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Unit Overview  

Content Area: Intro to Sociology  

Unit Title: Foundations of Sociology and the Foundations of Society 

Target Course/Grade Level: 11 and 12 

Unit Summary  

In this unit students will be introduced to the foundations of sociological thought. Specifically, the 

sociological perspective is emphasized as kids learn to respect points of view from around the globe. 

Additionally, sociological investigation, or “the doing of sociology” is covered with special recognition 

given to the major research strategies and well known sociological work.  

The second part of this unit focuses on culture with an emphasis on the diversity that makes up the world. 

Specifically, students will be engaged in the analysis of social structure, socialization, interaction, 

deviance/conformity and the foundations of human sexuality. 

 

Primary interdisciplinary connections: 

21st century themes: Global awareness, civic literacy 

Unit Rationale  

             Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

participation in democratic life and the democratic-republican form of government. Inherent in such an 

endeavor is the need to analyze the many ways that government institutions operate, including the rights 

and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences of 

historical events and make connections that identify developmental trends. Such training will contribute to 

individual, intellectual development and enlightenment. Indeed, in this unit, we study the past in order to 

grasp the present and predict the future. 

 

Learning Targets 

   

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to 

think analytically about how past and present interactions of people, cultures, and the environment shape 

the American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities.  

•Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

•Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be 

active, informed citizens who value diversity and promote cultural understanding by working 

collaboratively to address challenges that are inherent in living in an interconnected world. 

 

Content Statements 

The Sociological perspective shows the general in the particular. 

Society affects our most personal choices and actions. 

Global awareness helps us understand ourselves. 

Sociology employs scientific methodology. 
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The three paradigms of sociology allow us different opportunities to view the world. 

Only humans rely on culture for survival. 

Values and norms are critical components of culture. 

Human behavior is a combination of nature and nurture. 

Social experience is critical for human development. 

Freud, Piaget and Kohlberg analyze the human experience in stages. 

The mass media has a significant impact on behavior. 

Social groups are the building blocks of society. 

Deviance varies according to norms. 

Crime must be understood through lenses of race, poverty, age, gender and social structure. 

Sex is biological while gender is social. 

Societal views on sex, gender and sexual orientation has liberalized over the years. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.C.3.b Relate the wealth of natural resources to the economic development of the United States 

and to the quality of life of individuals. 

6.1.12.D.3.b Explain how immigration intensified ethnic and cultural conflicts and complicated the 

forging of a national identity. 

6.1.12.A.5.a Assess the impact of governmental efforts to regulate industrial and financial systems in 

order to provide economic stability. 

6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

6.1.12.A.15.f Evaluate the effectiveness of United States policies and actions in supporting the 

economic and democratic growth of developing nations. 

6.1.12.D.13.d Determine the extent to which suburban living and television supported conformity and 

stereotyping during this time period, while new music, art, and literature acted as catalysts 

for the counterculture movement. 

6.1.12.A.14.b Analyze how the Supreme Court has interpreted the Constitution to define the rights of the 

individual, and evaluate the impact on public policies. 

6.1.12.A.14.c Assess the merit and effectiveness of recent legislation in addressing the health, welfare, 

and citizenship status of individuals and groups. 

6.1.12.A.14.h Assess the effectiveness of government policies in balancing the rights of the individual 

against the need for national security. 

6.1.12.C.14.a Use economic indicators to evaluate the effectiveness of state and national fiscal (i.e., 

government spending and taxation) and monetary (i.e., interest rates) policies. 

6.1.12.D.14.b Assess the effectiveness of actions taken to address the causes of continuing urban 

tensions and violence. 

6.1.12.D.14.d Evaluate the extent to which women, minorities, individuals with gender preferences, and 

individuals with disabilities have met their goals of equality in the workplace, politics, and 

society. 

6.1.12.D.14.e Evaluate the role of religion on cultural and social mores, public opinion, and political 

decisions. 

6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., art, food, music, and 

literature), and practices in shaping contemporary American culture. 

