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Anchor Standards for Reading
Key Ideas and Details
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical
inferences and relevant connections from it; cite specific textual evidence when writing or
speaking to support conclusions drawn from the text.
NJSLSA.R2. Determine central ideas or themes of a text and analyze their development;
summarize the key supporting details and ideas.
NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the
course of a text.
Craft and Structure
NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining
technical, connotative, and figurative meanings, and analyze how specific word choices shape
meaning or tone.
NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the
whole.
NJSLSA.R6. Assess how point of view or purpose shapes the content and style of a text.
Integration of Knowledge and Ideas
NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including
visually and quantitatively, as well as in words.
NJSLSA.R8. Delineate and evaluate the argument and specific claims in a text, including the
validity of the reasoning as well as the relevance and sufficiency of the evidence.
NJSLSA.R9 Analyze and reflect on how two or more texts address similar themes or topics in
order to build knowledge or to compare the approaches the authors take.
NJSLSA.R10. Read and comprehend complex literary and informational texts independently and
proficiently with scaffolding as needed.

Note on range and content of student reading
To build a foundation for college and career readiness, students must read widely and deeply
from among a broad range of high-quality, increasingly challenging literary and informational
texts. Through extensive reading of stories, dramas, poems, and myths from diverse cultures and
different time periods, students gain literary and cultural knowledge as well as familiarity with
various text structures and elements. By reading texts in history/social studies, science, and other
disciplines, students build a foundation of knowledge in these fields that will also give them the
background to be better readers in all content areas. Students can only gain this foundation when
the curriculum is intentionally and coherently structured to develop rich content knowledge
within and across grades. Students also acquire the habits of reading independently and closely,
which are essential.
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Anchor Standards for Writing
Text Types and Purposes
NJSLSA.W1. Write arguments to support claims in an analysis of substantive topics or texts,
using valid reasoning and relevant and sufficient evidence.
NJSLSA.W2. Write informative/explanatory texts to examine and convey complex ideas and
information clearly and accurately through the effective selection, organization, and analysis of
content.
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective
technique, well-chosen details, and well-structured event sequences.
Production and Distribution of Writing
NJSLSA.W4. Produce clear and coherent writing in which the development, organization, and
style are appropriate to task, purpose, and audience.
NJSLSA.W5. Develop and strengthen writing as needed by planning, revising, editing, rewriting,
or trying a new approach.
NJSLSA.W6. Use technology, including the Internet, to produce and publish writing and to
interact and collaborate with others.
Research to Build and Present Knowledge
NJSLSA.W7. Conduct short as well as more sustained research projects, utilizing an
inquiry-based research process, based on focused questions, demonstrating understanding of the
subject under investigation.

NJSLSA.W8. Gather relevant information from multiple print and digital sources, assess the
credibility and accuracy of each source, and integrate the information while avoiding plagiarism.
NJSLSA.W9. Draw evidence from literary or informational texts to support analysis, reflection,
and research.
Range of Writing
NJSLSA.W10. Write routinely over extended time frames (time for research, reflection, and
revision) and shorter time frames (a single sitting or a day or two) for a range of tasks, purposes,
and audiences.

Note on range and content in student writing
To build a foundation for college and career readiness, students need to learn to use writing as a
way of offering and supporting opinions, demonstrating understanding of the subjects they are
studying, and conveying real and imagined experiences and events. They learn to appreciate that
a key purpose of writing is to communicate clearly to an external, sometimes unfamiliar
audience, and they begin to adapt the form and content of their writing to accomplish a particular
task and purpose. They develop the capacity to build knowledge on a subject through research
projects and to respond analytically to literary and informational sources. To meet these goals,
students must devote significant time and effort to writing, producing numerous pieces over short
and extended time frames throughout the year.
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Unit I Overview
Content Area: Reading
Unit Title: Following Characters into Meaning    Unit 1
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on fiction as we study characters and follow them into meaning.
Through writing, discussing, and reading, students develop a deeper understanding of literary works
through the development of characters.
Unit Rationale: This unit is designed to have students be able to read, write, speak, listen and view
critically, strategically and creatively, enabling them to discover personal and shared meaning throughout
their lives.  Through this unit, students will begin to understand the theme, author’s purpose, literary
devices, and other nuances of fictional texts.

Student Learning Objectives
Unit Objective:

● Read fiction and nonfiction with fluency, silently and aloud.
● Comprehend, discuss and write responses to reading, while quoting from the text.
● Learn the format for facilitating meaningful discussions where students can not only express their

own ideas, but build upon others’ ideas.
● Ask and respond to meaningful questions using inferential thinking.
● Interpret figurative language.
● Determine the meaning of unknown words by using phonetics decoding skills, context clues, word

roots, and word relationships.
● Determine theme of a text and summarize a text.
● Compare characters, setting, theme and events.
● Identify the author's purpose and point of view.
● Use technology to complete tasks.

Interdisciplinary Standards

Social Studies
6.1.5.HistoryCC.11: Make evidence-based inferences to explain the impact that belief systems and family
structures of African, European, and Native American groups had on government structures.
6.1.5.HistoryUP.2: Compare and contrast forms of governance, belief systems, and family structures
among African, European, and Native American groups.
6.1.5.HistoryUP.4: Compare and contrast gender roles, religion, values, cultural practices, and political
systems of Native American groups.
6.1.5.HistoryUP.6: Evaluate the impact of different interpretations of experiences and events by people
with different cultural or individual perspectives.

Career Readiness, Life Literacies, & Key Skills:

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).

9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g.,
1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).

Computer Science & Design Thinking:
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8.1.5.CS.1: Model how computing devices connect to other components to form a system.

8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and evaluate all
possible solutions to provide the best results with supporting sketches or models.

Code # Progress Indicators for Reading
RL 5.1 Quote accurately from a text,

and make relevant connections when explaining what the text says explicitly and when
drawing inferences from the text.

RL 5.2 Determine the key details in a story, drama or poem to
identify the theme and to summarize the text

RL 5.5 Explain how a series of chapters, scenes, or stanzas fits together to provide the overall
structure of a particular story, drama, or poem.

RL510 By the end of the year, read and comprehend literature, including stories, dramas, and
poetry, at the high end of the grades 4-5 text complexity band independently and
proficiently.

RF 5.3 Use combined knowledge of all letter-sound correspondences, syllabication patterns, and
morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in
context and out of context.

RF5.4 Read grade-level text with purpose and understanding.
SL5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and

teacher-led) with diverse partners on grade 5 topics and texts, building on others' ideas and
expressing their own clearly.

SL 5.2 Summarize a written text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.

SL5.3 Summarize the points a speaker makes and explain how each claim is supported by
reasons and evidence.

Unit Essential Questions
● How do readers construct meaning from

text?
● How do readers figure out words they

don’t know?
● How does fluency affect comprehension?
● How do readers engage in meaningful

discussions and gain from other’s
knowledge and insight?

● How do readers use technology to
complete a task?

Unit Enduring Understandings
● Good readers think aloud as they read,

posing questions and making inferences.
● Good readers adjust their thinking as

determined by the text.
● Fluent readers group words together to gain

meaning from the text.
● Good readers come across words they do not

know, and use strategies to help them
determine   meaning.

● Participants in group discussions stay
focused on the speaker and add to the forum
by building upon ideas and adding relevant
comments.

● Technology is a powerful tool for learning.
Unit Learning Targets
Students will ...

● Use close reading to deepen understanding of text.
● Cite evidence from text.
● Extend meaning of text.
● Grow theories about characters.
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● Speak and write to learn about text, building on the ideas of others.
● Predict and make inferences.
● Study character relationships.
● Read to develop fluency and vocabulary.
● View and analyze visual and multimedia elements.
● Dig for theme.
● Use technology in a variety of ways.

Evidence of Learning
Summative Assessment:
Through conferencing and teacher observation, teachers will see student growth as they deepen their
understanding of characters, developing fluency and comprehension.

Formative Assessments
● TC leveled assessments.
● State rubric reading responses.
● Quiz on novels
● Grade level benchmarks as indicated.

