Portray characters when given specifics about circumstances, plot, and thematic intent,
demonstrating logical story sequence and informed character choices.

1.3.2.C.3 Develop awareness of vocal range, personal space, and character-specific vocal and
creative movement

21st Century Themes and Skills:

CRP1. Act as a responsible and contributing citizen and employee.

CRP2. Apply appropriate academic and technical skills.
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CRP6. Demonstrate creativity and/or innovation.

CRP12. Work productively in teams while using global competence.

Technology

8.1.P.A.1 Use an input device to select an item and navigate the screen.
8.1.P.A.5 Demonstrate the ability to access and use resources on a computing device.
8.1.2.A.4 Demonstrate developmentally appropriate navigation skills in virtual environments (i.e.

games, museums).

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● DyAnne, DiSalvo-Ryan (2000) City Green
● Brown, Peter (2019) The Curious Garden

2.1.2.CHSS.4: Describe how climate change affects the health of individuals, plants and animals.
● Tucker, Zoe (2019) Greta and the Giants
● Farrell, Allison (2019) The Hike

Progress Indicators for Reading
R.L 2.9 Outline the similarities and differences between two versions of the same story (e.g.

Cinderella stories) written from the perspective of two different cultures or authors.
R.L 2.2 Recall and describe the central message, lesson, or moral of a story, including fables and

folktales from diverse cultures.
S.L 2.2 Recount or describe story details or facts from a text.
R.L 2.6 Read with expression, a change in voice tone and demeanor to acknowledge differences in

characters’ point of view.
R.F.2.4.b Read grade-level orally with accuracy, appropriate rate, and expression.
R. F 2.4.a Read grade- level text with purpose and understanding.
R.L 2.4 Describe the feeling and tone words and phrases (e.g., regular beats, alliterations, rhymes,

repeated lines) supply rhythm and meaning in a story, poem, or song.
Unit Essential Questions

● How can I combine reading with role playing
and directing to grow my understanding of
characters in both modern-day fiction and
ancient folktales and fairy tales?

● How can I think across the books I’ve
been reading to grow my thinking about
the predictable roles characters play, in
fairy tales/ folktales and fiction?

● How can my reading club work together to
consider the lessons characters learn and
to compare how different authors explore
similar morals in sometimes very different
ways?

Unit Enduring Understandings
● Students will use comparing and contrasting

to gain greater insight when comparing two
or more versions of the same story.

● Students will use picture clues to help them
construct meaning through text.

● Students employ strategies to help them
understand story elements and overall
structure.

● Students determine the main idea of text to
recognize the author’s purpose.

● Students participate in collaborative
conversations with diverse partners.

Unit Learning Targets
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Students will ...
● Outline the similarities and differences between two versions of the same story (e.g.

Cinderella stories) written from the perspective of two different cultures or authors.
● Recall and describe the central message, lesson, or moral of a story, including fables and

folktales from diverse cultures.
● Recount or describe story details or facts from a text.
● Read with expression, a change in voice tone and demeanor to acknowledge differences in

characters’ point of view.
● Read grade-level orally with accuracy, appropriate rate, and expression.
● Read grade- level text with purpose and understanding.
● Describe the feeling and tone words and phrases (e.g., regular beats, alliterations, rhymes,

repeated lines) supply rhythm and meaning in a story, poem, or song.
Evidence of Learning

Summative Assessment:
● Reading benchmarks
● Test and quizzes
● Spelling Inventory
● Small groups present play

Formative Assessments
● Turn and talk
● Post its
● Teacher observation
● Reader’s notebook
● Graphic organizers

● Words Their Way sorts
● Small reading groups
● Running records
● Morning message
● Classroom discussion

Benchmark and Alternate Assessments
● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● Words Their Way Inventory
● iReady

Lesson Plans & Pacing Guide
Lesson Timeframe

Unit Seven- Reading and Role Playing
Bend 1 – Stepping into Character Shoes 1 Week
Bend 11 – Discovering Predictable Roles

Characters Play 2 Weeks
Bend 111 – Recognizing Lessons That Stories

Convey
2 Weeks

Teacher Notes:
It is important to teach students to reread and focus on literal happenings and make inferences.  The goal is
that your readers think and talk across books noting similarities that exist on many levels.  As the unit
comes to an end have the children celebrate by having the children perform a play to the class.
Curriculum Development Resources