6.1.12.B.16.a Explain why natural resources (i.e., fossil fuels, food, and water) continue to be a source 

of conflict, and analyze how the United States and other nations have addressed issues 

concerning the distribution and sustainability of natural resources. 

6.1.12.C.16.a  Evaluate the economic, political, and social impact of new and emerging technologies on 

individuals and nations. 
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6.1.12.D.16.a Analyze the impact of American culture on other world cultures from multiple 

perspectives. 

6.1.12.D.16.c Determine past and present factors that led to the widening of the gap between the rich and 

poor, and evaluate how this has affected individuals and society. 

6.2.12.C.3.b Analyze interrelationships among the Industrial Revolution, nationalism, competition for 

global markets, imperialism, and natural resources. 

6.2.12.D.5.c Assess the influence of television, the Internet, and other forms of electronic 

communication on the creation and diffusion of cultural and political information, 

worldwide. 

6.2.12.D.5.d Analyze how feminist movements and social conditions have affected the lives of women 

in different parts of the world, and evaluate women’s progress toward social equality, 

economic equality, and political equality in various countries. 

6.2.12.B.6.a Determine the global impact of increased population growth, migration, and changes in 

urban-rural populations on natural resources and land use. 

6.2.12.D.6.a Assess the role of increased personal and business electronic communications in creating a 

“global” culture, and evaluate the impact on traditional cultures and values. 

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair labor practices 

in the United States with those of other nations, and evaluate the extent to which such 

problems are universal. 

Unit Essential Questions 

 What factors help to explain the development of 

sociology? 

 How much impact does society have on our 

lives? 

 Why is global awareness important for the 

individual? 

 Why is sociological thought divided into the 

three paradigms? 

 How is science related to the study of society? 

 How do norms and values help to define a 

society? 

 How does socialization effect individual 

behavior? 

 What effect does mass media have on society? 

 How do groups effect the individual and society 

at large? 

 To what degree is deviance caused by nature 

and/or nurture? 

 How is crime related to race and poverty? 

 How have norms related to sex and gender 

changed over time? 

Unit Enduring Understandings 

 Cultural diversity makes up our society and our 

world. 

 Personality and normal human traits cannot 

develop without socialization. 

 Disadvantaged minorities are disproportionately 

represented in the world’s prisons. 

 Mass Media has played a major role in 

determining the values of American society. 

 While there have been significant gains, women 

continue to statistically lag behind men in the U.S. 

 Nature and nurture combine to make up the 

individual. 

Unit Learning Targets 

Students will ... 

 Understand the sociological perspective and scientific means of investigation. 

 Determine the historical origins of Sociology. 

 Analyze various world cultures and compare them with their own experiences. 

 Identify and compare several prominent thinkers in the field. 
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 Explain the impact of socialization. 

 Define deviance and understand its causes. 

 Produce reasons for the disparity in gender. 

 Discuss the impact of groups and organizations on society. 

Evidence of Learning 

Summative Assessment (3 days) 

In a three page paper, compare and contrast the views of Karl Marx, Max Weber and Emile Durkheim. 

Divide the class into groups corresponding to each thinker and debate the merits of each. 

 

 

Equipment needed: Student laptops 

Teacher Resources: Online text book, Internet, YouTube, Netflix 

 

Formative Assessments                                              Alternative Assessments 

 Tests 

 quizzes  

 essays 

 participation/debate 

 create group Kahoots 

 Group work (rubric) 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

The sociological perspective 

 

3/days 

Lesson 2 

Sociological investigation 

 

3/days 

Lesson 3 

Culture 

 

4/days 

Lesson 4 

Society 

 

 

4 days 

Lesson 5 

Socialization 

 

 

4 days 
Lesson 6 

Social Interaction 
4 days 

Lesson 7 

Groups and Organizations 
5 days 

Lesson 8 

Deviance 
6 days 

Lesson 9 

Sexuality and Gender 
5 days 

Teacher Notes:  

 

 

Curriculum Development Resources 

Click the links below to access additional resources used to design this unit: 

 

 

NJSLS ELA Companion Standards:  
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 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 

 

 

 

Unit Overview  

Content Area: Intro to Sociology  

Unit Title: Social Institutions and Social Change 

Target Course/Grade Level: 11 and 12 

Unit Summary  

This unit analyzes the distribution of power in U.S. society while recognizing the enormous importance of 

the family to social organization. As health and medicine is also a social construct, this unit will explore 

today’s medical establishment especially as it relates to access based on wealth. Finally, the important 

dimensions of global change, including population, urbanization and collective behavior will be explained.  