Benchmark and Alternate Assessments
● TC reading levels assessment
● Words Their Way Inventory
● I-Ready

Lesson Plans & Pacing GUide
Lesson Timeframe

Making Movies in Our Mind 2 days
Living in the World of the Story 2 days

Empathy 2 days
Revising Theories 3 days

Predictions 4 days
Finding Evidence about Characters 4 days
Growing Theories about Characters 4 days
Revising Theories about Characters 4 days

Symbolism 4 days
Point of View 4 days
Context clues 4 days

Synthesizing Ideas 4 days
Curriculum Development Resources

● Teachers College Units of Study: Following Characters into meaning Volumes  1 and 2
● Related Video clips as appropriate and indicated.
● Novels
● Nonfiction texts and videos on Native Americans.
● Above grade level whole class novels (3-4 days per week) or small groups’ novels.
● Think Aloud strategies worksheet.
● Discussion prompt book marks.
● QAR strategies.
● Reading responses(1-4)
● Graphic organizers
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● Projection software.
● Anchor charts
● TC units of study
● Mentor texts
● Independent self – selected titles at student levels.
● National Geographic Explorer Magazine
● Content area textbooks.
● Reading notebooks
● Reading logs
● NJSLS
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Unit II Overview
Content Area: Reading
Unit Title: Navigating Nonfiction – Unit 2
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on students reading multiple nonfiction texts with energy and power.
They will also view a variety of nonfiction visual and multimedia presentations.  They will identify
nonfiction text structures including pictures, and read critically as they evaluate the author’s point of view
and purpose.  Reading across texts will allow them to think critically about nonfiction topics.
Unit Rationale: This unit is designed to have students develop their own ideas about nonfiction topics by
reading and viewing multiple accounts of the same topic.  They will need to analyze text and synthesize to
create their own ideas, using evidence from texts to support these ideas and create something authentic.

Student Learning Objectives
Unit Objective

● Quote accurately from text.
● Summarize and identify main ideas when read independently, and when read to or presented

with information in a variety of formats.
● Identify the narrator’s or speaker’s point of view; recognize the influence this has on the

events described, and explain how the author uses evidence to support this point of view.
● Determine the meaning of unknown words by using phonetics, decoding skills, context clues,

and word relationships.
● Respond to reading by writing an open constructed response, which clearly states an opinion

in which ideas are logically grouped, transitioned, and supported by facts and details from the
text.

● Write informative explanatory texts to examine a topic (e.g. climate change) and convey ideas
and information clearly.

● Use technology to create an authentic product based on their research.
● View a variety of visual and multimedia presentations to broaden their knowledge base.
● Participate in meaningful discussions where students express their own ideas and build upon

others.
● Conduct research, write informational text, and give an oral presentation using technology to

enhance research and presentations.
● Analyze nonfiction text features including graphs, charts, maps, and illustrations.

Interdisciplinary Standards
Social Studies
6.1.5.CivicsHR.2: Research and cite evidence for how the actions of Dr. Martin Luther King, Jr. and other
historical civil rights leaders served as catalysts for social change, inspiring social activism in subsequent
generations.
6.1.5.CivicsCM.5: Investigate the lives of New Jersey individuals with diverse experiences who have
contributed to the improvement of society.
6.1.5.HistoryCC.3: Use multiple sources to describe how George Washington, Thomas Jefferson,
Benjamin Franklin, and Governor William Livingston have impacted state and national governments over
time.

Career Readiness, Life Literacies, & Key Skills:

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).
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9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view (e.g.,
1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).

Computer Science & Design Thinking:

8.1.5.CS.1: Model how computing devices connect to other components to form a system.

8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a claim.

8.1.5.DA.3: Organize and present collected data visually to communicate insights gained from different
views of the data.

8.1.5.DA.4: Organize and present climate change data visually to highlight relationships or support a claim

8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and evaluate all
possible solutions to provide the best results with supporting sketches or models.

Code # Progress Indicators for Reading
RI 5.1 Quote accurately from a text and make relevant connections when explaining what the

text says explicitly and when drawing inferences from the text.
RI 5.2 Determine two or more main ideas of a text and explain how they are supported by key

details; summarize the text.
RI 5.4 Determine the meaning of general academic and domain-specific words and phrases in a

text relevant to a grade 5 topic or subject area.
RI 5.8 Explain how an author uses reasons and evidence to support particular points in a text,

identifying which reasons and evidence support which point(s)
RI 5.10 By the end of the year, read and comprehend informational texts, including history/social

studies, science, and technical texts, at the high end of the grades 4-5 text complexity band
independently and proficiently

SL 5.1, 5.2,
5.3, 5.4, 5.5,
5.6

o Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 5 topics and texts, building on
others' ideas and expressing their own clearly.

o Summarize a written text read aloud or information presented in diverse media
and formats, including visually, quantitatively, and orally.
Summarize the points a speaker makes and explain how each claim is supported
by reasons and evidence.

o Report on a topic or text or present an opinion, sequencing ideas logically and
using appropriate facts and relevant, descriptive details to support main ideas or
themes; speak clearly at an understanding.

o Include multimedia components (e.g., graphics, sound) and visual displays in
presentations when appropriate to enhance the development of main ideas or
themes.

o Adapt speech to a variety of contexts and tasks, using formal English when
appropriate to task and situation.

R.F. 5.3 Use combined knowledge of all letter-sound correspondences, syllabication patterns, and
morphology (e.g., roots and affixes) to read accurately unfamiliar multisyllabic words in
context and out of context.

R.F. 5.4 Read grade-level text with purpose and understanding.
Unit Essential Questions

● How do the visual elements of nonfiction
text contribute to the overall meaning?

Unit Enduring Understandings
● Readers support ideas and opinions with

facts and details from the text in a clear,
concise manner.

9



● How does the text structure affect how we
read and comprehend nonfiction?

● How does determining and recording main
ideas, key facts and details aid
comprehension?

● Why do readers need to pay attention to a
writer’s choice of words?

● How do readers construct meaning from
text?

● How do readers or researchers develop
essential questions for research?

● How do researchers share their ideas and
findings?

● How do researchers use technology to
gather evidence and report on findings?

● How does the research process shape the
final project?

● Good readers come across words they do
not know, and use strategies to help them
determine those word meanings.

● Participants in group discussions stay
focused on the speaker, build upon ideas,
and draw conclusions.

● Readers need to understand how the
author’s purpose and point of view
influence the text.

● Efficient readers can identify the main ideas
and important details to form a summary.

● Readers must read multiple texts to develop
essential questions for research.

● Researchers gather and critique information
from different sources for specific purposes.

● Oral presentations must engage the
audience.

● Researchers use technology as a powerful
tool.

● Readers and researchers recognize text
features and structure to aid comprehension.

Unit Learning Targets
Students will ...

● Analyze and synthesize information from a variety of sources.
● Use text structures to comprehend.
● Use close reading to deepen understanding of text.
● Cite evidence from text.
● Extend meaning of text.
● Speak and write to learn about text, building on the ideas of others.
● Predict and make inferences.
● Apply knowledge of characters and fictional texts to real people and events.
● Read to develop fluency and vocabulary.
● View and analyze visual and multimedia elements.
● Understand the relationships between a series of concepts or events.
● Analyze nonfiction text features including graphs, charts, maps, and illustrations.
● Use technology to gather evidence and create products.

Evidence of Learning
Summative Assessment: Through conferencing and teacher observation, teachers will see student growth
as they deepen their understanding of nonfictions topics through text, visual and multi-media sources.

Formative Assessments
● Completed Research based projects.
● TC evaluations.
● Benchmark assessments as indicated.

● Comprehension check quizzes
● State rubric reading responses.

