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Unit Overview

Content Area: Theater

Unit Title: Introduction to Theater

Target Course/Grade Level: One Marking Period, Grade 6, 7, or 8

Unit Summary
This unit covers the basic understandings essential to competency in conceptual theater and stage
performance.  Elements addressed include play reading, stage movement, character development, stagecraft,
theater history,  scenic analysis, creation of short student written scenes, and implementation of elements to
create a student  produced performance.

Primary interdisciplinary connections:

NJSLSA.R3. Analyze how and why individuals, events, and ideas develop and interact over the course of a text.

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and larger portions
of  the text (e.g., a section, chapter, scene, or stanza) relate to each other and the whole.

NJSLSA.R7. Integrate and evaluate content presented in diverse media and formats, including visually
and  quantitatively, as well as in words.

Career Readiness, Life Literacies & Key Skills
9.1.8.CR.2: Compare various ways to give back through strengths, passions, goals, and other personal factors.
9.1.8.CP.1: Compare prices for the same goods or services.
9.1.8.PB.3: Explain how to create a budget that aligns with financial goals.
9.2.8.CAP.1: Identify offerings such as high school and county career and technical school courses, apprenticeships, military
programs, and dual enrollment courses that support career or occupational areas of interest.
9.2.8.CAP.12: Assess personal strengths, talents, values, and interests to appropriate jobs and careers to maximize career
potential.
9.4.8.CI.2: Repurpose an existing resource in an innovative way (e.g., 8.2.8.NT.3).
9.4.8.CI.4: Explore the role of creativity and innovation in career pathways and industries.
9.4.8.GCA.1: Model how to navigate cultural differences with sensitivity and respect (e.g., 1.5.8.C1a).
9.4.8.GCA.2: Demonstrate openness to diverse ideas and perspectives through active discussions to achieve a group goal.

Computer Science and/or Design Thinking
8.1.8.CS.4: Systematically apply troubleshooting strategies to identify and resolve hardware and software problems
in computing systems.
8.2.8.ED.2: Identify the steps in the design process that could be used to solve a problem.

Unit Rationale
By the end of grade 8 students will demonstrate competency in the following content knowledge and skill targets in theater.

Learning Targets



Standards

1.1 The Creative Process: All students will demonstrate an understanding of the elements and principles that govern
the  creation of works of art in dance, music, theater, and visual art.

1.2 History of the Arts and Culture: All students will understand the role, development, and influence of the
arts  throughout history and across cultures.

1.3 Performance: All students will synthesize those skills, media, methods, and technologies appropriate to
creating,  performing, and/or presenting works of art in dance, music, theater, and visual art.

1.4 Aesthetic Responses & Critique Methodologies: All students will demonstrate and apply an understanding of
arts  philosophies, judgment, and analysis to works of art in dance, music, theater, and visual art.

CPI # Cumulative Progress Indicator (CPI)

1.1.8.C.1 Analyze the structural components of plays and performances from a variety
of  Western and non-Western theatrical traditions and from different
historical eras.

1.1.8.C.2 Determine the effectiveness of various methods of vocal, physical, relaxation, and
acting  techniques used in actor training.

1.1.8.C.3 Differentiate among vocal rate, pitch, and volume, and explain how they
affect  articulation, meaning, and character.

1.1.8.C.4 Define the areas of responsibility (e.g., actor, director, producer, scenic,
lighting, costume, stagehand, etc.) and necessary job skills of the front and
back-of-house  members of a theater company.

1.2.8.A.1 Map historical innovations in dance, music, theater, and visual art that were
caused  by the creation of new technologies. Tracing the histories of dance,
music, theater,  and visual art in world cultures provides insight into the lives of
people and their  values.

1.2.8.A.2 Differentiate past and contemporary works of dance, music, theater, and visual
art  that represent important ideas, issues, and events that are chronicled in the
histories  of diverse cultures.

1.2.8.A.3 Analyze the social, historical, and political impact of artists on culture and
the  impact of culture on the arts.

1.3.8.C.1 Create a method for defining and articulating character objectives, intentions, and
subtext, and apply the method to the portrayal of characters in live performances
or  recorded venues.

1.3.8.C.2 Create and apply a process for developing believable, multidimensional
characters  in scripted and improvised performances by combining methods of



relaxation, physical and vocal skills, acting techniques, and active listening
skills.

1.4.8.A.1 Generate observational and emotional responses to diverse culturally
and  historically specific works of dance, music, theater, and visual art

1.4.8.A.2 Identify works of dance, music, theater, and visual art that are used for
utilitarian  and non-utilitarian purposes.

1.4.8.A.5 Interpret symbolism and metaphors embedded in works of dance, music,
theater,  and visual art.

Unit Essential Questions
● How might an actor construct a believable

and  unique character?

● How does carefully planned stage movement
contribute to the audience’s understanding of
the  play's universal theme and message?

