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Unit I Overview 

Content Area: U.S. History 

Unit Title: The Emergence of Modern America: Progressive Reforms 

Target Course/Grade Level: US II Academic, 11th Grade 

Unit Summary 

Progressive reform movements promoted government efforts to address problems created by rapid 

industrialization, immigration, and unfair treatment of women, children, and minority groups. An 

expanding market for international trade promoted policies that resulted in America 

emerging as a world power. 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

 
RI.11-12.10. By the end of grade 11, read and comprehend literary nonfiction at grade level 

text-complexity or above with scaffolding as needed. 

 

NJSLSA.R4. Interpret words and phrases as they are used in a text, including determining technical, 

connotative, and figurative meanings, and analyze how specific word choices shape meaning or tone. 

 

Computer Science and Design Thinking: 

• 8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as 

driven by human needs and wants in the development of a technological product and present the 

competing viewpoints. 

 
Career Ready Practices, Life Literacies, & Key Skills 

9.1.12.EG.1: Review the tax rates on different sources of income and on different types of products and 

services purchased. 

• 9.1.12.EG.2: Explain why various forms of income are taxed differently. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past 

interactions of people, cultures, and the environment affect issues across time and cultures. Such 

knowledge and skills enable students to make informed decisions as socially and ethically responsible 

world citizens in the 21st century 
 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Core Ideas From Era 6 Performance Expectations 

Social and political systems throughout 

time have promoted and denied civic 

virtues and democratic principles. 

6.1.12.CivicsDP.6.a: Use a variety of sources from multiple 

perspectives to document the ways in which women organized 

to promote government policies designed to address injustice, 

inequality, and workplace safety (i.e., abolition, women’s 

suffrage, and the temperance movement). 

• 6.1.12.CivicsDP.6.b: Relate the creation of African American 

advocacy organizations (i.e., the National Association for the 

Advancement of Colored People) to United States Supreme 

Court decisions (i.e., Plessy v. Ferguson) and state and local 

governmental policies. 

Historical, contemporary, and emerging 

processes, rules, laws, and policies are 

modified as societies change in an effort 

to promote the common good and strive 

to protect citizens' rights 

6.1.12.CivicsPR.6.a: Use a variety of sources from multiple 

perspectives to evaluate the effectiveness of Progressive 

reforms in preventing unfair business practices and political 

corruption and in promoting social justice. 

Political and economic decisions 

throughout time have influenced cultural 

and environmental characteristics of 

various places and regions. 

6.1.12.GeoHE.6.a: Compare and contrast issues involved in 

the struggle between the unregulated development of natural 

resources and efforts to conserve and protect natural resources 

during the period of industrial expansion. 

Economic globalization affects economic 

growth, labor markets, human rights 

guarantees, the environment, resource 

allocation, income distribution, and 

culture. 

6.1.12.GeoGM.6.a: Determine the role geography played in 

gaining access to raw materials and finding new global 

markets to promote trade. 

Since most choices involve a little more 

of one thing and a little less of something 

else, economic decision making includes 

weighing the additional benefit of the 

action against the additional cost 

6.1.12.EconEM.6.a: Determine how supply and demand 

influenced price and output during the Industrial Revolution. 

Governments and financial institutions 

influence monetary and fiscal policies 

6.1.12.EconNE.6.a: Analyze the impact of money, investment, 

credit, savings, debt, and financial institutions on the 

development of the nation and the lives of individuals. 

There are multiple and complex causes 

and effects of historical events. 

6.1.12.HistoryCC.6.b: Explore factors that promoted 

innovation, entrepreneurship, and industrialization and 

determine their impact on New Jersey (i.e. Paterson Silk 

Strike) and the United States during this period. 

Understanding the interrelated patterns 

of 

6.1.12.HistoryCC.6.c: Compare and contrast the foreign 

policies of American presidents during this time period and 

analyze how these presidents contributed to the United States 

becoming a world power. 
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change by examining multiple events 

allows for a clearer understanding of the 

significance of individuals and groups. 

• 6.1.12.HistoryCC.6.d: Analyze the successes and failures of 

efforts to expand women’s rights, including the work of 

important leaders and the eventual ratification of the 19th 

Amendment 

(i.e., Elizabeth Cady Stanton, Susan B. Anthony, Alice Paul, 

and Lucy Stone). 