Lesson Plans
Lesson Timeframe

Understanding Text Features and Structures in
Expository text 5

Reading with Stamina in Expository Text 5

10



Grasping Main ideas in Expository Texts 5
Revising Ideas Based on Conversations in

Expository text 5
Understanding Narrative Nonfiction 5

Developing Domain Specific Vocabulary 5
Identifying Author’s Purpose and Point of View 5

Writing to Think about Nonfiction 5
Analyzing Text through Various Lenses 5

Curriculum Development Resources:
● Teachers College Units of Study: Navigating Nonfiction in Expository Text  and Navigating
● Nonfiction in Narrative and Hybrid Texts
● Related Video clips as appropriate and indicated.
● Informational texts(science and social studies) for research based learning project.(2-4 days per

week)
● Trade texts from the classroom or school library on similar topics for research based learning

projects.
● Articles from the web and/or websites on similar topics for research based learning projects.
● TC College notes from Research:   Reading and Writing in the Content Area Workshop.
● Self-selected titles for Readers Workshop(2-4 days per week)
● Mentor texts for Readers Workshop.
● Interactive websites.
● Teacher developed PowerPoint/Google Slide Presentations.
● Graphic Organizers
● TC anchor charts
● Exemplar texts
● State Reading rubric
● National Geographic Explorer Magazine and Website
● Comprehension questions.
● Teacher created handouts.
● Biographies
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Unit III Overview
Content Area: Reading
Unit Title: Tackling Complex Texts – Unit 3
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on students reading a variety of complex texts including historical
fiction, myths, dramas and poems. Students will learn to synthesize perspectives, interpret complex
texts, and read critically.
Unit Rationale: This unit is designed to have students gain literary and cultural knowledge as well as
familiarity with various text structures and elements.

Student Learning Objectives
Unit Objective

● Compare and contrast story elements and overall structure of stories in the same or different
genres and multiple texts about the same topic, using domain specific words.

● Identify and interpret figurative language.
● Analyze how visual and multimedia elements contribute to the text (e.g. graphic novel,

multimedia presentation of fiction, myth, and poem.)
● Analyze multiple accounts of the same historical events, comparing and contrasting the points

of view.
● Determine the meaning of unknown words by using phonetics, decoding skills, context clues,

and word relationships.
● Read fiction and nonfiction with fluency:  silently and aloud.
● Respond to reading by writing and speaking.
● Participate in meaningful discussions where students express their own ideas and build upon

others.
● Summarize.
● Examine varieties of English (dialects etc.)
● Understand how stanzas, chapters, and or events go together to make a meaningful whole.
● Identify the structure of a variety of genres.
● Use technology to enhance learning.

Interdisciplinary Standards
Social Studies
6.1.5.CivicsCM.1: Use a variety of sources to describe the characteristics exhibited by real and
fictional people that contribute(d) to the well-being of their community and country.
6.1.5.GeoPP.1: Compare and contrast characteristics of regions in the United States based on culture,
economics, and physical characteristics to understand the concept of regionalism.
6.1.5.GeoPP.4: Investigate the different physical and human characteristics of urban, suburban and
rural communities and identify the factors that might attract individuals to that space.
Career Readiness, Life Literacies, & Key Skills:

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).

9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view
(e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).

Computer Science & Design Thinking:

8.1.5.CS.1: Model how computing devices connect to other components to form a system.
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8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and evaluate
all possible solutions to provide the best results with supporting sketches or models.

Code # Progress Indicators for Reading
RL 5.1, 5.2, 5.3, 5.4, 5.5, 5.6,
5.7, 5.9. and 5.10

o Quote accurately from a text, and make relevant
connections when explaining what the text says explicitly
and when drawing inferences from the text.

o Determine the key details in a story, drama or poem to
o identify the theme and to summarize the text
o Compare and contrast two or more characters, settings, or

events in a story or drama, drawing on specific details in
the text (e.g., how characters interact).

o Determine the meaning of words and phrases as they are
used in a text, including figurative language such as
metaphors and similes.

o Explain how a series of chapters, scenes, or stanzas fits
together to provide the overall structure of a particular
story, drama, or poems

o Describe how a narrator's or speaker's point of view
influences how events are described.

o Analyze how visual and multimedia elements contribute to
the meaning, tone, or beauty of a text (e.g., graphic novel,
multimedia presentation of fiction, folktale, myth, poem

o Compare and contrast stories in the same genre (e.g.,
mysteries and adventure stories) on their approaches to
similar themes and topics.

o By the end of the year, read and comprehend literature,
including stories, dramas, and poetry, at the high end of
the grades 4-5 text complexity band independently and
proficiently.

RI. 5.1, 5.2, 5.3, 5.4, 5.5, 5.6,
5.7, 5.8, 5.9. 5.10

o Quote accurately from a text, and make relevant
connections when explaining what the text says explicitly
and when drawing inferences from the text.

o Determine two or more main ideas of a text and explain
how they are supported by key details; summarize the text.

o Explain the relationships or interactions between two or
more individuals, events, ideas, or concepts in a historical,
scientific, or technical text based on specific information
in the text.

o Determine the meaning of general academic and
domain-specific words and phrases in a text relevant to a
grade 5 topic or subject area.

o Compare and contrast the overall structure (e.g.,
chronology, comparison, cause/effect, and
problem/solution) of events, ideas, concepts, or
information in two or more texts.
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o Analyze multiple accounts of the same event or topic,
noting important similarities and differences in the point of
view they represent.

o Draw on information from multiple print or digital
sources, demonstrating the ability to locate an answer to a
question quickly or to solve a problem effectively.

o Explain how an author uses reasons and evidence to
support particular points in a text, identifying which
reasons and evidence support which point(s).

o Integrate and reflect on (e.g. practical knowledge,
historical/cultural context, and background knowledge

information from several texts on the same topic in order to write
or speak about the subject knowledgeably.

o By the end of the year, read and comprehend informational
texts, including history/social studies, science, and
technical texts, at the high end of the grades 4-5 text
complexity band independently and proficiently.

RF 5.3 Explain the relationships or interactions between two or more
individuals, events, ideas, or concepts in a historical, scientific, or
technical text based on specific information in the text.

RF 5.4 Determine the meaning of general academic and domain-specific
words and phrases in a text relevant to a grade 5 topic or subject
area.

SL 5.1 Engage effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse partners on
grade 5 topics and texts, building on others' ideas and expressing
their own clearly.

SL5.2 Summarize a written text read aloud or information presented in
diverse media and formats, including visually, quantitatively, and
orally.

Unit Essential Questions
● How do readers build

their knowledge base on
a particular subject or
similar subjects?

● How do readers
construct meaning from
text?

● How do readers read
critically?

● Why is technology an
important tool for
readers and writers?

● How does reading and
writing a variety of
texts/materials enhance
learning?

● How does setting affect
characters?

Unit Enduring Understandings
● Good readers recognize that the author’s and character’s

points of view affect the key facts and details represented
in a text.

● Good readers read a variety of texts on the same subject to
build knowledge and understanding.

● Readers support ideas and opinions with facts and details
from the text in a clear, concise manner.

● Good readers come across words they do not know, and
use strategies to help them determine those word
meanings.

● Participants in group discussions stay focused on the
speaker, build upon ideas, and draw conclusions.

● Efficient readers can identify the main ideas and important
details to form a summary.

● Readers must identify and interpret figurative language.
● Readers choose books they are interested in reading and

can comprehend.
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● How do readers figure
out words they don’t
know?

● How does fluency affect
comprehension?

● How does existing
schema aid in
comprehension?

● How can technology aid
in learning?

● Good readers view a variety of multimedia and technology
to enhance the reading experience.

● Good readers recognize that knowing what to expect in a
text improves comprehension.

● Good readers use technology as a powerful tool.

Unit Learning Targets
Students will ...

● Identify the elements of historical fiction, dramas, myths, and poems.
● Compare and contrast the structure of the aforementioned genres.
● Analyze multiple accounts of the same event.
● Analyze how visual and multimedia contribute to the text.
● Identify and interpret different dialects.
● Engage in meaningful discussions to enhance their learning.
● Dig for theme and central idea.
● Identify point of view and purpose in a variety of writing genres.
● Read nonfiction texts to develop schema for a variety of writing genres.