Primary interdisciplinary connections: 

21st century themes: Global awareness, civic literacy 

Unit Rationale  

             Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

participation in democratic life and the democratic-republican form of government. Inherent in such an 

endeavor is the need to analyze the many ways that government institutions operate, including the rights 

and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences of 

historical events and make connections that identify developmental trends. Such training will contribute to 

individual, intellectual development and enlightenment. Indeed, in this unit, we study the past in order to 

grasp the present and predict the future. 

 

Learning Targets 

   

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to 

think analytically about how past and present interactions of people, cultures, and the environment shape 

the American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities.  

•Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills to think 
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analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

•Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be 

active, informed citizens who value diversity and promote cultural understanding by working 

collaboratively to address challenges that are inherent in living in an interconnected world. 

 

Content Statements 

All societies are based on kinship although family forms vary across cultures. 

Norms related to courtship and marriage vary across cultures. 

Industrialized nations have experienced declining family size while 3rd world nations have more children. 

Sociologists study how religion is linked to other social patterns. 

In all societies, the wealthy are more healthy. 

Life expectancy is far higher in industrialized nations. 

All around the world, women live longer than men. 

The world’s population has passed 7 billion and could reach 9 billion by 2050. 

Although cumbersome, the welfare state in the U.S. is less extensive than in other high income nations. 

Industrialization rapidly expands the economy through greater specialization and new energy sources. 

CPI #  Cumulative Progress Indicator (CPI) 

6.1.12.A.14.d Analyze the conflicting ideologies and actions of political parties regarding spending 

priorities, the role of government in the economy, and social reforms. 

6.1.12.C.14.c Analyze economic trends, income distribution, labor participation (i.e., employment, the 

composition of the work force), and government and consumer debt and their impact on 

society. 

6.1.12.D.14.d Evaluate the extent to which women, minorities, individuals with gender preferences, and 

individuals with disabilities have met their goals of equality in the workplace, politics, and 

society. 

6.1.12.D.13.f Relate the changing role of women in the labor force to changes in family structure. 

  

6.1.12.A.14.b Analyze how the Supreme Court has interpreted the Constitution to define the rights of the 

individual, and evaluate the impact on public policies. 

6.1.12.A.14.c Assess the merit and effectiveness of recent legislation in addressing the health, welfare, 

and citizenship status of individuals and groups. 

6.1.12.A.15.b Determine the effectiveness of the United States in pursuing national interests while also 

attempting to address global political, economic, and social problems. 

6.1.12.B.14.a Determine the impact of recent immigration and migration patterns in New Jersey and the 

United States on demographic, social, economic, and political issues. 

6.1.12.A.15.e . Analyze the impact of United States support for the policies and actions of the United 

Nations and other international organizations. 

6.1.12.A.16.c Assess from various perspectives the effectiveness with which the United States 

government addresses economic issues that affect individuals, business, and/or other 

countries. 

6.1.12.D.14.e Evaluate the role of religion on cultural and social mores, public opinion, and political 

decisions. 

6.1.12.B.16.a Explain why natural resources (i.e., fossil fuels, food, and water) continue to be a source of 

conflict, and analyze how the United States and other nations have addressed issues 

concerning the distribution and sustainability of natural resources. 
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6.1.12.D.16.a Analyze the impact of American culture on other world cultures from multiple 

perspectives. 

6.1.12.D.16.c Determine past and present factors that led to the widening of the gap between the rich and 

poor, and evaluate how this has affected individuals and society. 