● TC Units of Study
● NJSLS
● Wilson Fundations Phonics and Spelling Program
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Unit IV Overview
Content Area: Writing
Unit Title: Lab Reports and Science Books
Target Course/Grade Level: Second
Unit Summary: In the unit, students will be dividing their time between engaging in experiments and
writing for the purposes that scientists write.  Children will write informative/ explanatory texts in which
they introduce a topic, use facts and definitions to develop points, and provide a concluding statement or
section.
Unit Rationale: This unit is designed to teach science along with a writers' workshop.  Students will write
to learn more as well as to teach.

Student Learning Objectives
nts will…

● Apply the writing process to develop an informative/explanatory composition that introduces the
topic, provides researched facts and definitions to develop specific points, and includes a closing
sentence.

● Explain how a specific image (e.g. graphic, diagram) adds to text comprehension and clarifies
information.

● Participate in collaborative conversations with diverse partners about grade 2 topics and texts with
peeps and adults in small and larger groups.

● Build on others’ talk in conversations by linking their comments to the remarks of others.
● Follow agreed-upon rules for discussions.
● Ask for clarification and further explanation as needed about the topics and texts under discussion.
● Use collective nouns (e.g. family), reflexive pronouns (e.g. yourself), adjectives, and adverbs

appropriately when speaking and writing.
● Use an apostrophe to form contractions and frequently occurring possessives when writing.
● Use familiar words and phrases acquired through conversations, reading and being reading to and

responding to texts, including adjectives and adverbs to describe appropriately.
● Compose a response to a question based on recalled experiences or information gathered from

provided sources.
Interdisciplinary Content

Science

K-2-ETS1-1. Ask questions, make observations, and gather information about a situation people
want to change to define a simple problem that can be solved through the development of a new
or improved object or tool.

2-PS1-3. Make observations to construct an evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a new object.

K-PS3-1: Make observations to determine the effect of sunlight on Earth’s surface.
● Davenport, L. (2021). All the Feelings Under the Sun.
● Vegard, I. (2018). Little People, Big Dreams: Jane Goodall.

Code # Progress Indicators for Writing
W 2.2 Apply the writing process to develop an informative/explanatory composition that

introduces the topic, provides researched facts and definitions to develop specific points,
and includes a closing sentence.
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W 2.7 Explain how a specific image (e.g. graphic, diagram) adds to text comprehension and
clarifies information.

SL. 2.1
SL2.1 a. b. c

Participate in collaborative conversations with diverse partners about grade 2 topics and
texts with peeps and adults in small and larger groups.

L2.1 a.c.e Use collective nouns (e.g. family), reflexive pronouns (e.g. yourself), adjectives, and
adverbs appropriately when speaking and writing.

L 2.2 c Use an apostrophe to form contractions and frequently occurring possessives when
writing.

L 2.6 Use familiar words and phrases acquired through conversations, reading and being reading
to and responding to texts, including adjectives and adverbs to describe appropriately

W 2. 8 Compose a response to a question based on recalled experiences or information gathered
from provided sources

RI 2.1 Show comprehension of an event found in an informational text by asking and answering
questions about key details such as who, what, where, when, why and how.

Unit Essential Questions
● How can we write like scientists do?
● How can we compare results?
● How can we write a lab report?
● How can we draw on All We Know to

rehearse and plan information books?

Unit Enduring Understandings
● Students use a repertoire of strategies that

enables them to vary form and style, in order
to write for different purposes, audiences,
and contexts.

● Students employ the writing process with
guidance and support from adults and peers.

● Students will implement rules, conventions
of language to help readers understand what
is being communicated (grammar and
usage) when writing or speaking.

● Students demonstrate command of Standard
English grammar and usage when writing or
speaking.

Unit Learning Targets
Students will ...

● Apply the writing process to develop an informative/explanatory composition that introduces the
topic, provides researched facts and definitions to develop specific points, and includes a closing
sentence.

● Explain how a specific image (e.g. graphic, diagram) adds to text comprehension and clarifies
information.

● Participate in collaborative conversations with diverse partners about grade 2 topics and texts with
peeps and adults in small and larger groups.