Evidence of Learning
Summative Assessment: Through conferencing and teacher observation, teachers will see student
growth as they deepen their understanding of topics through text, visual and multi-media sources.

Formative Assessments
● TC  Evaluations.
● Completed Reading Responses.(State Rubric)
● Grade level benchmark assessments as indicated.

Lesson Plans
Lesson Timeframe

Immersion in Time Period
3

Analyzing the Relationship between Setting  and
Characters 4

Developing Empathy for Characters 4
Developing Theories across Texts 5

Symbolism 4
Identifying Themes 5

Use Different Perspectives 3
Identifying Features of Poems 5

Identifying Elements of Dramas 5
Identifying Elements of Myths 5
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Curriculum Development Resources
● Teachers College Units of Study:  Tackling Complex Texts Book One and Two (Historical Fiction

in Book clubs)
● Myths, poems, dramas.
● Related Video clips as appropriate and indicated.
● Applicable nonfiction texts to corresponding time periods.
● Myths, dramas, historical fiction and poetry from classroom and school libraries, the Web.
● State rubric for responding to reading(1-4)
● Mobi and /or Smartboard software.
● Graphic organizers
● Trade texts from classroom and school libraries and the Web, which build upon characters, setting

or background of the myths, historical fiction, and poetry presented.
● Multimedia presentations of myths, historical fiction, dramas, and poetry.
● Anchor Charts
● Mentor Texts
● Content area texts.
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Unit IV Overview
Content Area: Reading  Unit 4
Unit Title: Test Prep and Culminating Review
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on skills learned during the year and preparation for the NJSLA final
assessment.
Unit Rationale: This unit is designed to reinforce key reading skills developed during the year so
students will be prepared for the final NJSLA assessment.  In addition, it is designed to have students
foster a love of reading.

Student Learning Objectives
Unit Objective

● Read nonfiction and fiction with fluency and comprehension.
● Determine meaning of unknown words.
● Identify themes and central ideas.
● Determine the author's point of view and purpose.
● Cite evidence.
● Extend ideas beyond text.
● Form opinions about reading.
● Make predictions, connections, and inferences.
● Analyze and synthesize text.
● Read text at high complexity levels.
● Conduct text focused discussions.
● Compare and synthesize ideas across other related texts.
● Analyze visual and multimedia elements.
● Analyze the role of illustrations and text features.
● Analyze the relationship between a series of concepts.
● Use technology as a powerful tool.

Interdisciplinary Standards
Career Readiness, Life Literacies, & Key Skills:

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).

Computer Science & Design Thinking:

8.1.5.CS.1: Model how computing devices connect to other components to form a system.

8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and evaluate all
possible solutions to provide the best results with supporting sketches or models.

Code # Progress Indicators for Reading
RI 5.1, 5.2,
5.3, 5.4, 5.5,
5.6, 5.7, 5.8,
5.10

o Quote accurately from a text when explaining what the text says explicitly and
when drawing inferences from the text.

o Determine two or more main ideas of a text and explain how they are supported
by key details; summarize the text.

o Explain the relationships or interactions between two or more individuals, events,
ideas, or concepts in a historical, scientific, or technical text based on specific
information in the text.

o Determine the meaning of general academic and domain-specific words and
phrases in a text relevant to a grade 5 topic or subject area.
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o Compare and contrast the overall structure (e.g., chronology, comparison,
cause/effect, and problem/solution) of events, ideas, concepts, or information in
two or more texts.

o Analyze multiple accounts of the same event or topic, noting important similarities
and differences in the point of view they represent.

o Draw on information from multiple print or digital sources, demonstrating the
ability to locate an answer to a question quickly or to solve a problem effectively.

o Explain how an author uses reasons and evidence to support particular points in a
text, identifying which reasons and evidence support which point(s).

o By the end of the year, read and comprehend informational texts, including
history/social studies, science, and technical texts, at the high end of the grades
4-5 text complexity band independently and proficiently.

SL 5.1, 5.2,
5.3, 5.4, 5.6

o Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 5 topics and texts, building on
others' ideas and expressing their own clearly.

o Summarize a written text read aloud or information presented in diverse media
and formats, including visually, quantitatively, and orally.

o Summarize the points a speaker makes and explain how each claim is supported
by reasons and evidence.

o Report on a topic or text or present an opinion, sequencing ideas logically and
using appropriate facts and relevant, descriptive details to support main ideas or
themes; speak clearly at an understandable pace. Include multimedia components
(e.g., graphics, sound) and visual displays in presentations when appropriate to
enhance the development of main ideas or themes.

o Adapt speech to a variety of contexts and tasks, using formal English when
appropriate to task and situation.

RF 5.1 and
5.2

o Know and apply grade-level phonics and word analysis skills in decoding words.
o Read with sufficient accuracy and fluency to support comprehension.

RL 5.1, 5.2,
5.3, 5.4, 5.5,
5.6, 5.7, 5.9,
5.10

o Quote accurately from a text, and make relevant connections when explaining
what the text says explicitly and when drawing inferences from the text.

o Determine the key details in a story, drama or poem to
o identify the theme and to summarize the text
o Compare and contrast two or more characters, settings, or events in a story or

drama, drawing on specific details in the text (e.g., how characters interact).
o Determine the meaning of words and phrases as they are used in a text, including

figurative language such as metaphors and similes.
o Explain how a series of chapters, scenes, or stanzas fits together to provide the

overall structure of a particular story, drama, or poems
o Describe how a narrator's or speaker's point of view influences how events are

described.
o Analyze how visual and multimedia elements contribute to the meaning, tone, or

beauty of a text (e.g., graphic novel, multimedia presentation of fiction, folktale,
myth, poem

o Compare, contrast and reflect on (e.g. practical knowledge, historical/cultural
context, and background knowledge) the treatment of similar themes and topics
(e.g., opposition of good and evil) and patterns of events (e.g., the quest)

in stories, myths, and traditional literature from different cultures.
o
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o By the end of the year, read and comprehend literature, including stories, dramas,
and poems at grade level text-complexity or above, with scaffolding as needed.

Unit Essential Questions
● What are the benefits of working

collaboratively?
● Why is technology an important tool for

readers and writers?
● How does reading and writing a variety of

texts/materials enhance learning?
● Why do readers need to pay attention to a

writer’s choice of words?
● How do readers engage in meaningful

discussions?
● How do readers read critically?
● How do readers construct meaning from

text?
● How do readers respond to multiple

choice and open ended questions
effectively and efficiently?

Unit Enduring Understandings
● Good readers gain information about the

same topic from a variety of sources and
viewpoints.

● Good readers examine the relationships
between key individuals, events, or ideas to
assimilate or accommodate new learning.

● Good readers utilize a variety of nonfiction
and fiction text to broaden their learning
experiences.

● Participants in group discussions stay
focused on the speaker and add to the forum
by building upon ideas and adding relevant
comments.

● Good readers identify similarities and
differences in story elements to assimilate
and or accommodate new learning.

● Good readers and writers use a variety of
resources to produce a high quality product.

● Good readers use technology to enhance
learning.

● Participants in group discussion stay focused
on the speaker and add to the forum by
building upon ideas and adding relevant
comments.

● Good readers and test takers understand the
qualities that make up a quality constructed
response.

Unit Learning Targets
Students will ...

● Read and comprehend a variety of materials.
● Write to learn and form opinions based on reading.
● Read with stamina and rigor.
● Participate in meaningful discussions about reading.
● Evaluate reading for the author's purpose and point of view.
● Determine word meaning.
● Write analytically about reading.
● Use technology to broaden their understanding of topics.
● Cite evidence to support ideas.
● Use test taking strategies including manipulating technology tools.
● Use context clues, word structure and relationships, and background knowledge to determine the

meaning of unknown words.
Evidence of Learning

Summative Assessment: Through conferencing, whole class, and small group work, teachers will be able
to provide instruction as needed in this critical unit.

Formative Assessments
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● Completion of Test Preparation
Materials.