Evidence from multiple relevant 

historical sources and interpretations can 

be used to develop a reasoned argument 

about the past. 

6.1.12.HistoryCA.6.a: Evaluate the effectiveness of labor and 

agricultural organizations in improving economic 

opportunities and rights for various groups. 

Social and political systems throughout 

time have promoted and denied civic 

virtues and democratic principles 

6.2.12.CivicsDP.3.b: Use data and evidence to compare and 

contrast the struggles for women’s suffrage and workers’ 

rights in Europe and North America and evaluate the degree to 

which each movement achieved its goals. 

To better understand the historical 

perspective, one must consider historical 

context. 

6.2.12.HistoryUP.3.a: Analyze the extent to which racism was 

both a cause and consequence of imperialism and evaluate the 

impact of imperialism from multiple perspectives 

Governments around the world support 

universal human rights to varying 

degrees. 

6.3.12.CivicsHR.1: Compare current case studies involving 

slavery, child labor, or other unfair labor practices in the 

United States with those of other nations and evaluate the 

extent to which these human rights violations are a universal 

problem. 

Unit Essential Questions 

● How did industrialization impact the United States economically, politically, and socially? 

● What led to the growth of cities and what problems resulted? 

● Due to turn of the century issues, what reforms were proposed and enacted by the Progressives? 

● How did Theodore Roosevelt change the nature of the presidency? 

● How did the financial reforms of the Wilson years change the economy? 

Evidence of Learning 

Summative Assessment (2 Days) 

Create a Presentation summarizing the major political, social, and economic themes brought about during 

the Progressive Era. 

 

Alternative Assessments Formative Assessments 

● Journal Entries 

● Construction of original political cartoons ● Test/quizzes 

● Triangle Shirtwaist Fire Webquest ● Mini DBQ 

Lesson Plans 
Lesson Timeframe 

Lesson 1 
3 Days 
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Review the expansion of industry and big 
business during the Gilded Age 

 

Lesson 2 

The origins of Progressivism 
2 Days 

Lesson 3 

Workers of the Nation Unite 
2 Days 

Lesson 4 

Teddy Roosevelt’s presidency - Foreign and 

domestic 

3 Days 

Lesson 5 

Progressivism, Taft and the Election of 1912 

2 Days 

Lesson 6 

Wilson’s New Freedom 

2 Days 

Lesson 7 
Women in Public life and the 19th Amendment 

2 Days 

Lesson 8 

Summative assessment - turn of the century 

presentation 

2 Days 

Teacher Notes: 

● Use webquest on Triangle Shirtwaist Factory (http://www.ilr.cornell.edu/trianglefire/) 

● Thomas Nast cartoons (http://cartoons.osu.edu/nast/). Have students view before creating their 

own cartoons based upon Gilded Age politics. 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

The Americans online textbook 

http://www.ilr.cornell.edu/trianglefire/
http://cartoons.osu.edu/nast/
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Unit 2 Overview 

Content Area: US History 

Unit Title: Modern America and World War I 

Target Course/Grade Level: US II Academic, 11th Grade 

Unit Summary 

In this unit, students will trace the growing involvement of the United States in the world. They will 

identify economic and cultural factors that convinced U.S. policymakers to join the competition for new 

markets in territories overseas. They will analyze how the events of the Spanish-American War lead to the 

rise of a more powerful nation. Students will debate the merits of American imperialism using events in 

Puerto Rico, the Philippines, and Cuba as well as its expanding trade with China. The foreign policies of 

Presidents Roosevelt, Taft, and Wilson will be explored. Through an interactive game, students will 

identify and discuss the long-term causes of World War I. By completing a webquest, students will be able 

to describe the conditions of trench warfare. The impact of new technology and weapons used in the war 

will be studied and discussed. Students will determine the motives for American involvement on the 

Allied side while also describing the impact that the war had on the Homefront. Lastly, students will assess 

the Treaty of Versailles and its failure to create a lasting peace. 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

RI.11-12.8. Describe and evaluate the reasoning in seminal U.S. and global texts, including the application 

of constitutional principles and use of legal reasoning (e.g., in U.S. Supreme Court majority opinions and 

dissents) and the premises, purposes, and arguments in works of public advocacy (e.g., The Federalist, 

presidential addresses). 
 