● Build on others’ talk in conversations by linking their comments to the remarks of others.
● Follow agreed-upon rules for discussions.
● Ask for clarification and further explanation as needed about the topics and texts under discussion.
● Use collective nouns (e.g. family), reflexive pronouns (e.g. yourself), adjectives, and adverbs

appropriately when speaking and writing.
● Use an apostrophe to form contractions and frequently occurring possessives when writing.
● Use familiar words and phrases acquired through conversations, reading and being reading to and

responding to texts, including adjectives and adverbs to describe appropriately.
● Compose a response to a question based on recalled experiences or information gathered from

provided sources.
Evidence of Learning
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Summative Assessment:
● Final revisions/editing
● Lab Reports
● Lab Experiments
● Publishing Party
● Rubrics

Formative Assessments
● Student-peer editing
● Post its
● Teacher observation
● Student checklist
● Lab Reports

● Lab Experiments
● Morning message
● Word-wall
● Dictionary
● Word lists

Lesson Plans & Pacing Guide
Lesson Timeframe

Lab Reports and Science Books
Bend 1

Writing as Scientists Do 1 Week
Bend 11

Writing to Each Other About our Discoveries 1 Week
Bend 111

Writing About Forces and Motion in Information
Books 2 Weeks

Teacher Notes:
Teachers should plan hands-on inquiry based interactive experiments that excite the children.  Use
Pinterest as a resource.
Curriculum Development Resources

● TC Units of Study
● NJ Department of Education
● NJSLS
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Unit Overview
Content Area: Reading
Unit Title: NonFiction Reading Clubs
Target Course/Grade Level: Second
Unit Summary: In this unit, teachers will strive both to improve their student’s nonfiction reading skills
and to work on their skills of speaking and listening.  Teachers will teach their students more complex
ways of thinking collaboratively.  Students will move from simply learning what the author is aiming to
teach to develop their own ideas about the texts.  Children will compare and contrast information and ideas
within books, across books, and across baskets.
Unit Rationale: This unit is designed to teach your children a more sophisticated version of what they did
in the last nonfiction unit of study.  They will address key ideas and text craft and structure. Students will
work to identify features of texts to find information quickly.

Student Learning Objectives
Students will…

● Describe the structure of a story, including a description of the introduction and closing action.
● Determine the focus of specific paragraphs within informational text and the main topic of a text,

including what the author wants to answer, explain, or describe.
● Show comprehension of an event found in a n informational text by asking and answering

questions about key details such as who, what, where, when, why, and how.
● Compare and contrast the most important points presented by two texts on the same topic.
● Respond, one at a time, to topics of discussion regarding read text, build on input provided by

peers, and ask for additional information from peers as needed.
● Recount or describe key story details or facts of a text 9 shared orally or through other media)
● Speak in complete sentences when appropriate to a task or situation in order to provide

information to others.
● Tell a story or recount an experience with appropriate facts and relevant, descriptive details,

speaking audibly in coherent sentences.
Interdisciplinary Content

Science

K-2-ETS1-1. Ask questions, make observations, and gather information about a situation people
want to change to define a simple problem that can be solved through the development of a new
or improved object or tool.

2-PS1-3. Make observations to construct an evidence-based account of how an object made of a
small set of pieces can be disassembled and made into a new object.

Social Studies

N.J.S.A.18.A.52:16A-88 Amistad Law & N.J.S.A.18.A:35-28 Holocaust Law Read Aloud and
Shared Reading Resources:

● Vegard, I. (2018). Little People, Big Dreams: Ruth Bader Ginsberg.
● Vegard, I. (2018). Little People, Big Dreams: Malala Yousafzai.

CHPE
2.1.2.CHSS.4: Describe how climate change affects the health of individuals, plants and animals.