● Open Ended Responses
● TC Evaluations.
● Multiple choice questions about reading
● Close Reading
● Technology aides as indicated

Lesson Plans & Pacing Guide
Lesson Timeframe

Review of Fiction 5
Review of Nonfiction 5

Test Taking Strategies and Practice 15
Using Technology 5

Close Reading 10

Curriculum Development Resources

See Units 1, 2, and 3 and Test preparation materials as indicated.
Test Prep materials
Whole Class novels
Digital Sources of text
Trade Books
Articles and teacher-created materials.
State rubrics.
Biographies.
Myths, stories, and poems.
Anchor charts
Reading test prep centers
NJSLS
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Unit I Overview
Content Area: Writing
Unit Title: Narrative Craft, Breathing Life into Essays and Writing Fiction – Unit 1
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on students learning the narrative craft to express personal ideas and
experiences, craft their own stories and descriptions, and deepen their understanding of literary concepts,
structures and genres.  This is critical as 35% of the  NSJSLA assessment will require students to use their
narrative skills.
Unit Rationale: This unit is designed to give students the opportunity to reflect on what they have read
and experienced through imaginative writing, and to practice sequencing events and ideas through
narrative descriptions.

Student Learning Objectives
Unit Objective

● Write personal narratives by focusing on small   moments.
● Use a variety of transition words, phrases and clauses to convey sequence.
● Use precise words and phrases, relevant descriptive details, and sensory language to convey

experiences and events.
● Create engaging beginnings and powerful endings.
● Use dictionaries, glossaries, and thesauruses as needed.
● Use appropriate editing marks and understand the writing process.
● Participate in peer and teacher led editing and conferences.
● Demonstrate command of the conventions of standard grammar: specifically, conjunctions,

prepositions, interjections, and verb tense.
● Demonstrate command of the conventions of capitalization, punctuation, and spelling when

writing including:  punctuation in a series, commas for introductory words in a sentence, and
offsetting titles.

● Develop a thesis statement, plan and write a personal essay, keeping the audience in mind.
● Write realistic fiction to develop real or imagined experiences using techniques of the narrative.
● Develop characters and their responses to problems or situations.
● Use technology to produce a product.
● Evaluate writing using the state rubric.

Interdisciplinary Standards

Computer Science and Design Thinking
8.1.5.NI.2: Describe physical and digital security measures for protecting sensitive personal information.
8.1.5.IC.2: Identify possible ways to improve the accessibility and usability of computing technologies to
address the diverse needs and wants of users.
8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a claim.
8.1.5.DA.5: Propose cause and effect relationships, predict outcomes, or communicate ideas using data.
8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and evaluate all
possible solutions to provide the best results with supporting sketches or models.
Career Readiness, Life Literacies, and/or Key Skills
9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).
Code # Progress Indicators for Reading
W5.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and

information.
W.5.3 Write narratives to develop real or imagined experiences or events using effective

technique, descriptive details, and clear event sequences.
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W5.4 Produce clear and coherent writing in which the development and organization are
appropriate to task, purpose, and audience

W5.5 With guidance and support from peers and adults, develop and strengthen writing
as needed by planning, revising, editing, rewriting, or trying a new approach

W5.6 With some guidance and support from adults, use technology, including the
Internet, to produce and publish writing as well as to interact and collaborate with
others; demonstrate sufficient command of keyboarding skills to type a minimum
of two pages in a single sitting.

W5.8 Recall relevant information from experiences or gather relevant information from
print and digital sources; summarize or paraphrase information in notes and
finished work, and provide a list of sources

W5.10 Write routinely over extended time frames (time for research, reflection, and
revision) and shorter time frames

L5.1 L5.2,
L5.3, L5.4,
L5.5, L5.6

o Demonstrate command of the conventions of standard English grammar and
usage when writing or speaking.

o Demonstrate command of the conventions of standard English
capitalization, punctuation, and spelling when writing.

o Use knowledge of language and its conventions when writing, speaking,
reading, or listening.

o Determine or clarify the meaning of unknown and multiple-meaning words
and phrases based on grade 5 reading and content, choosing flexibly from a
range of strategies.

o Demonstrate understanding of figurative language, word relationships, and
nuances in word meanings.

o Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases, including those that signal contrast,
addition, and other logical relationships

SL 5.1, 5.2,
5.3, 5.4, 5.6

o Engage effectively in a range of collaborative discussions (one-on-one, in
groups, and teacher-led) with diverse partners on grade 5 topics and texts,
building on others' ideas and expressing their own clearly.

o Summarize a written text read aloud or information presented in diverse
media and formats, including visually, quantitatively, and orally.

o Summarize the points a speaker makes and explain how each claim is
supported by reasons and evidence.

o Report on a topic or text or present an opinion, sequencing ideas logically
and using appropriate facts and relevant, descriptive details to support main
ideas or themes; speak clearly at an understandable pace. Include
multimedia components (e.g., graphics, sound) and visual displays in
presentations when appropriate to enhance the development of main ideas
or themes.

o Adapt speech to a variety of contexts and tasks, using formal English when
appropriate to task and situation.

Unit Essential Questions
● How does the process shape the writer’s

product?
● How do writers develop a well written

personal narrative?

Unit Enduring Understandings
● Good writers write essays, which

communicate ideas clearly in an organized
structure, supporting the writer’s purpose.
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● How do writers keep their readers
engaged?

● How will writing be evaluated?

● How do writers develop a well written
essay?

● How do writers engage their readers when
writing realistic fiction?

● How do writers develop ideas for realistic
fiction, essays, and narratives?

● How do writers use writing resources and
technology to enhance their writing?

● How do writers infuse narrative
techniques to enhance their writing?

● How do writers use proper mechanics and
conventions in their writing?

● How do writers use technology?

● Writers develop thesis statements which can
be ideas or strong opinions that can be
proved through logically ordered reasons that
are supported by facts and details.

● Good writers use a variety of transitions,
word choices, and sensory language to
engage their readers

● Good writers edit and revise their writing.
● Good writers evaluate writing using a

common rubric.
● Good writers write personal narratives

focusing on small moments and engaging the
reader from beginning to end.

● Good writers use a variety of transitions,
word choices, and sensory language to
engage their readers.

● Realistic fiction writers compose stories
which engage the reader from beginning to
end and make a point.

● Realistic fiction writers develop characters
through action and dialogue.

● Good writers use conventions and mechanics
so readers can better understand their stories.

Unit Learning Targets
Students will ...

● Write personal essays, personal narratives, and realistic fiction in clear, concise language.
● Use resources such as dictionaries, glossaries, thesaurus and technology as indicated.
● Write both on demand and using the review and revision writing process.
● Evaluate their writing and the writing of others.
● Use technology to create products.
● Create meaningful works using the narrative craft.

Evidence of Learning
Summative Assessment: On Demand Assessments
Formative Assessments: Pre and post on demand writing using the state rubric. Benchmark assessments
as indicated. Completed works scored with state rubric.

Lesson Plans & Pacing Guide
Lesson Timeframe

Generating Ideas for Personal Narratives 5 days
Moving through the Writing Process 2 days

Drafting Revising and Editing 3 days
Learning from Mentor Texts 5 days

Generating Ideas for Personal Essays 3 days
Comparing and Contrasting Essay Structure 2 days

Essay Planning and Structure 2 days
Revising and Editing Essays 5 days
Generating Ideas for Fiction 3 days
Planning for Fiction Writing 5 days
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Revising and Editing Fiction Writing 5 days
Curriculum Development Resources:
TC Books: Narrative Craft, Breathing Life into Essays, and Writing Fiction: Big Dreams, Tall Ambitions

● Teachers College (TC) writing workshop curricular calendar
● TC anchor charts.
● Mentor texts
● Exemplar texts
● Teacher modeled writing
● Mini lessons
● Writers  notebook
● Thesaurus, dictionaries, glossaries
● State holistic rubric(1-5)
● On demand writing (pre and post)
● Technology aides as indicated.
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Unit II Overview
Content Area: Writing
Unit Title: Lens of History and the Research Based Argument Essay – Unit 2
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on students gathering and integrating relevant information from several
texts in various media or formats on a particular topic or question drawn from one or more texts.
Unit Rationale: This unit is designed so that students can perform research that includes listing sources
and summarizing or paraphrasing findings.  Students can present their findings in a variety of informal or
more formal argumentative or explanatory contexts.  It also requires students to read multiple texts on the
same subject.