6.2.12.D.5.d Analyze how feminist movements and social conditions have affected the lives of women 

in different parts of the world, and evaluate women’s progress toward social equality, 

economic equality, and political equality in various countries. 

6.2.12.B.6.a Determine the global impact of increased population growth, migration, and changes in 

urban-rural populations on natural resources and land use. 

6.2.12.C.6.a Evaluate efforts of governmental, nongovernmental, and international organizations to 

address economic imbalances and social inequalities. 

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair labor practices 

in the United States with those of other nations, and evaluate the extent to which such 

problems are universal. 

  

Unit Essential Questions 

 How did the industrial revolution change social 

and family life? 

 What are the advantages and disadvantages of 

socialized health care? 

 To what extent should a nation provide welfare 

programs to its citizens? 

 How does family structure differ between 

cultures? 

 How does courtship and marriage in the west 

compare with traditional societies? 

 What are the reasons for America’s high divorce 

rate? 

 What is meant by the breakdown of the family 

and what are some of the causes for this trend? 

 What factors account for the statistical lag of 

American students when compared with Europe 

and Asia? 

 Why is health in high income nations so superior 

to low income nations? 

 What dangers does the world face as a result of 

the world population growth rate? 

Unit Enduring Understandings 

 The United States differs greatly from other 

industrialized nations in terms of health care, 

military expenditures, educational policy and the 

distribution of social benefits. 

 Norms and values related to the family vary from 

place to place as an element of culture. 

 The definition of the family continues to change as 

it is affected by divorce, cohabitation, technology 

and gay rights. 

 Population growth, especially in underdeveloped 

nations, will present complicated problems for all 

nations in the 21st century. 

Unit Learning Targets 

Students will ... 

 Reach conclusions from population graphs that will allow them to predict some elements of the future. 

 Use data and analyze current research to formulate a thesis on how Western nations differ from 

traditional ones. 

 Compare different cultural norms as they relate to social institutions and behavior. 

Evidence of Learning 

Summative Assessment (2 days) 

Using data from the CDC, students will present various health crisis from around the world and develop an 

appropriate reaction from the UN or the U.S. Class debate will follow.  
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Equipment needed: student laptops 

Teacher Resources: Text book and on-line resources, YouTube, Netflix 

 

Formative Assessments                                              Alternative Assessments 

 Tests 

 quizzes  

 essays 

 participation/debate 

 Individual PowerPoint 

 Group work/changes in the Family 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Structural Functional Paradigm 

 

4/days 

Lesson 2 

The Family 

 

4/days 

Lesson 3 

Health and Medicine 

 

5/days 

Lesson 4 

Population and Migration 

 

5 days 

Lesson 5 

Collective Behavior and Groups 

 

 

7 days 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 
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Unit Overview  

Content Area: Intro to Sociology  

Unit Title: Social Inequality 

Target Course/Grade Level: 11 and 12 

Unit Summary  

This unit offers unparalleled discussion of social inequality. With a keen eye on social stratification, major 

concepts are introduced to help explain the causes and patterns of inequality in the U.S. and around the 

world. The disparity of wealth, power and privilege between the richest and poorest provides a lens to 

understand the impact of race, gender and even aging on society. 

Primary interdisciplinary connections: 

21st century themes: Global awareness, civic literacy 

Holocaust Commission Mandate: curriculum addresses issues of bias, prejudice, and bigotry, including 

bullying through the teaching of the Holocaust. 

 

Amistad Commission Mandate: http://www.njamistadcurriculum.net/ 

 

Unit Rationale  

             Among the goals of the Pompton Lakes Social Studies Department is to prepare students for 

participation in democratic life and the democratic-republican form of government. Inherent in such an 

endeavor is the need to analyze the many ways that government institutions operate, including the rights 

and responsibilities of citizens in a pluralistic society.  

 In a pragmatic sense, students must examine and understand the causes and consequences of 

historical events and make connections that identify developmental trends. Such training will contribute to 

individual, intellectual development and enlightenment. Indeed, in this unit, we study the past in order to 

grasp the present and predict the future. 