●
● How are emotions linked to character

development and movement?

● Why is the technological development of theater
through historical time periods important to
the  understanding of theater today?

Unit Enduring Understandings

● The study of theater allows people to explore the
human condition through the links between their
emotions and their ability to communicate
meaning.

● Theater is a community activity which fosters an
environment that promotes unity and
collaboration.

● The study of different time periods in theatrical
history shows the evolution of culture, climate,
and  technical advancement of a society.

● How does a team of theatrical
professionals  bring together their various

disciplines to
achieve a common goal in creating a
theatrical  performance?

Unit Learning Targets
Students will ...
∙ Establish character objectives and motivation from a cold read.

∙ Learn to express emotions through animal characteristics and movement.

∙ Learn to express human emotions through nonverbal movement.

∙ Research and present on leading characters with emotional consistency in varied

Evidence of Learning



Formative/Benchmark Assessments:
● Lesson Set 1: Students will take a multiple choice theater arts content

knowledge/terminology  inventory.

● Lesson Set 4: Students will take an assessment evaluating their theater arts content area

knowledge. ● Lesson Set 7: Students will take an assessment evaluating their theater arts content area

knowledge. Summative: See Teacher Notes for specifics.

Equipment needed:

∙ DVD or YouTube video of Mary Poppins and Forest Gump

∙ DVD of The Bad Seed* find clips

∙ Clips from Broadway production of Jekyll & Hyde

∙ Clip 1

∙ Clip 2

∙ Clips from Wicked and EVITA

Teacher Resources:

● Master Text: The Bad Seed by Maxwell Anderson

● Spolin, Viola, Theater Games for the Classroom

● Nagler, A.M., A Source Book in Theatrical History

Lesson Plans & Pacing Guide

Lesson Timeframe (days/weeks)

Grade 6: Lesson Set 1: How to Read a Play 5-7 days

Grade 6: Lesson Set 2: Character
Intention

5-7 days

Grade 7: Lesson Set 3: Stage Movement 5-7 days

Grade 7: Lesson Set 4:Human Movement
and Emotion

5-7 days



Grade 8: Lesson Set 5: Creating A
Character

3 days

Grade 8: Lesson Set 6: Theater history 2 days

Grade 8: Lesson Set 7: Stage
Craft/Culminating Project

10 days

Teacher Notes:

Teacher Resources:
● Plays in One Act, ed. David Halpern

● Introduction to Ancient Greek Theater by Graham Ley

● Theater in Ancient Greek Society by J. R. Green

● Antigone by Sophocles

● Playing Shakespeare by John Barton

● King Lear by William Shakespeare

● The Miracle Worker by William Gibson

● Short Scenes and Monologues for Middle School Actors by Mary Hall Surface

● Great Scenes and Monologues for Children Vol. 1 Craig Slaight and Jack Sharrar

● Mary Poppins (Disney film/Broadway Production)



Final Project Notes
1. As a link back to the history unit and to show understanding of stagecraft, 8th grade students will take a scene
from a Greek/Shakespearean play and create/design and stage the scene (if applicable) using appropriate
costumes,  but set on a modern stage with modern use of set and lights, etc.

● Students will keep to dialogue.

● Students will be conscious of elements of characterization, movement, and acting previously
taught.

● Peers will act as reviewers to evaluate based on the above criteria.
● Students will be graded on a rubric.

OR

2. Students may participate in the annual 8th grade theater production.

Curriculum Development Resources
Passaic County Curriculum Consortium
NJ Visual and Performing Arts Standards

https://www.nj.gov/education/cccs/2020/2020%20NJSLS-VPA.pdf


Considerations for classified students and students with IEP/504 plans:

Classroom Instruction:
∙ All instruction for classified students will be guided by the students’ Individualized

Education Plan (IEP).
∙ Regular education teachers will be responsible for differentiating instruction for classified

students based on the instructional modifications listed in the IEP.
∙ In the case of General Education - Supported Instruction (GE-SI) Classes, the special

education teacher will be responsible for support in modifying the curriculum for the
students, informing the class room teacher of the modifications, and directing
instructional aide(s) to provide support accordingly.

∙ Grading will be done collaboratively by the regular and special education teachers.

Modifications:
∙ Modifications include but are not limited to:

Extra time for assignments, modified classwork/homework assignments based on
disability, preferential seating, study guides, copies of class notes, assistive technology
and rewording/repeating or clarifying directions.