RI.11-12.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance for their themes, purposes and rhetorical 

features, including primary source documents relevant to U.S. and/or global history. 

 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective technique, 

well-chosen details, and well-structured event sequences. 

 
 

Computer Science and Design Thinking: 

• 8.2.12.EC.1: Analyze controversial technological issues and determine the degree to which individuals, 

businesses, and governments have an ethical role in decisions that are made. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal 

wealth, the mindset of social comparison, and achieving societal responsibilities 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 
 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

Core Ideas From Era 7 Performance expectations 

Geographic data can be used 

to analyze spatial patterns. 

* 6.2.12.GeoSP.4.a: Use geographic representations to compare the 

changes in political boundaries in Europe pre- and post-WWI. 

• 6.2.12.GeoSP.4.b: Determine how geography impacted military 

strategies and major turning points during World War II. 

There are multiple and 

complex causes and effects of 

historical events. 

• 6.2.12.HistoryCC.4.a: Analyze the extent to which nationalism, 

industrialism, territorial disputes, imperialism, militarism, and alliances 

led to World War I 

. • 6.2.12.HistoryCC.4.b: Assess the short- and long-term demographic, 

social, economic, and environmental consequences of the violence and 

destruction of the two World Wars. 

• 6.2.12.HistoryCC.4.c: Analyze the extent to which the legacy of World 

War I, the global depression, ethnic and ideological conflicts, 

imperialism, and traditional political or economic rivalries caused World 

War II. 

Global interconnections create 

complex spatial patterns at 

multiple scales that continue 

to change over time. 

6.2.12.GeoGI.4.a: Use evidence to explain how the fall of the Ottoman 

Empire and the rise of regional powers led to the creation of new nations 

in the Middle East. 

To better understand the 

historical perspective, one 

must consider historical 

context. 

6.2.12.HistoryUP.4.a: Analyze the impact of the Treaty of Versailles and 

the League of Nations from the perspectives of different nations. 

Social and political systems 

throughout time have 

promoted and denied civic 

virtues and democratic 

principles. 

6.1.12.CivicsDP.7.a: Evaluate the impact of government policies designed 

to promote patriotism and to protect national security during times of war 

on individual rights (i.e., the Espionage Act and the Sedition 

Amendment). 

Advancements in technology, 

investments in capital goods, 

and human capital increase 

productivity, economic 

growth, and standards of 

living 

6.1.12.EconNM.7.a: Assess the immediate and long-term impact of 

women and African Americans entering the workforce in large numbers 

during World War I. 

Understanding the interrelated 

patterns of change by 

examining multiple events 

allows for a clearer 

understanding of the 

6.1.12.HistoryCC.7.a: Take a position based on evidence that evaluates 

the effectiveness of Woodrow Wilson's leadership during and 

immediately after WWI and compare it to another president's wartime 

leadership. 
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significance of individuals and 

groups. 

 

Evidence from multiple 

relevant historical sources and 

interpretations can be used to 

develop a reasoned argument 

about the past 

• 6.1.12.HistoryCA.7.a: Determine the extent to which propaganda, the 

media, and special interest groups shaped American public opinion and 

American foreign policy during World War I and compare those factors to 

contemporary American involvement in another country. 

• 6.1.12.HistoryCA.7.b: Analyze the reasons for the policy of neutrality 

regarding World War I and explain why the United States eventually 

entered the war. 

• 6.1.12.HistoryCA.7.c: Evaluate the American government's response to 

the rise of authoritarian regimes between the world wars and compare 

that response to the rise of a modern authoritarian regime (e.g., North 

Korea, Venezuela, Syria, China, Iran). 

To better understand the 

historical perspective, one 

must consider historical 

context. 

6.1.12.HistoryUP.7.a: Analyze the Treaty of Versailles and the League of 

Nations from the perspectives of different countries. 

Unit Essential Questions 

● What kept the United States from pursuing an imperialistic policy prior to the late 19th century and 

why did it eventually do so? 