 

Learning Targets 

   

• Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge and skills to 

think analytically about how past and present interactions of people, cultures, and the environment shape 

the American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities.  

•Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

•Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills needed to be 

active, informed citizens who value diversity and promote cultural understanding by working 

collaboratively to address challenges that are inherent in living in an interconnected world. 

 

Content Statements 

Social Stratification is the ranking of people into a hierarchy. 

Caste systems allow for little social mobility. 

Social stratification in the U.S. involves income, wealth and prestige. 

White Collar and professional jobs offer more income and prestige in the west. 

Family ancestry, race, ethnicity, gender and religion affect social position. 

http://www.njamistadcurriculum.net/
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Industrialized nations see far less absolute poverty than 3rd world nations. 

Nearly everywhere in the world, women are more likely than men to be poor. 

Every nation is to varying degrees a patriarchy. 

Women earn 58% of bachelor’s degrees in the U.S. 

While race is biological, ethnicity involves shared cultural characteristics. 

WASPs continue to enjoy high social position today. 

Worldwide, industrialization fosters a decline in the social standing of the elderly. 

CPI #  Cumulative Progress Indicator (CPI) 

  

6.1.12.D.3.b Explain how immigration intensified ethnic and cultural conflicts and complicated the 

forging of a national identity. 

6.1.12.C.13.c Determine the effectiveness of social legislation that was enacted to end poverty in the 

1960s and today by assessing the economic impact on the economy.  

6.1.12.D.5.d Relate varying immigrants’ experiences to gender, race, ethnicity, or occupation. 

6.1.12.D.13.f Relate the changing role of women in the labor force to changes in family structure. 

6.1.12.A.13.b Analyze the effectiveness of national legislation, policies, and Supreme Court decisions 

(i.e., the Civil Rights Act, the Voting Rights Act, the Equal Rights Amendment, Title VII, 

Title IX, Affirmative Action, Brown v. Board of Education, and Roe v. Wade) in 

promoting civil liberties and equal opportunities.   

6.1.12.A.14.b Analyze how the Supreme Court has interpreted the Constitution to define the rights of the 

individual, and evaluate the impact on public policies. 

6.1.12.A.14.c Assess the merit and effectiveness of recent legislation in addressing the health, welfare, 

and citizenship status of individuals and groups. 

6.1.12.A.14.h Assess the effectiveness of government policies in balancing the rights of the individual 

against the need for national security. 

6.1.12.B.14.a Determine the impact of recent immigration and migration patterns in New Jersey and the 

United States on demographic, social, economic, and political issues. 

6.1.12.D.14.b Assess the effectiveness of actions taken to address the causes of continuing urban tensions 

and violence. 

6.1.12.D.14.d Evaluate the extent to which women, minorities, individuals with gender preferences, and 

individuals with disabilities have met their goals of equality in the workplace, politics, and 

society. 

6.1.12.D.14.e Evaluate the role of religion on cultural and social mores, public opinion, and political 

decisions. 

6.1.12.D.14.f Determine the influence of multicultural beliefs, products (i.e., art, food, music, and 

literature), and practices in shaping contemporary American culture. 

6.1.12.D.16.a Analyze the impact of American culture on other world cultures from multiple 

perspectives. 

6.1.12.D.16.c Determine past and present factors that led to the widening of the gap between the rich and 

poor, and evaluate how this has affected individuals and society. 

6.2.12.D.5.d Analyze how feminist movements and social conditions have affected the lives of women 

in different parts of the world, and evaluate women’s progress toward social equality, 

economic equality, and political equality in various countries. 

6.2.12.B.6.a Determine the global impact of increased population growth, migration, and changes in 

urban-rural populations on natural resources and land use. 

6.2.12.A.6.d Assess the effectiveness of responses by governments and international organizations to 
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tensions resulting from ethnic, territorial, religious, and/or nationalist differences. 

6.3.12.A.2 Compare current case studies involving slavery, child labor, or other unfair labor practices 

in the United States with those of other nations, and evaluate the extent to which such 

problems are universal. 

  

Unit Essential Questions 

 How is social stratification a creation of society? 