Student Learning Objectives
Unit Objective

● Quote accurately from text.
● Summarize and identify main ideas when read independently, and when read to or presented with

information in a variety of formats.
● Identify the narrator’s or speaker’s point of view; recognize the influence this has on the events

described. , and explain how the author uses evidence to support this point of view.
● Respond to reading by writing an open constructed response, which clearly states an opinion in

which ideas are logically grouped, transitioned, and supported by facts and details from the text.
● Write informative explanatory and/or opinion pieces to examine a topic and convey ideas and

information clearly.
● Participate in meaningful discussions where students express their own ideas and build upon

others.
● Conduct research, write informational texts, and give an oral presentation using technology to

enhance research and presentations.
● Write to persuade.
● Use a variety of transition words, phrases and clauses to convey sequence.
● Use precise words and phrases, relevant descriptive details, and sensory language to convey

experiences and events.
● Create engaging beginnings and powerful endings.
● Use dictionaries, glossaries, and thesauruses as needed.
● Use appropriate editing marks and understand the writing process.
● Participate in peer and teacher led editing and conferences.
● Demonstrate command of the conventions of standard grammar: specifically, conjunctions,

prepositions, interjections, and verb tense.
● Demonstrate command of the conventions of capitalization, punctuation, and spelling when

writing including:  punctuation in a series, commas for introductory words in a sentence, and
offsetting titles

● Write sentences using a variety of structures.
● Compile a list of sources.
● Use technology.

Interdisciplinary Standards
Social Studies
6.1.5.HistoryCC.11: Make evidence-based inferences to explain the impact that belief systems and family
structures of African, European, and Native American groups had on government structures.
6.1.5.HistoryUP.2: Compare and contrast forms of governance, belief systems, and family structures
among African, European, and Native American groups.
6.1.5.HistoryUP.4: Compare and contrast gender roles, religion, values, cultural practices, and political
systems of Native American groups.
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6.1.5.HistoryUP.6: Evaluate the impact of different interpretations of experiences and events by people
with different cultural or individual perspectives.
Code # Progress Indicators for Reading
W5.1 Write opinion pieces on topics or texts, supporting a point of view with reasons and

information.
W5.2 Write informative/explanatory texts to examine a topic and convey ideas and information

clearly.
W5.4 Produce clear and coherent writing in which the development and organization are

appropriate to task, purpose, and audience
W5.5 With guidance and support from peers and adults, develop and strengthen writing as

needed by planning, revising, editing, rewriting, or trying a new approach
W5.6 With some guidance and support from adults, use technology, including the Internet, to

produce and publish writing as well as to interact and collaborate with others; demonstrate
sufficient command of keyboarding skills to type a minimum of two pages in a single
sitting.

W5.7 Conduct short research projects that use several sources to build knowledge through
investigation of different aspects of a topic.

W.5.8 Recall relevant information from experiences or gather relevant information from print and
digital sources; summarize or paraphrase information in notes and finished work, and
provide a list of sources.

W.5.9 Draw evidence from literary or informational texts to support analysis, reflection, and
research.

W5.10 Write routinely over extended time frames (time for research, reflection, and revision) and
shorter time frames (a single sitting or a day or two) for a range of discipline-specific tasks,
purposes, and audiences.

L5.1 L5.2,
L5.3, L5.4,
L5.5, L5.6

o Demonstrate command of the conventions of standard English grammar and usage
when writing or speaking.

o Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.

o Use knowledge of language and its conventions when writing, speaking, reading,
or listening.

o Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grade 5 reading and content, choosing flexibly from a range of
strategies.

o Demonstrate understanding of figurative language, word relationships, and
nuances in word meanings.

o Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases, including those that signal contrast, addition,
and other logical relationships

SL 5.1, 5.2,
5.3, 5.4,5.5,
5.6

o Engage effectively in a range of collaborative discussions (one-on-one, in groups,
and teacher-led) with diverse partners on grade 5 topics and texts, building on
others' ideas and expressing their own clearly.

o Summarize a written text read aloud or information presented in diverse media and
formats, including visually, quantitatively, and orally.

o Summarize the points a speaker makes and explain how each claim is supported by
reasons and evidence.

o Report on a topic or text or present an opinion, sequencing ideas logically and
using appropriate facts and relevant, descriptive details to support main ideas or
themes; speak clearly at an understandable pace. Include multimedia components
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(e.g., graphics, sound) and visual displays in presentations when appropriate to
enhance the development of main ideas or themes.

o Adapt speech to a variety of contexts and tasks, using formal English when
appropriate to task and situation.

Unit Essential Questions
● How do writers write to persuade and /or

inform?
● How do writers gather and cite sources to

prove your thesis statements?
● How does the research process shape the

final product?
● How does determining and recording

main ideas, and key facts and details aid
your research?

● How do readers/researchers develop
essential questions for research?

● How do researchers share their ideas and
findings?

● How does technology enhance research
and reporting?

● How do we summarize and paraphrase
information effectively?

● How do we use meaningful quotations to
support ideas?

● How do writers integrate the ideas they
have gained from what they have read?

● How does engaging in collaborative
discussions enhance writing and help
generate ideas?

Unit Enduring Understandings
● Writers must read multiple texts to develop

essential questions for research.
● Writers gather and critique information from

different sources for specific purposes.
● Writers support ideas and opinions with facts

and details from the text in a clear, concise
manner.

● Participants in group discussions stay
focused on the speaker, build upon ideas, and
draw conclusions.

● Writers can identify the main ideas and
important details to form a summary.

● Writers need to understand how the author’s
purpose and point of view influence the text.

● Writers recognize the importance of using
text features in their informational writing.

● Good writers use resources as needed.
● Good writers edit and revise their writing.
● Writers and prove theses using facts and

details to persuade/support.
● Oral presentations must engage the audience
● Writers understand that technology is a

powerful tool to enhance research and
products.

Unit Learning Targets
Students will ...

● Write informational texts
● Write research based argument essays.
● Use the mechanics and conventions of writing to convey meaning.
● Summarize and paraphrase effectively.
● Cite sources.
● Conduct research and use technology to share findings.
● Participate in meaningful discussions to broaden knowledge.
● Revise and edit their work.
● Use domain specific vocabulary.

Evidence of Learning
Summative Assessment:
On Demand Assessments.

Formative Assessments
● Completed research projects,
● Informational writing and essays scored

with state rubrics.
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● Pre and post on demand writing.
● Grade level appropriate benchmark

assessments as indicated.
Lesson Plans & Pacing Guide

Lesson Timeframe
Whole Class Research Project Process(Bend 1

Lens of History) 10 days

Individual  Research Project Process (Bend 2
Lens of History ) 10 days

Research Based Argument Essay: Establishing
and supporting positions: (Bend 1) 7 days

Building Powerful Arguments(Bend 2) 7 days

Writing for Real Life Purposes and
Audiences(Bend 3 Independent) 7 days

Curriculum Development Resources
● Teachers College (TC) writing workshop curricular calendars
● TC anchor charts.
● Mentor texts
● Exemplar texts
● TC Digital Text sets
● Teacher modeled writing
● Informational texts
● Trade Texts
● Articles from the Web
● Writer’s notebook
● Thesaurus, dictionaries, glossaries
● State holistic rubric(1-5)
● On demand writing (pre and post)Research materials, including the Internet
● Technology aides as indicated

TC Books:  The Lens of History (Research Reports) and The Research Based Argument Essay
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Unit III Overview
Content Area: Writing
Unit Title: Literary Essay and Shaping Texts (From Essay to Memoir) – Unit 3
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on analytical writing, putting a premium on using evidence to
convey big ideas, requiring students to reflect on reading and previous writings.
Unit Rationale: The unit is designed to use the literary essay as a tool for analytical writing.  In
addition, the memoir requires students to dig deeper and discover new meanings and ideas as they
write, incorporating some of the techniques they have gleaned from poems, dramas, or other mentor
texts.

