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Unit I Overview
Content Area: Theater
Unit Title: Elements of Theater
Target Course/Grade Level:  3-5
Pacing Guide: Approximately 12 Weeks – Infusion and Weekly Instruction

Unit Summary:
Perform/present/produce a theatrical performance with consistency, artistic nuance, and technical
ability, defining and solving artistic problems with insight, reason, and technical proficiency. Relate
various types of arts knowledge and skills within and across arts disciplines, by mixing and
matching competencies and understandings in artmaking, history, culture, and analysis in any
arts-related project.

Student Learning Objectives
Students will be able to:

● Generate and conceptualize ideas using intuition, curiosity, and critical inquiry.
● Organize and develop ideas to convey meaning.
● Refine and complete products through rehearsal.
● Select, analyze, and interpret work for a performance or design.
● Develop and refine techniques and models needed to create products.
● Convey meaning through the creative process.
● Perceive and analyze drama processes and theater experiences.
● Interpret intent and meaning as influenced by personal experiences and aesthetics.
● Apply criteria to evaluate products.
● Synthesize and relate knowledge and personal experiences to create products.
● Relate artistic ideas and works within societal, cultural, and historical contexts to deepen

understanding.

Related Content

Interdisciplinary Connections:

ELA:
NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences
and relevant connections from it; cite specific textual evidence when writing or speaking to support
conclusions drawn from the text.

NJSLSA.R5. Analyze the structure of texts, including how specific sentences, paragraphs, and
larger portions of the text (e.g., a section, chapter, scene, or stanza) relate to each other and the
whole.

Science:
3-5, ESS2-2 Obtain and combine information to describe climates in different regions of the world.
3-5, ESS3-1 Make a claim about the merit of a design solution that reduces the impacts of climate
change and/or a weather-related hazard.
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Career Readiness, Life Literacies, and Key Skills:
9.1.5.FP.3: Analyze how spending choices and decision-making can result in positive or negative
consequences.

9.2.5.CAP.1: Evaluate personal likes and dislikes and identify careers that might be suited to
personal likes.
9.2.5.CAP.3: Identify qualifications needed to pursue traditional and non-traditional careers and
occupations.

9.2.5.CAP.4: Explain the reasons why some jobs and careers require specific training, skills, and
certification (e.g., life guards, child care, medicine, education) and examples of these requirements.

9.4.5.CI.2: Investigate a persistent local or global issue, such as climate change, and collaborate
with individuals with diverse perspectives to improve upon current actions designed to address the
issue (e.g., 6.3.5.CivicsPD.3, W.5.7).

9.4.5.CI.3: Participate in a brainstorming session with individuals with diverse perspectives to
expand one’s thinking about a topic of curiosity (e.g., 8.2.5.ED.2, 1.5.5.CR1a).

9.4.5.DC.1: Explain the need for and use of copyrights.

9.4.5.DC.2: Provide attribution according to intellectual property rights guidelines using public
domain or creative commons media.

9.4.5.GCA.1: Analyze how culture shapes individual and community perspectives and points of
view (e.g., 1.1.5.C2a, RL.5.9, 6.1.5.HistoryCC.8)

Computer Science and Design Thinking:
8.1.5.AP.4: Break down problems into smaller, manageable sub-problems to facilitate program
development.

8.2.5.ED.2: Collaborate with peers to collect information, brainstorm to solve a problem, and
evaluate all possible solutions to provide the best results with supporting sketches or models.

Standard
#

New Jersey Student Learning Standards

1.4.5.Cr1a Create roles, imagined worlds and improvised stories in a drama/theater work
articulating the physical qualities of characters, visual details of imagined worlds, and
given circumstances, of improvised stories in a drama/theater work.

1.4.5.Cr1b Imagine, articulate, and design ideas for costumes, props and sets that support the
story, given circumstances, and characters in a drama/theatre work.

1.4.5.Cr1c Imagine how a character's inner thoughts impact their actions and collaborate to
determine how characters might move and speak to support the story and given
circumstances in drama/theatre work.
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1.4.5.Cr2a Devise original ideas for a drama/theater work that reflect collective inquiry about
characters, plots and their given circumstances.

1.4.5.Cr2b Participate and identify defined responsibilities required to present a drama/theater
work informally to peers/audience and participate in the process.

1.4.5.Cr3a Collaborate with peers to revise, refine, adapt and improve ideas to fit the given
parameters of an improvised or scripted drama/theater work through self and
collaborative review.