 How do class and caste systems differ? 

 What percentage of Americans are in the middle 

class? 

 What is the culture of poverty thesis? 

 Why do 3rd world nations struggle so terribly? 

 What is the difference between relative and 

absolute poverty? 

 Why are women more likely than men to be 

poor? 

 What accounts for the rise in social position for 

women in the west? 

 What is feminism? 

 Why is African America in such socioeconomic 

distress? 

 What does the future hold for Hispanic 

America? 

Unit Enduring Understandings 

 Cultural diversity makes up our society and our 

world. 

 Disadvantaged minorities are disproportionately 

represented in the world’s prisons. 

 While there have been significant gains, women 

continue to statistically lag behind men in the U.S. 

 Hispanics are now the largest American minority 

and their political power continues to grow. 

 The gap between the rich and the poor continues to 

grow in America and around the globe. 

  

Unit Learning Targets 

Students will ... 

 Produce reasons for the disparity in gender. 

 Determine the causes for African American socioeconomic problems. 

 Analyze common themes for each American class. 

 Identify gains made by women in the last three decades. 

 Understand components of the social-conflict paradigm. 

 Differentiate specific nationalities rather than referring to all as one race. 

 Use terms such as prejudice, discrimination and stereotyping in an accurate way. 

 Produce possible solutions to sexism, racism and ageism. 

Evidence of Learning 

Summative Assessment (2 days) 

Students will observe a social environment (mall, ballgame, etc) and use sociological terms to analyze the 

social interaction they see in a three page paper. 

 

Equipment needed: student laptops 

Teacher Resources:  

online text book and on-line resources, YouTube, Netflix 

http://www.njamistadcurriculum.net/ 

https://www.nj.gov/education/holocaust/curriculum/Universal9-12.pdf 

 

 

 

http://www.njamistadcurriculum.net/
https://www.nj.gov/education/holocaust/curriculum/Universal9-12.pdf
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Formative Assessments                                              Alternative Assessments 

 Tests 

 quizzes  

 essays 

 Poverty research analysis 

 worksheets 

 Hillbilly Elegy report 

Lesson Plans  
Lesson Timeframe 

Lesson 1 

Social Stratification 

 

4/days 

Lesson 2 

Social Class in the U.S. 

 

4/days 

Lesson 3 

Global Stratification 

 

4/days 

Lesson 4 

Gender Stratification 

 

4 days 

Lesson 5 

Race and Ethnicity 

 

 

5 days 
Lesson 6 

Aging and the Elderly 
4 days 

Teacher Notes:  

 

 

 

Curriculum Development Resources 

Click the links below to access additional 

resources used to design this unit: 

 

 

 

 

NJSLS ELA Companion Standards:  

 RH.11-12.1. Cite specific textual evidence to support analysis of primary and secondary sources, connecting insights gained 

from specific details to an understanding of the text as a whole. 

 RH.11-12.2. Determine the central ideas or information of a primary or secondary source; provide an accurate summary that 

makes clear the relationships among the key details and ideas. 

 RH.11-12.3. Evaluate various explanations for actions or events and determine which explanation best accords with textual 

evidence, acknowledging where the text leaves matters uncertain 

 RH.11-12.4. Determine the meaning of words and phrases as they are used in a text, including analyzing how an author uses 

and refines the meaning of a key term over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 RH.11-12.7. Integrate and evaluate multiple sources of information presented in diverse formats and media (e.g., visually, 

quantitatively, as well as in words) in order to address a question or solve a problem. 

 RH.11-12.9. Integrate information from diverse sources, both primary and secondary, into a coherent understanding of an 

idea or event, noting discrepancies among sources. 