Student Learning Objectives
Unit Objective

● Write a literary essay which compares/ contrasts two or more characters, settings, or events in
a story or drama, drawing on specific details in the text.

● Use a variety of transition words, phrases and clauses to convey sequence.
● Use precise words and phrases, relevant descriptive details, and sensory language to convey

experiences and events.
● Create engaging beginnings and powerful endings.
● Use dictionaries, glossaries, and thesauruses as needed.
● Use appropriate editing marks and understand the writing process.
● Participate in peer and teacher led editing and conferences.
● Demonstrate command of the conventions of standard grammar: specifically, conjunctions,

prepositions, interjections, and verb tense.
● Demonstrate command of the conventions of capitalization, punctuation, and spelling when

writing including:  punctuation in a series, commas for introductory words in a sentence, and
offsetting titles

● Write sentences using a variety of structures.
● Write a memoir based on skills they have learned from the narrative and essay writing units.
● Use technology to produce products.
● Use grade level appropriate vocabulary.

Interdisciplinary Standards
Career Readiness, Life Literacies, & Key Skills:

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to expand
one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).

9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of view
(e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8).

Computer Science & Design Thinking:

8.1.5.CS.1: Model how computing devices connect to other components to form a system.

8.1.5.DA.1: Collect, organize, and display data in order to highlight relationships or support a claim.

8.1.5.DA.3: Organize and present collected data visually to communicate insights gained from
different views of the data.

Code # Progress Indicators for Writing
W.5.1 Write opinion pieces on topics or texts, supporting a point of view

with reasons and information.
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W5.3 Write narratives to develop real or imagined experiences or events
using effective technique, descriptive details, and clear event
sequences.

W5.4 Produce clear and coherent writing in which the development and
organization are appropriate to task, purpose, and audience

W5.5 With guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing,
rewriting, or trying a new approach

W5.6 With some guidance and support from adults, use technology,
including the Internet, to produce and publish writing as well as to
interact and collaborate with others; demonstrate sufficient
command of keyboarding skills to type a minimum of two pages in
a single sitting.

W5.8 Recall relevant information from experiences or gather relevant
information from print and digital sources; summarize or
paraphrase information in notes and finished work, and provide a
list of sources.

W5.9 Draw evidence from literary or informational texts to support
analysis, reflection, and research.

W5.10 Write routinely over extended time frames (time for research,
reflection, and revision) and shorter time frames

L5.1 L5.2, L5.3, L5.4, L5.5, L5.6 o Demonstrate command of the conventions of standard
English grammar and usage when writing or speaking.

o Demonstrate command of the conventions of standard
English capitalization, punctuation, and spelling when
writing.

o Use knowledge of language and its conventions when
writing, speaking, reading, or listening.

o Determine or clarify the meaning of unknown and
multiple-meaning words and phrases based on grade 5
reading and content, choosing flexibly from a range of
strategies.

o Demonstrate understanding of figurative language, word
relationships, and nuances in word meanings.

o Acquire and use accurately grade-appropriate general
academic and domain-specific words and phrases,
including those that signal contrast, addition, and other
logical relationships

SL 5.1, 5.2, 5.3, o Engage effectively in a range of collaborative discussions
(one-on-one, in groups, and teacher-led) with diverse
partners on grade 5 topics and texts, building on others'
ideas and expressing their own clearly.

o Summarize a written text read aloud or information
presented in diverse media and formats, including visually,
quantitatively, and orally.

o Summarize the points a speaker makes and explain how
each claim is supported by reasons and evidence.

o Report on a topic or text or present an opinion, sequencing
ideas logically and using appropriate facts and relevant,
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descriptive details to support main ideas or themes; speak
clearly at an understandable pace.

Unit Essential Questions
● How do writers develop

ideas for literary essays?
● How does the process

shape the writer’s
product?

● How do writers engage
their readers when
writing literary essays?

● How do writers find and
explain evidence for
stated theses?

● How do writers
incorporate narrative
techniques into memoir
writing?

● How do writers use a
variety of techniques to
form a memoir that is
personal and engaging?

● How do writers reflect
on previous writing and
reading to form new
ideas?

● How does technology
aid writing?

Unit Enduring Understandings
● Writers write literary essays which engage the reader from

beginning to end.
● Writers develop and prove theses as they analyze

literature, drawing on specific details from the text, citing
evidence, and paraphrasing from the text.

● Good writers use conventions and mechanics so readers
can better understand their writing.

● Good writers use resources as needed.
● Good writers edit and revise their writing.
● Memoir writing is very personal and can take on a variety

of forms.
● Writers build ideas by viewing multiple pieces of text and

drawing comparisons between them.
● Writers use technology as a powerful tool for writing.

Unit Learning Targets
Students will ...

● Write literary essays that are analytical in nature.
● Write memoirs, which engage readers and use a variety of techniques.
● Use the writing process to improve their writing.
● Conference effectively.
● Use technology to produce products.
● Evaluate writing using a state rubric.
● Reflect on writing to revise and edit.

Evidence of Learning
Summative Assessment: On Demand Assessments

Formative Assessments
● On demand pre and post timed writing

and completed literary essays and
memoirs scored using state rubric.

● Grade level appropriate benchmark
assessments as indicated.

Lesson Plans & Pacing Guide
Lesson Timeframe
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Generating Ideas and  for Literary Essay 5 days
Thesis Statements and Evidence: Drafting the

Literary Essay 5 days
Revising and Editing the Literary Essay 5 days
Generating Ideas for Memoirs(Bend 1) 6 days
Structuring , Drafting , and Revising a

Memoir(Bend 2) 6 days
Raising the level of the Memoir(Bend 3) 6 days

Curriculum Development Resources
TC books:  Literary Essays: Writing about Reading and Shaping Texts: From Essays and Narrative to
Memoir

● Teachers College (TC) writing workshop curricular calendars.
● TC anchor charts.
● Mentor texts
● Exemplar texts
● Teacher modeled writing
● Writers notebook
● Thesaurus, dictionaries, glossaries
● State holistic rubric(1-5)
● On demand writing (pre and post)
● Technology aides as indicated
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Unit IV Overview
Content Area: Writing
Unit Title: Test Preparation – Unit 4
Target Course/Grade Level: Grade 5
Unit Summary: This unit focuses on reviewing all of the writing skills taught all year to prepare students
to write on the  NJSLA assessment  and the world beyond.
Unit Rationale: This unit is designed to have students build upon previously learned writing techniques;
allowing teachers to fine tune and reteach as student need indicates.  In addition, students will learn test
taking strategies to ensure that they interpret writing tasks efficiently and correctly.

Student Learning Objectives
Unit Objective

● Write effectively when given timed writing prompts (speculative and explanatory) modeled
after state and /or federal assessments.

● Use the conventions and mechanics of writing effectively to help convey meaning.
● Evaluate writing using the state rubric.
● Use a variety of techniques to make their writing the best it can be.
● Use quotes effectively as they unpack evidence.
● Use technology efficiently and effectively to complete a task.
● Understand writing tasks and manage time effectively to complete them.
● Participate in meaningful discussions to help evaluate and revise writing.

Code # Progress Indicators for Writing
L5.1 L5.2,
L5.3, L5.4,
L5.5, L5.6

o Demonstrate command of the conventions of standard English grammar and usage
when writing or speaking.

o Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.

o Use knowledge of language and its conventions when writing, speaking, reading,
or listening.

o Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grade 5 reading and content, choosing flexibly from a range of
strategies.

o Demonstrate understanding of figurative language, word relationships, and
nuances in word meanings.

o Acquire and use accurately grade-appropriate general academic and
domain-specific words and phrases.