● Grey, M. (2020). The Greatest Show on Earth
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Code # Progress Indicators for Reading
RI 2.5 Describe the structure of a story, including a description of the introduction and closing

action.
RI 2.2 Determine the focus of specific paragraphs within informational text and the main topic of

a text, including what the author wants to answer, explain, or describe.
RI 2.1 Show comprehension of an event found in a n informational text by asking and answering

questions about key details such as who, what, where, when, why, and how.
RI 2.9 Compare and contrast the most important points presented by two texts on the same topic.
SL. 2.1.a.b.c Respond, one at a time, to topics of discussion regarding read text, build on input provided

by peers, and ask for additional information from peers as needed.
SL 2.2 Recount or describe key story details or facts of a text 9 shared orally or through other

media).
SL 2.6 Speak in complete sentences when appropriate to a task or situation in order to provide

information to others.
SL 2.4 Tell a story or recount an experience with appropriate facts and relevant, descriptive

details, speaking audibly in coherent sentences.

Unit Essential Questions
● How can I gather information about a

topic that interests me, comparing,
contrasting, and synthesizing my own
ideas and those of others, so that my club
and I can develop new ideas?

● How do I draw on everything I know on
informational reading to understand how
different parts of the books I read go
together?

● How can I assume a teaching voice when I
read so I can share my learning with my
reading club?

● How can we hold meaningful
conversations, make inferences, revise our
thinking and grow our ideas in the
company of one another?

Unit Enduring Understandings
● Students participate in collaborative

conversations with diverse partners.
● Deepen understanding of a topic through

verbal questioning.
● In complete sentences students will describe

key details and recount experiences with
appropriate facts.

● Students will use comparing and contrasting
to gain greater insight to the text.

● Read with fluency and accuracy to support
comprehension.

Unit Learning Targets
Students will ...

● Describe the structure of a story, including a description of the introduction and closing action.
● Determine the focus of specific paragraphs within informational text and the main topic of a text,

including what the author wants to answer, explain, or describe.
● Show comprehension of an event found in a n informational text by asking and answering

questions about key details such as who, what, where, when, why, and how.
● Compare and contrast the most important points presented by two texts on the same topic.
● Respond, one at a time, to topics of discussion regarding read text, build on input provided by

peers, and ask for additional information from peers as needed.
● Recount or describe key story details or facts of a text 9 shared orally or through other media).
● Speak in complete sentences when appropriate to a task or situation in order to provide

information to others.
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● Tell a story or recount an experience with appropriate facts and relevant, descriptive details,
speaking audibly in coherent sentences.

Evidence of Learning
Summative Assessment:

● Reading benchmarks
● Test and quizzes
● Posters
● Book Reports
● Spelling Inventory

Formative Assessments
● Morning message
● Classroom discussion
● Turn and talk
● Posters
● Post its
● Teacher observation

Benchmark and Alternate Assessments
● Fundations Unit Check
● Fundations Progress Monitoring
● TC reading levels assessment
● Words Their Way Inventory
● iReady

● Reader’s notebook
● Graphic organizers
● Words Their Way sorts
● Small reading groups
● Running records

Lesson Plans & Pacing Guide
Lesson Timeframe 6 weeks

Unit Six- Nonfiction Reading Clubs
Bend 1

Individuals Bring Their Strengths as Nonfiction
Readers to their Clubs 1 Week

Bend 11
Nonfiction Clubs Add Their Own Ideas to What

They Learned from Authors 2-3 Weeks
Bend 111

Nonfiction Blurbs Compare and Contrast
Information About Their Topics 1-2 Weeks

Teacher Notes:
Students will work together to gain knowledge on the topic chosen.  Then children are encouraged to
creatively share what they have learned with their peers.  Students can be grouped by interest groups.
Curriculum Development Resources

● TC Units of Study
● NJ Department of Education
● NJSLS
● Wilson Fundations Phonics and Spelling Program
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Considerations for Differentiation

Considerations for classified students and students with an IEP and/or 504 plan:

Classroom Instruction:
● All instruction for classified students will be guided by the students’ Individualized

Education Plan (IEP).
● Regular education teachers will be responsible for differentiating instruction for classified

students based on the instructional modifications listed in the IEP.
● In the case of General Education - Supported Instruction (GE-SI) Classes, the special

education teacher will be responsible for support in modifying the curriculum for the
students, informing the classroom teacher of the modifications, and directing instructional
aide(s) to provide support accordingly.

● Grading will be done collaboratively by the regular and special education teachers.
Modifications:
● Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on
disability, preferential seating, study guides, copies of class notes, assistive technology and
rewording/repeating or clarifying directions.