 RH.11-12.10. By the end of grade 12, read and comprehend history/social studies texts in the grades 11–CCR text complexity 

band independently and proficiently. 
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Content Area Unit 

Name 

Social Studies 

Interdisciplinary 

Connections 

Mathematics, Technology, and English Arts, Science 

Core Instructional 

Materials  

including digital 

tools 

Textbooks, Classroom Resources, Digital Tools 

21st Century Themes 

and Skills 
 

 

For information related to the 12 Career Ready Practices follow the links below:  

 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf 

 

Personal Financial Literacy 9.1 

http://www.state.nj.us/education/cccs/2014/career/91.pdf  

 

Career Awareness, Exploration, and Preparation 9.2 

http://www.state.nj.us/education/cccs/2014/career/92.pdf  

 

Career and Technical Education 9.3 

http://www.state.nj.us/education/cccs/2014/career/93.pdf  

 

8.1 Educational 

Technology 
 

8.2 Technology 

Education, 

Engineering, Design, 

and Computational 

Thinking - 

Programming 
 

 

 

K-2:  Navigate provided URL’S, Use basic word processing to create and illustrate a 

simple story, Work collaboratively with peers on project, Use digital tools to explore an 

issue and design solution for a problem, Identify how technology improves life, Use 

digital tools to design an approach to solving problems. 

 

3-5:  Peers collaborate to produce text about current events; Understand the 

consequences for inappropriate use of technology and social media, Apply engineering 

designs to data collection and solutions, Understand how technology evolves based on 

need and cultural influences. 

 

6-8: Select appropriate technology and applications to create publication on global topic, 

Use technology and social media responsibly, Employ a wide range of digital resources 

to collect data and form solutions, Identify the forces that come into play for further 

development of technology; apply engineering design process to real world problems. 

 

9-12:  Create and edit multi-page document for public presentation. 

 

 

 

Considerations for classified students: 

 

Classroom Instruction: 

 All instruction for classified students will be guided by the students’ Individualized Education Plan 

(IEP). 

 Regular education teachers will be responsible for differentiating instruction for classified students 

based on the instructional modifications listed in the IEP. 

http://www.state.nj.us/education/cccs/2014/career/CareerReadyPractices.pdf
http://www.state.nj.us/education/cccs/2014/career/91.pdf
http://www.state.nj.us/education/cccs/2014/career/92.pdf
http://www.state.nj.us/education/cccs/2014/career/93.pdf
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 In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher 

will be responsible for support in modifying the curriculum for the students, informing the class room 

teacher of the modifications, and directing instructional aide(s) to provide support accordingly. 

 Grading will be done collaboratively by the regular and special education teachers.  

 

Modifications: 

 Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on disability, preferential 

seating, study guides, copies of class notes, assistive technology and rewording/repeating or clarifying 

directions.   

 

In-class Assessments: 

 All assessments are to be in line with students’ IEPs.  In-class support teachers should modify tests 

for classified students.  Tests may be given in the regular education classroom or completed with the 

inclusion teacher in another location with additional time. Students may be tested separately 

according to the IEP. 

 Assessment grades may be modified based on a student’s disability and in accordance with their IEP.   

 

Considerations for English Language Learners (ELLs): 

 

Classroom Instruction: 

 Instruction for ESL students will be guided by their WIDA English Language Proficiency level.  

Teachers should receive this level from the ESL teacher assigned to the building. 

 General education teachers will be responsible for differentiating instruction for ELLs with the 

assistance of the ESL teacher that promotes language, literacy and content learning. 

 Sheltered Instruction Observation Protocol (SIOP)  

http://siop.pearson.com/about-siop/  

The following 8 components provide all teachers with lesson planning and instructional strategies that 

support language and learning goals for all students.  This approach to teaching aligns with preparing 

students with college and career ready skills. 

The SIOP Model components:  

1. Lesson Preparation  

2. Building Background  

3. Comprehensible Input   

4. Strategies   

5. Interaction   

6. Practice and Application  

7. Lesson Delivery  

8. Review and Assessment 

 In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be 

responsible for identifying language objectives and additional instructional strategies that improve 

proficiency in English and academic success of ELLs.  Instructional strategies and the necessary 

scaffolds to promote student learning will be shared with the general education teacher for daily lessons 

that are aligned to District Curricula, CCSS, and WIDA Standards.  The general Education teacher and 

ESL teacher will be co-teachers for a pre-determined amount of classroom instruction. 