W5.1., 5.2,
5.3, 5.4, 5.4,
5.5, 5.6, 5.7,
5.8, 5.9, 5.10

o Write opinion pieces on topics or texts, supporting a point of view with reasons
and information.

o Write informative/explanatory texts to examine a topic and convey ideas and
information clearly.

o Write narratives to develop real or imagined experiences or events using effective
technique, descriptive details, and clear event sequences.

o Produce clear and coherent writing in which the development and organization are
appropriate to task, purpose, and audience

o With guidance and support from peers and adults, develop and strengthen writing
as needed by planning, revising, editing, rewriting, or trying a new approach

o With some guidance and support from adults, use technology, including the
Internet, to produce and publish writing as well as to interact and collaborate with
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others; demonstrate sufficient command of keyboarding skills to type a minimum
of two pages in a single sitting.

o Conduct short research projects that use several sources to build knowledge
through investigation of different aspects of a topic.

o Recall relevant information from experiences or gather relevant information from
print and digital sources; summarize or paraphrase information in notes and
finished work, and provide a list of sources.

o Draw evidence from literary or informational texts to support analysis, reflection,
and research.

o Write routinely over extended time frames (time for research, reflection, and
revision) and shorter time frames (a single sitting or a day or two) for a range of
discipline-specific tasks, purposes, and audiences.

SL 5.1 Engage effectively in a range of collaborative discussions (one-on-one, in groups, and
teacher-led) with diverse partners on grade 5 topics and texts, building on others' ideas and
expressing their own clearly.

Unit Essential Questions
● How do you write in a standardized test

setting?
● How do you make your writing the best it

can be?
● How do you use evidence effectively to

support your claims?
● How do you organize your writing for

different tasks?
● How do you arrange ideas in a logical

progression?
● How do you use narrative techniques and

pacing to develop experiences?
● How do we use technology effectively in

the writing process?

Unit Enduring Understandings
● Good writers use their ‘tool kit’ for effective

writing efficiently for standardized tests.
● Good writers ensure comprehension of the

task before writing.
● Good writers use technology in the writing

process.
● Good writers ensure comprehension of the

task before writing.
● Good writers write differently for different

audiences and tasks.
● Good writers and test takers use technology

efficiently and effectively.

Unit Learning Targets
Students will ...

● Answer a variety of writing prompts in a timed setting.
● Use technology to type responses to writing prompts.
● Dissect writing prompts to determine the task at hand.
● Evaluate writing using the state rubric.
● Use the conventions and mechanics of writing to help convey meaning.
● Use a variety of writing techniques to make their writing the best it can be.

Evidence of Learning
Summative Assessment:

On Demand Assessments

34



Formative Assessments
● Completed and scored Writing tasks

using the state rubric.
● Test Preparation Materials

Lesson Plans
Lesson Timeframe

Review of Argument Writing 5 days
Review of Narrative Craft(stories and essays) 5 days

Review of Expository Writing 5 days
Test Taking Strategies and Practice 10 days

Using Technology 5 days
Editing and Revising 5 days

Curriculum Development Resources

TC Writing Units of Study and Test Preparation materials.
● Test Preparation Materials
● Test Preparation Centers
● State rubrics
● Technology aides as indicated
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Considerations for Differentiation

Considerations for classified students and students with an IEP and/or 504 plan:

Classroom Instruction:
● All instruction for classified students will be guided by the students’ Individualized

Education Plan (IEP).
● Regular education teachers will be responsible for differentiating instruction for classified

students based on the instructional modifications listed in the IEP.
● In the case of General Education - Supported Instruction (GE-SI) Classes, the special

education teacher will be responsible for support in modifying the curriculum for the
students, informing the classroom teacher of the modifications, and directing instructional
aide(s) to provide support accordingly.

● Grading will be done collaboratively by the regular and special education teachers.
Modifications:
● Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on
disability, preferential seating, study guides, copies of class notes, assistive technology and
rewording/repeating or clarifying directions.

In-class Assessments:
● All assessments are to be in line with students’ IEPs.  In-class support teachers should

modify tests for classified students.  Tests may be given in the regular education
classroom or completed with the inclusion teacher in another location with additional
time. Students may be tested separately according to the IEP.

● Assessment grades may be modified based on a student’s disability and in accordance
with their IEP.

Considerations for English Language Learners (ELLs):
Classroom Instruction:

● Instruction for ESL students will be guided by their WIDA English Language Proficiency
level.  Teachers should receive this level from the ESL teacher assigned to the building.

● General education teachers will be responsible for differentiating instruction for ELLs
with the assistance of the ESL teacher that promotes language, literacy and content
learning.

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education
teacher will be responsible for identifying language objectives and additional
instructional strategies that improve proficiency in English and academic success of
ELLs.  Instructional strategies and the necessary scaffolds to promote student learning
will be shared with the general education teacher for daily lessons that are aligned to
District Curricula, CCSS, and WIDA Standards.  The general Education teacher and ESL
teacher will be co-teachers for a predetermined amount of classroom instruction.

● Grading will be done collaboratively by the regular and ESL teachers.

Modifications:  The following are possible modifications but are not limited to this list –
● Direct instruction, small group or pullout, about the contrasting letter sound

correspondences, syllabication patterns and morphology in English supported with
connections to their native language, native language text and/or resources, graphic
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organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working
with a partner, timeline and phrase wall and adapted text (in English) or specific sections
of the original text, highlighted/bold-faced words within text.

● Draw pictures instead of writing/speaking.
● Match drawings with new vocabulary that might correspond.
● Work in small groups or pairs with their English Only (EOs) peers for authentic content

language talk and grade level modeling.
● Write simple sentences instead of complex sentences that demonstrate an understanding of

academic language particular to specific content.
● Match simple sentences with new vocabulary that might apply to edit sentences.
● Have students provide examples/explanations of the main idea in simple sentences.

Revisions show an attempt to improve Language Control by embedding academic content
vocabulary and Linguistic Complexity by expanding and varying sentence structures and
using correct punctuation.

● Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with
new vocabulary (adjective word wall, content word walls) that might correspond.

● Provide multiple opportunities for authentic speech acts to practice language skills and
develop English fluency.

● Total Physical Response (TPR) to model critical thinking skills like analyze and
synthesize.

● Study Guides
In Class Assessments:

● All formative and summative assessments will include modifications that support
student’s English Proficiency level. ESL teachers will collaborate with regular education
teachers to provide appropriate differentiation for assessing ELLs.

Considerations for At Risk Students:
● At Risk students are identified by the I&RS committee in each school.  The committee

works to understand the reasons behind the student’s low performance level in school and
to create and implement a plan that is carried out by a variety of staff members in the
building.

● Teachers with At Risk students are notified by the I&RS committee and provided with a
copy of the plan and a timeframe for assessing the growth of the student.  There are
academic as well as behavioral goals that are listed for the students with recommended
strategies unique to each individual.

● Classroom teachers are to follow the plan using instructional strategies that will help the
student improve his/her performance while applying appropriate behavioral strategies
consistent with the needs of the student.

● Teachers will report student progress to the I&RS committee within the specified
timeframe for the plan.

Classroom instruction:
● Teachers will use differentiated instruction for At Risk students as they do for all students

in their class.  The strategies would be guided by the I&RS plan and be consistent with
the student’s ability and learning modality.

Modifications:
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● Clarify all assignments and place specific timeframes for completion.  Provide students
with opportunity for one on one time for clarification.

● Set clear expectations for all assignments, in and outside of class.  Keep expectations
within the framework of the I&RS plan.

● Use positive reinforcement for all successes.  Hold students to defined consequences for
not completing work.

● Provide time outside the normal class time for completion of work.  Not completing
assignments is unacceptable, all assignments will be completed.

In Class Assessments:
● At Risk students should receive any modifications listed in their I&RS plan.
● If necessary, students should be provided with extended time to complete assessments.

Considerations for Gifted Students:
● Teachers will use differentiated instruction for Gifted Students as they do for all students

in their class.
● Assignments and assessments can be planned and implemented with input from the

student.
● Gifted students will be provided with the opportunity to demonstrate their knowledge

through a variety of platforms.
● Teachers will have the latitude to provide assignments with the individual student’s

ability in mind.
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