● Why did the United States go to war with Spain in 1898 and what were the results? 

● What were the four long-term causes of World War I as well as the reasons for American involvement 

in the war? 

● How did the war affect the US socially, economically, and politically? 

● What were the provisions of the Treaty of Versailles and in what ways did it contribute to a second 

world war. 

 

Evidence of Learning 

Summative Assessment – ETAT Game (3 days) 

Students will place a game based on the board game Risk, which will allow students to experience, first 

hand, the four long-term causes of World War I (militarism, imperialism, nationalism, and alliances). Over 

the course of 4 days, students will work in assigned groups to strengthen the position, power, and economy 

of the country they are assigned. After the game is completed, students will complete an essay that 

compares the long-term causes of World War I to the game they played in class. 

 
Equipment needed: ETAT game board, colored push pins, and handout describing rules of game. 

Teacher Resources: 

 
Alternative Assessments Formative Assessments 

● World War I Propaganda Webquest ● Test/quizzes 

● Trench project ● Outlines / Homework Quizzes 

● ETAT Game / Essay 

Lesson Plans 

Lesson Timeframe 

Lesson 1 
2 days 
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Imperialism and America  

Lesson 2 

The Spanish-American-Cuban War 
2 days 

Lesson 3 
Acquiring New Lands 

2 days 

Lesson 4 

America as a World Power 

2 days 

Lesson 5 

ETAT Game 

3 days 

Lesson 6 

World War I Begins 

3 days 

Lesson 7 
World War I Technology 

2 days 

Lesson 8 

America Tips the Balance of Power 

2 days 

Lesson 9 

The War at Home 

2 days 

Lesson 10 

Wilson Fights for Peace and the effects of 

Versailles 

2 days 

Teacher Notes: 

● Website for webquest on Trench Warfare (http://www.spartacus.schoolnet.co.uk/FWWtrench.htm). 

Sheet of questions is used to answer questions off the website. 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

The Americans online textbook 

https://www.theworldwar.org/education 

http://www.spartacus.schoolnet.co.uk/FWWtrench.htm
http://www.theworldwar.org/education
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Unit 3 Overview 

Content Area: United States History 

Unit Title: The Roaring Twenties 

Target Course/Grade Level: US II Academic / 11th Grade 

Unit Summary 

In this unit, students will analyze the economic prosperity of the 1920s. They will identify the reasons why the 

country would return to a policy of “isolationism” and “normalcy” after a period of warfare by analyzing the 

foreign and domestic policies of Presidents Harding and Coolidge. Students will identify reasons for fear of 

groups such as communists, immigrants, and labor unions and analyze how these fears affected the civil liberties 

of Americans during the time period. During the 1920s, Americans created a consumer culture in which 

automobiles, home appliances, and other goods were purchased at an unprecedented rate. Advertising 

helped to fuel this desire to purchase, and the popularity of radio and motion pictures helped to create a 

more uniform national culture. However, many small-town and rural Americans never felt totally 

comfortable with the values of the consumer-oriented, more urban "modern" America that they saw 

threatening their way of life. The conflict between urban and small-town American values was 

manifested in numerous ways: Usually in small-town America people supported the Prohibition 

amendment banning alcohol, while those in America's cities tried to get around it. Many in small-town 

America feared immigration, while American cities contained immigrant enclaves. Religious folks in 

small-town America still opposed the teaching of evolution, while several urban newspapers mocked 

their views. The flapper and a more relaxed sense of morality were symbols of the Jazz Age; generally, 

these symbols were harder to find in rural America. All Americans did rally around the two heroes of 

the age: aviator Charles Lindbergh and the legendary Babe Ruth. 

Interdisciplinary Standards: 

 
Companion Standards 

 

RL.11-12.9. Demonstrate knowledge of and reflect on (e.g. practical knowledge, historical/cultural context, and 

background knowledge) eighteenth-, nineteenth- and early twentieth-century foundational works of literature, 

including how two or more texts from the same period treat similar themes or topics. 

 

RI.11-12.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and 

background knowledge) documents of historical and literary significance for their themes, purposes and 

rhetorical features, including primary source documents relevant to U.S. and/or global history. 
 