In-class Assessments:
∙ All assessments are to be in line with students’ IEPs. In-class support teachers should

modify tests for classified students. Tests may be given in the regular education
classroom or completed with the inclusion teacher in another location with additional

time. Students may be tested separately according to the IEP.
∙ Assessment grades may be modified based on a student’s disability and in accordance

with their IEP.
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Considerations for English Language Learners (ELLs):

Classroom Instruction:
∙ Instruction for ESL students will be guided by their WIDA English Language Proficiency
level. Teachers should receive this level from the ESL teacher assigned to the building. ∙
General education teachers will be responsible for differentiating instruction for ELLs  with
the assistance of the ESL teacher that promotes language, literacy and content  learning.
∙ Sheltered Instruction Observation Protocol (SIOP)

http://siop.pearson.com/about-siop/
The following 8 components provide all teachers with lesson planning and instructional
strategies that support language and learning goals for all students. This approach to
teaching aligns with preparing students with college and career ready skills. The SIOP
Model components:
1. Lesson Preparation
2. Building Background
3. Comprehensible Input
4. Strategies
5. Interaction



6. Practice and Application
7. Lesson Delivery
8. Review and Assessment

∙ In the case of Content-Based ESL (CBE), the ESL teacher and the general education
teacher will be responsible for identifying language objectives and additional  instructional
strategies that improve proficiency in English and academic success of  ELLs. Instructional
strategies and the necessary scaffolds to promote student learning  will be shared with the
general education teacher for daily lessons that are aligned to  District Curricula, CCSS, and
WIDA Standards. The general Education teacher and ESL  teacher will be co-teachers for a
pre-determined amount of classroom instruction. ∙ Grading will be done collaboratively by
the regular and ESL teachers.

Modifications: The following are possible modifications but are not limited to this list – ∙ Direct
instruction, small group or pullout, about the contrasting letter sound  correspondences,
syllabication patterns and morphology in English supported with  connections to their native
language, native language text and/or resources, graphic  organizers, visuals, sentence
starters/ sentence frames, cloze activities, modeling, working  with a partner, timeline and
phrase wall and adapted text (in English) or specific sections  of the original text,
highlighted/bold-faced words within text.
∙ Draw pictures instead of writing/speaking.
∙ Match drawings with new vocabulary that might correspond.
∙ Work in small group or pairs with their English Only (EOs) peers for authentic content

language talk and grade level modeling.
∙ Write simple sentences instead of complex sentences that demonstrates an understanding

of academic language particular to specific content.
∙ Match simple sentences with new vocabulary that might apply to edit sentences.
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∙ Have students provide examples/explanations of main idea in simple sentences. Revisions

show an attempt to improve Language Control by embedding academic content
vocabulary and Linguistic Complexity by expanding and varying sentence structures and
using correct punctuation.

∙ Draw pictures instead of writing/speaking about seasonal changes. Match drawings with
new vocabulary (adjective word wall, content word walls) that might correspond. ∙ Provide
multiple opportunities for authentic speech acts to practice language skills and  develop
English fluency.
∙ Total Physical Response (TPR) to model critical thinking skills like analyze and

synthesize.
∙ Study Guides

In Class Assessments:
∙ All formative and summative assessments will include modifications that support  student’s

English Proficiency level. ESL teachers will collaborate with regular education  teachers
to provide appropriate differentiation for assessing ELLs.

Considerations for At Risk Students:



∙ At Risk students are identified by the I&RS committee in each school. The committee
works to understand the reasons behind the student’s low performance level in school and
to create and implement a plan that is carried out by a variety of staff members in the
building.

∙ Teachers with At Risk students are notified by the I&RS committee and provided with a
copy of the plan and a timeframe for assessing the growth of the student. There are
academic as well as behavioral goals that are listed for the students with recommended
strategies unique to each individual.

∙ Classroom teachers are to follow the plan using instructional strategies that will help the
student improve his/her performance while applying appropriate behavioral strategies
consistent with the needs of the student.

∙ Teachers will report student progress to the I&RS committee within the specified
timeframe for the plan.

Classroom instruction:
∙ Teachers will use differentiated instruction for At Risk students as they do for all students

in their class. The strategies would be guided by the I&RS plan and be consistent with
the student’s ability and learning modality.

Modifications:
∙ Clarify all assignments and place specific timeframes for completion. Provide student

with opportunity for one on one time for clarification.
∙ Set clear expectations for all assignments, in and outside of class. Keep expectations

within the framework of the I&RS plan.
∙ Use positive reinforcement for all successes. Hold student to defined consequences for

not completing work.
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∙ Provide time outside the normal class time for completion of work. Not completing

assignments is unacceptable, all assignments will be completed.

In Class Assessments:
∙ At Risk students should receive any modifications listed in their I&RS plan. ∙ If
necessary, students should be provided with extended time to complete assessments.

Considerations for Gifted Students:
∙ Teachers will use differentiated instruction for Gifted Students as they do for all students

in their class.
∙ Assignments and assessments can be planned and implemented with input from the

student.
∙ Gifted students will be provided with the opportunity to demonstrate their knowledge

through a variety of platforms.
∙ Teachers will have the latitude to provide assignments with the individual student’s

ability in mind.
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