In-class Assessments:
● All assessments are to be in line with students’ IEPs.  In-class support teachers should

modify tests for classified students.  Tests may be given in the regular education
classroom or completed with the inclusion teacher in another location with additional
time. Students may be tested separately according to the IEP.

● Assessment grades may be modified based on a student’s disability and in accordance
with their IEP.

Considerations for English Language Learners (ELLs):
Classroom Instruction:

● Instruction for ESL students will be guided by their WIDA English Language Proficiency
level.  Teachers should receive this level from the ESL teacher assigned to the building.

● General education teachers will be responsible for differentiating instruction for ELLs
with the assistance of the ESL teacher that promotes language, literacy and content
learning.

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education
teacher will be responsible for identifying language objectives and additional
instructional strategies that improve proficiency in English and academic success of
ELLs.  Instructional strategies and the necessary scaffolds to promote student learning
will be shared with the general education teacher for daily lessons that are aligned to
District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL
teacher will be co-teachers for a predetermined amount of classroom instruction.

● Grading will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –
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● Direct instruction, small group or pullout, about the contrasting letter sound
correspondences, syllabication patterns and morphology in English supported with
connections to their native language, native language text and/or resources, graphic
organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working
with a partner, timeline and phrase wall and adapted text (in English) or specific sections
of the original text, highlighted/bold-faced words within text.

● Draw pictures instead of writing/speaking.
● Match drawings with new vocabulary that might correspond.
● Work in small groups or pairs with their English Only (EOs) peers for authentic content

language talk and grade level modeling.
● Write simple sentences instead of complex sentences that demonstrate an understanding of

academic language particular to specific content.
● Match simple sentences with new vocabulary that might apply to edit sentences.
● Have students provide examples/explanations of the main idea in simple sentences.

Revisions show an attempt to improve Language Control by embedding academic content
vocabulary and Linguistic Complexity by expanding and varying sentence structures and
using correct punctuation.

● Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with
new vocabulary (adjective word wall, content word walls) that might correspond.

● Provide multiple opportunities for authentic speech acts to practice language skills and
develop English fluency.

● Total Physical Response (TPR) to model critical thinking skills like analyze and
synthesize.

● Study Guides
In Class Assessments:

● All formative and summative assessments will include modifications that support
student’s English Proficiency level. ESL teachers will collaborate with regular education
teachers to provide appropriate differentiation for assessing ELLs.

Considerations for At Risk Students:
● At Risk students are identified by the I&RS committee in each school.  The committee

works to understand the reasons behind the student’s low performance level in school and
to create and implement a plan that is carried out by a variety of staff members in the
building.

● Teachers with At Risk students are notified by the I&RS committee and provided with a
copy of the plan and a timeframe for assessing the growth of the student.  There are
academic as well as behavioral goals that are listed for the students with recommended
strategies unique to each individual.

● Classroom teachers are to follow the plan using instructional strategies that will help the
student improve his/her performance while applying appropriate behavioral strategies
consistent with the needs of the student.

● Teachers will report student progress to the I&RS committee within the specified
timeframe for the plan.

Classroom instruction:
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● Teachers will use differentiated instruction for At Risk students as they do for all students
in their class.  The strategies would be guided by the I&RS plan and be consistent with
the student’s ability and learning modality.

Modifications:
● Clarify all assignments and place specific timeframes for completion.  Provide students

with opportunity for one on one time for clarification.
● Set clear expectations for all assignments, in and outside of class.  Keep expectations

within the framework of the I&RS plan.
● Use positive reinforcement for all successes.  Hold students to defined consequences for

not completing work.
● Provide time outside the normal class time for completion of work.  Not completing

assignments is unacceptable, all assignments will be completed.
In Class Assessments:

● At Risk students should receive any modifications listed in their I&RS plan.
● If necessary, students should be provided with extended time to complete assessments.

Considerations for Gifted Students:
● Teachers will use differentiated instruction for Gifted Students as they do for all students

in their class.
● Assignments and assessments can be planned and implemented with input from the

student.
● Gifted students will be provided with the opportunity to demonstrate their knowledge

through a variety of platforms.
● Teachers will have the latitude to provide assignments with the individual student’s

ability in mind.
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