1.4.5.Cr3b Use and adapt sounds and movements in a guided drama experience.
1.4.5.Cr3c Refine technical choices by creating innovative solutions to design and technical

problems that arise in rehearsal for a drama/theater work.
1.4.5.Pr4a Participate in, propose, and practice a variety of physical, vocal, and cognitive

exercises that can be used in a group setting for drama/theater work.
1.4.5.Pr4b Identify and utilize basic technical/design elements that can be used in drama/theater

work to demonstrate an understanding of the elements.
1.4.5.Pr5a Describe and apply dramatic elements of dialogue, action, character emotion, and

theme in the performance and/or creation of a drama/theater work.
1.4.5.Pr5b Physically and intellectually investigate how movement and vocal choices are

incorporated and make meaning in drama/theater work.
1.4.5.Pr6a Practice drama/theater work and share reflections individually and in small groups,

and informally with an audience.
1.4.5.Re7a Identify, explain and demonstrate an understanding of both artistic choices and

personal reactions made in a drama/theater work through participation and
observation.

1.4.5.Re8a Develop and implement a plan to evaluate drama/theater work.
1.4.5.Re8b Analyze technical elements from multiple drama/theater works and assess how the

technical elements may support or represent the themes or central ideas of
drama/theater works

1.4.5.Re8c Evaluate and analyze how a character’s choices and character's circumstances impact
an audience’s perspective in a drama/theater work.

1.4.5.Re9a Compare and contrast multiple personal experiences when participating in or
observing a drama/theater work and justify responses to drama/theater work based on
personal experience.

1.4.5.Re9b Explain responses to characters based on cultural perspectives when participating in
or observing drama/theater work.

1.4.5.Re9c Identify and discuss physiological changes connected to emotions on posture, gesture,
breathing, and vocal intonation in a drama/theater work.

1.4.5.Cn10
a

Explain how drama/theater connects oneself to a community or culture and identify
the ways drama/theater work reflects the perspectives of a community or culture.

1.4.5.Cn11
a

Identify, respond to and investigate connections to global issues including climate
change and other content areas in a dramatic/theatrical work.

1.4.5.Cn11
b

Compare the drama/theater conventions of a given time period with those of the
present.
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Essential Questions
● What happens when theater artists use their

imaginations and/or learned theater skills
while engaging in creative exploration and
inquiry?

● How, when, and why do theater artists’
choices change?

● How do theater artists transform and edit their
initial ideas?

● How do theater artists fully prepare a
performance or design?

● How do theater artists use tools and
techniques to communicate ideas and
feelings?

● What happens when theater artists and
audiences share creative experiences?

● How do theater artists comprehend the
essence of drama processes and theater
experiences?

● How can the same work of art communicate
different messages to different people?

● How are the theater artist’s processes and the
audience’s perspectives impacted by analysis
and synthesis?

● What happens when theater artists foster
understanding between self and others
through critical awareness, social
responsibility, and the exploration of
empathy?

● What happens when theater artists allow an
understanding of themselves and the world to
inform perceptions about theater and the
purpose of their work?

Enduring Understandings
● Theater artists rely on intuition,

curiosity and critical inquiry.
● Theater artists work to discover

different ways of communicating
meaning.

● Theater artists refine their work and
practice their craft through rehearsal.

● Theater artists develop personal
processes and skills for a
performance or design.

● Theater artists make choices to
convey meaning.

● Theater artists, through a shared
creative experience with an
audience, present stories, ideas, and
envisioned worlds to explore the
human experience.

● Theater artists reflect to understand
the impact of drama processes and
theater experiences.

● Theater artists’ interpretations of
drama/theater work are influenced
by personal experiences and
aesthetics.

● Theater artists apply criteria to
investigate, explore and assess
drama and theater work.

● Theater artists allow awareness of
interrelationships between self and
others to inform their work.

● As theater is created and
experienced, personal experiences
and knowledge are synthesized to
interpret meaning and analyze the
way in which the world may be
understood.

Lesson Plans and Pacing Guide
Lesson Suggestions Pacing Guide

Grade 3-4

Play theater games, activities, or process drama techniques to experience and
identify: Sensory recall, visualization, pitch, tempo, rhythm in expressive voice,
expressive movements, emotional interaction and exchange with others.

infused

Grade 5
2 weeks
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Through research, editing, revision and critique, students become aware of the
various stages of theatrical play writing. - Create different characters for a plot. -
Develop a blueprint for a stage scene. - Create an audio file of music and sound
effects for a scene. - Create dialogue for various plots.
Grade 4-5
Analyze dramatic elements that create mood. Identify motives and objectives of
characters in a story. - Discuss how character motives influence actions and
outcomes.

1-2 days

Grade 3-5
Passing stories on: Read a story and retell it verbally. Then act out key sections of the

story, share it with another class, and have that class pass it on to another class. The
last class may share the story as a performed play.

Suggested resources:
Reader’s Theater Scripts: http://www.teachingheart.net/readerstheater.htm
More Reader’s Theater Scripts: http://www.thebestclass.org/rtscripts.html
Reader’s Theater – Climate Change:

https://www.readerstheaterallyear.com/categories/20150417_13
or https://www.readerstheaterallyear.com/categories/20150417_13

1-2 weeks

Grade 3
Creative drama with literature. Starts with relaxation leading to a warm- up. Then
reading the book to the class. Followed by choral reading from the class then a cool
down.