 Grading will be done collaboratively by the regular and ESL teachers.  

 

Modifications:  The following are possible modifications but are not limited to this list –  

http://siop.pearson.com/about-siop/
http://www.youtube.com/v/o5xK5gP_Tbw?version=3&hl=en_US
http://www.youtube.com/v/mTnHonxao70?version=3&hl=en_US
http://www.youtube.com/v/rhYI3w5I0EA?version=3&hl=en_US
http://www.youtube.com/v/GjOrFN6PEDg?version=3&hl=en_US
http://www.youtube.com/v/hUrQr4GBg0g?version=3&hl=en_US
http://www.youtube.com/v/GGFTlmJmdmw?version=3&hl=en_US
http://www.youtube.com/v/sXkCZcPGxwE?version=3&hl=en_US
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 Direct instruction, small group or pullout, about the contrasting letter sound correspondences, 

syllabication patterns and morphology in English supported with connections to their native language, 

native language text and/or resources, graphic organizers, visuals, sentence starters/ sentence frames, 

cloze activities, modeling, working with a partner, timeline and phrase wall and adapted text (in English) 

or specific sections of the original text, highlighted/bold-faced words within text. 

 Draw pictures instead of writing/speaking.  

 Match drawings with new vocabulary that might correspond. 

 Work in small group or pairs with their English Only (EOs) peers for authentic content language talk and 

grade level modeling. 

 Write simple sentences instead of complex sentences that demonstrates an understanding of academic 

language particular to specific content.  

 Match simple sentences with new vocabulary that might apply to edit sentences. 

 Have students provide examples/explanations of main idea in simple sentences.  Revisions show an 

attempt to improve Language Control by embedding academic content vocabulary and Linguistic 

Complexity by expanding and varying sentence structures and using correct punctuation. 

 Draw pictures instead of writing/speaking about seasonal changes.  Match drawings with new vocabulary 

(adjective word wall, content word walls) that might correspond. 

 Provide multiple opportunities for authentic speech acts to practice language skills and develop English 

fluency. 

 Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize. 

 Study Guides 

 

In Class Assessments: 

 All formative and summative assessments will include modifications that support student’s English 

Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate 

differentiation for assessing ELLs. 

 

 

 

 

Considerations for At Risk Students: 

 

 At Risk students are identified by the I&RS committee in each school.  The committee works to 

understand the reasons behind the student’s low performance level in school and to create and 

implement a plan that is carried out by a variety of staff members in the building. 

 Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the 

plan and a timeframe for assessing the growth of the student.  There are academic as well as behavioral 

goals that are listed for the students with recommended strategies unique to each individual. 

 Classroom teachers are to follow the plan using instructional strategies that will help the student 

improve his/her performance while applying appropriate behavioral strategies consistent with the needs 

of the student. 

 Teachers will report student progress to the I&RS committee within the specified timeframe for the plan. 

 

Classroom instruction: 

 Teachers will use differentiated instruction for At Risk students as they do for all students in their class.  

The strategies would be guided by the I&RS plan and be consistent with the student’s ability and 

learning modality.  

 

Modifications:  
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 Clarify all assignments and place specific timeframes for completion.  Provide student with opportunity 

for one on one time for clarification. 

 Set clear expectations for all assignments, in and outside of class.  Keep expectations within the 

framework of the I&RS plan. 

 Use positive reinforcement for all successes.  Hold student to defined consequences for not completing 

work. 

 Provide time outside the normal class time for completion of work.  Not completing assignments is 

unacceptable, all assignments will be completed. 

 

In Class Assessments: 

 At Risk students should receive any modifications listed in their I&RS plan.  

 If necessary, students should be provided with extended time to complete assessments. 

 

Considerations for Gifted Students: 

 Teachers will use differentiated instruction for Gifted Students as they do for all students in their class. 

 Assignments and assessments can be planned and implemented with input from the student. 

 Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety 

of platforms. 

 Teachers will have the latitude to provide assignments with the individual student’s ability in mind.  

 
 
 

 

 

 

 

 

 