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and 

relevant connections from it; cite specific textual evidence when writing or speaking to support 

conclusions drawn from the text. 

 
 

Computer Science and Design Thinking: 

• 8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven by 

human needs and wants in the development of a technological product and present the competing viewpoints. 

https://www.nj.gov/education/cccs/2020/
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Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.CP.3: Summarize factors that affect a positive credit rating, including on-time payments, debt versus 

available credit, length of open credit, and how often you apply for credit. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think analytically 

about how past and present interactions of people, cultures, and the environment shape the American heritage. 

Such knowledge and skills enable students to make informed decisions that reflect fundamental rights and core 

democratic values as productive citizens in local, national, and global communities. 

Core Ideas from Era 8 Performance expectations 

Human rights serve as a 

foundation for democratic 

beliefs and practices. 

6.1.12.CivicsHR.8.a: Analyze primary and secondary sources to explain how 

social intolerance, xenophobia, and fear of anarchism led to restrictive 

immigration and refugee laws, and the violation of the human rights of 

individuals and groups. 

Human settlement activities 

impact the environmental and 

cultural characteristics of 

specific places and regions. 

6.1.12.GeoHE.8.a: Determine the impact of the expansion of agricultural 

production into marginal farmlands and other ineffective agricultural practices 

on people and the environment. 

Societies make decisions about 

how to produce and distribute 

goods and services and these 

decisions are influenced by the 

control of the means of 

production 

6.1.12.EconET.8.a: Relate social, cultural, and technological changes in the 

interwar period to the rise of a consumer economy and the changing role and 

status of women. 

Advancements in technology 

and investments in capital goods 

and human capital increase 

economic growth and standards 

of living 

6.1.12.EconNM.8.a: Analyze the push-pull factors that led to the Great 

Migration. 

There are multiple and complex 

causes and effects of events 

from the past. 

• 6.1.12.HistoryCC.8.a: Make evidence-based inferences to explain why the 

Great Migration led to heightened racial tensions, restrictive laws, a rise in 

repressive organizations, and an increase in violence. 

• 6.1.12.History CC.8.b: Relate government policies to the prosperity of the 

country during the 1920s and determine the impact of these policies on 

business and the consumer. 

Understanding the interrelated 

patterns of change by examining 

multiple events allows for a 

clearer understanding of the 

6.1.12.HistoryCC.8.c: Identify the conditions that gave rise to the Harlem 

Renaissance and assess the impact of artists, writers, and musicians on 

American culture. 

https://www.nj.gov/education/cccs/2020/
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significance of individuals and 

groups. 

 

Unit Essential Questions 

● Why did Americans look to return to “normalcy” and “isolationism” during the 1920s and how did this impact 

different groups and individuals within society? 

● What were the factors behind the economic prosperity of the 1920s? 

● How did the decade of the “Roaring Twenties” reflect both conflict and tension in American culture? 

● How did the Harlem Renaissance exemplify the new popular culture of the 1920s? 

Evidence of Learning 

Summative Assessment (5-7 days) 

Students use a Webquest to create a magazine that captures the many exciting changes that were taking place in 

the 1920s. Topics will include fashion, cars, sports, entertainment, business, women, and crime. Historically 

accurate pictures and a cover based on Time Magazine will help to enhance the look of the magazine. 

Equipment needed: Laptops 

Teacher Resources: The Webquest can be modified around the information found at this link: 

http://webtech.kennesaw.edu/jcheek3/roaring_twenties.htm 

 
Alternative Assessments Formative Assessments 

● Stock market simulation game ● Chapter tests / quizzes 

●  NARA worksheets to breakdown 1920s ● Outlines / homework quizzes 

advertisement 

● NARA worksheet for music from Harlem 

Renaissance 

Lesson Plans 
Lesson Timeframe 

Lesson 1 

“Return to Normalcy” - Harding through 

Coolidge 

2 days 

Lesson 2 

Red Scare and the Ugly 20s 
2 days 

Lesson 3 

The Business of America 
2 days 

Lesson 4 
Great Migration through the Harlem Renaissance 

3 days 

Lesson 5 

Changing Ways of Life 
2 days 

Lesson 6 

The Twenties Woman 
2 days 

Lesson 7 

Education and Popular Culture 
1 day 

Lesson 8 
Hoover and the Road to Ruin 

1 day 

Teacher Notes: 

http://webtech.kennesaw.edu/jcheek3/roaring_twenties.htm
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Curriculum Development Resources 