Create a Readers Theater lesson using a multicultural folktale.  See Start With A
Book or Fables from Around the World

Or - Children engage in self-directed games of “let’s pretend” determined by
their own interests and choices. Teachers provide designated space, costume
pieces, structures, and props according to the needs and interests of students.

1-2 weeks

Grade 3

Understand the essentials of a scene (setting, change, conflict, character needs). -
Hypothesize the ways in which a story would change by being written by a different
person from a different time and place.

1 week

Grade 3-5
Rehearsals and School-Wide Performance of selected school play.  Topics may vary
depending on the grade level, subject area, and/or other circumstance. Topics may also
include climate change. Students should participate in the creation of the set/props.
Students are invited to submit ideas for choreography and score.

See the following resource: Teaching Theater in the Elementary Classroom

3-4 weeks

Grade 4:  The Golden Coupon Play about climate change
https://storage.googleapis.com/org-cooltheearth-doc/Goldencouponplay.pdf

2 weeks
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Grade 5:
Interdisciplinary Project-Based Learning Lesson:  Students research plays and
stories related to topics in the sciences. Have students collaboratively choose a
topic or assign topics related to a scientific unit of study, such as climate change,
and have groups create scripts that tell a story related to that unit of study.

Additional Related Lessons
https://theatreforward.org/392/

http://www.ala.org/aboutala/sites/ala.org.aboutala/files/content/publishing/editions/
samplers/NespPBPlus.pdf

http://climatechangeela.pbworks.com/w/page/104252175/Use%20of%20drama%2
0and%20performance%20activities%20for%20addressing%20climate%20change

2 weeks

Evidence of Learning
Theater Rubric, grade 3-5

Self-assessment: Give students the opportunity to consider the quality of their own learning and
performance, individually and in collaboration with others, with respect to curricular objectives, content
benchmarks, and/or specified criteria. Self-assessment is only used formatively and gives students the
responsibility of identifying competencies and challenges in their own work, and to devise appropriate
strategies for improvement. Examples include setting personal goals and checking one’s progress toward
them, and comparing one’s work to the criteria on a rubric or checklist.

- Formative Assessments: Written or Drawn Work (using technology when appropriate):
- Sharing feelings, dreams, and wishes about dance and dancing
- Planning and documenting choreographic process (sketching or collecting ideas for a dance)
- Personal responses to performances

- Peer Critique/ Assessment: When students engage in peer assessment or critique, they can use rubrics,
checklists, and protocols (using technology) to focus their feedback on the criteria for the task, and
should use protocols for constructive peer-to-peer feedback, such as

- “I noticed …”
- “I like the way … because …”

“Have you thought of?”
- “I would like to suggest

…”
- Informal Assessments: Hand Signals: Ask students to display a designated hand signal to indicate

their understanding of a specific concept, principle, or process.
- 3-2-1
- Students identify: 3 things they discovered; 2 interesting things they noticed; 1 question they still

have
Teacher Resources:

- Elements of Drama
- Classroom Lesson Plans for Theater
- Teacher-created materials
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Curriculum Development Resources
https://www.nj.gov/education/cccs/2020/2020%20NJSLS-VPA.pdf

Interventions for Access and Equity
English Language
Learners

Special Education/504 At-Risk Gifted & Talented

● Speak and
display
terminology
and movement

● Teacher
modeling

● Peer modeling
● Develop and post

routines
● Label theatre

and
classroom
materials

● Word walls

Project-
based
learning
is
supporti
ve to
second

● Utilize
modifications
and
accommodation
s delineated in
the student’s
IEP

● Work with
paraprofessional

● Use
multi-sensory
teaching
approaches.
Pictures,
scarves, hula
hoops, hats
balloons,
rhythmic
instruments,
and other props
provide helpful
visual,
auditory, and
tactile
reinforcement
of ideas.

● Work with a
partner

● Provide concrete
examples and
relate all new
movements to
previously
learned moves
or to typical life
skills at home
(i.e., open and
close a door for
a pulling or
pushing

● Using visual
demonstration
s,
illustrations,
and models

● Give
directions/instr
uctions
verbally and in
simple written
format.

● Peer Support
● Increase one on

one time
● Teachers may

modify
instructions by
modeling what
the student is
expected to do

● Instructions may
be printed out in
large print and
hung up for the
student to see
during the time
of the lesson.

● Review
behavior
expectations
and adjust for
personal space
or other
behaviors as
needed.

● Oral prompts
can be given.

● Curriculum
compacting

● Inquiry-based
instruction

● Independent
study

● Higher order
thinking skills

● Adjusting the
pace of lessons

● Interest based
content

● Real world
scenarios

Student Driven
Instruction
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languag
e and
foreign
languag
e
learning
(Stoller,
2006,
p.34).

● Project-based
learning
supports
second
language
learning
(Stoller,
2006).

movement).
● Solidify and

refine concepts
through repetition.
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