. NJSLS-Social Studies 2020 

The Americans online textbook 

Gilder Lehrman Institute of American History 

● This is a link to the site that has all printable versions of NARA worksheets 

(http://www.archives.gov/education/lessons/worksheets/) 

http://www.archives.gov/education/lessons/worksheets/
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Unit 4 Overview 

Content Area: United States History 

Unit Title: The Great Depression and the New Deal 

Target Course/Grade Level: US II Academic, 11th Grade 

Unit Summary 

In this unit, students will analyze the economic reasons behind the Great Depression. They will 

understand how the causes of this economic disaster were rooted in previous policies and actions of the 

past. Students will describe how different groups of Americans were each impacted by the Depression and 

how many coped with the hard times. The presidential actions of Herbert Hoover in response to the 

economic downfall will also be assessed. Students will compare the actions of Hoover to those of 

President Franklin Roosevelt and analyze how his New Deal policies combated the Great Depression. 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical inferences and 

relevant connections from it; cite specific textual evidence when writing or speaking to support 

conclusions drawn from the text. 

 

RI.11-12.4. Determine the meaning of words and phrases as they are used in a text, including figurative, 

connotative, and technical meanings; analyze how an author uses and refines the meaning of a key term or 

terms over the course of a text (e.g., how Madison defines faction in Federalist No. 10). 

 

Computer Science and Design Thinking: 

8.1.12.CS.1: Describe ways in which integrated systems hide underlying implementation details to 

simplify user experiences. 

8.2.12.ETW.3: Identify a complex, global environmental or climate change issue, develop a systemic plan 

of investigation, and propose an innovative sustainable solution. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.CP.6: Explain the effect of debt on a person’s net worth. 

9.1.12.RM.1: Describe the importance of various sources of income in retirement, including Social 

Security, employer-sponsored retirement savings plans, and personal investments. 

9.4.12.CI.1: Demonstrate the ability to reflect, analyze, and use creative skills and ideas (e.g., 

1.1.12prof.CR3a). 

Learning Targets 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

Core Ideas from Eras 9 and 10 Performance expectations 

Political and economic decisions 

throughout time have influenced 

cultural and environmental 

characteristics. 

6.1.12.GeoHE.9.a: Determine how agricultural practices, 

overproduction, and the Dust Bowl intensified the worsening 

economic situation during the Great Depression. 

Multiple economic indicators are 

used to measure the health of an 

economy 

• 6.1.12.EconNE.9.a: Explain how economic indicators are used to 

evaluate the health of the economy (i.e., gross domestic product, 

the consumer price index, the national debt, and the trade deficit). 

• 6.1.12.EconNE.9.b: Compare and contrast the causes and 

outcomes of the stock market crash in 1929 with other periods of 

economic instability 

Governments and financial 

institutions influence monetary and 

fiscal policies. 

• 6.1.12.EconNE.9.c: Explain how the government can adjust 

taxes, interest rates, and spending and use other policies to restore 

the country’s economic health. 

• 6.1.12.EconNE.9.d: Explain the interdependence of various 

parts of a market economy (i.e., private enterprise, government 

programs, and the Federal Reserve System).. 

There are multiple and complex 

causes and effects of historical 

events. 

6.1.12.A.9.a: Analyze how the actions and policies of the United 

States government contributed to the Great Depression. 

Evidence from multiple relevant 

historical sources and interpretations 

can be used to develop a reasoned 

argument about the past 

6.1.12.HistoryCA.9.a: Explore the global context of the Great 

Depression and the reasons for the worldwide economic collapse. 

Complex interacting factors influence 

people’s perspective 

6.1.12.HistoryUP.9.a: Analyze the impact of the Great Depression 

on the American family and ethnic and racial minorities. 
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Historical, contemporary, and 

emerging processes, rules, laws, and 

policies are modified as societies 

change in an effort to promote the 

common good and strive to protect 

human rights. 

6.1.12.CivicsPR.10.a: Analyze how the Supreme Court has 

interpreted the Constitution to define and expand individual rights 

and use evidence to document the long-term impact of these 

decisions on the protection of civil and human rights. • 

6.1.12.CivicsPR.10.b: Assess the effectiveness of governmental 

policies enacted during the New Deal period in protecting the 

welfare of individuals (i.e., FDIC, NLRB, and Social 

Security). 

Political and economic decisions 

throughout time have influenced 

cultural and environmental 

characteristics of various places and 

regions. 

6.1.12.GeoHE.10.a: Use primary and secondary sources to explain 

the effectiveness of New Deal programs designed to protect the 

environment. 

Governments affect both public and 

private markets through regulation, 

taxation, budget allocations, 
subsidies, tariffs, price regulation, 

6.1.12.EconEM.10.a: Construct a claim that evaluates short- and 

long-term impact of the expanded role of government on 

economic policy, capitalism, and society. 

and policies that increase or reduce 

production possibilities. 

 

Governments and financial 

institutions influence monetary and 

fiscal policies. 

• 6.1.12.EconoNM.10.a: Evaluate the effectiveness of economic 

regulations and standards established during this time period in 

combating the Great Depression. 

• 6.1.12.EconoNM.10.b: Compare and contrast the economic 

ideologies of the two major political parties regarding the role of 

government during the New Deal and today 

Evidence from multiple relevant 

historical sources and interpretations 

can be used to develop a reasoned 

argument about the past. 

• 6.1.12.HistoryCA.10.a: Explain how Franklin Roosevelt and 

other key individuals, including minorities and women, shaped the 

core ideologies and policies of the New Deal (i.e., Mary McLeod 

Bethune, Frances Perkins, and Eleanor Roosevelt). • 

6.1.12.HistoryCA.10.b: Use a variety of sources from multiple 

perspectives to determine the extent to which New Deal public 

works and arts programs impacted New Jersey, the nation, and the 

environment. 

• 6.1.12.HistoryCA.10.c: Analyze how other nations responded to 

the Great Depression. 

Governments affect both public and 

private markets through regulation, 

taxation, budget allocations, 

subsidies, tariffs, price regulation, 

and policies that increase or reduce 

production possibilities. 

6.2.12.EconEM.4.a: Analyze government responses to the Great 

Depression and their consequences, including the growth of 

fascist, socialist, and communist movements and the effects on 

capitalist economic theory and practice. 



17  

Unit Essential Questions 

● What were the causes of the Great Depression? 

● How did the Great Depression impact groups within American society in the 1930s? 

● How did Presidents Hoover and Roosevelt differ in their approach to resolving the economic crisis of 

the time period? 

● What were the long-lasting effects of FDR's New Deal programs? 

 

Evidence of Learning 

Summative Assessment (3-4 days) 

As a summative assessment, students will play a stock market game which simulates the “get rich attitude” 

that made the stock market so successful in the 1920s. Students will be given $1,000 to invest in real 

companies that existed in the 1920s. Real stock numbers will be used, as students will keep track of their 

success, while also engaging in key tactics, such as “speculation” and “buying on margin.” Unbeknownst 

to the students, the market will crash, as it truly did in 1929, marking the beginning of the Great 

Depression. After the game is over, the students will write a reflective essay pertaining to what they 

learned. 

 
Equipment needed: Laptops 

Teacher Resources: YouTube, Netflix, Stock Market game packet 

 

Alternative Assessments Formative Assessments 
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● NARA Music Worksheet – Woody Guthrie ● Chapter Test / Quizzes 

song ● Outlines / Homework Quizzes 

●  NARA Photograph Worksheet – Dorothea 

Lang photograph 

● Create New Deal posters based upon examples 

created during the 1930s. 

Lesson Plans 
Lesson Timeframe 

Lesson1 

The Nation’s Sick Economy 
2 Days 

Lesson 2 

Hardship and Suffering During the Depression in 

America and around the world 

2 Days 

Lesson 3 

Hoover Struggles with the Depression 
2 Days 

Lesson 4 

Who was FDR? 
1 Day 

Lesson 5 

A New Deal Fights the Depression 
3 Days 

Lesson 6 
The Second New Deal Takes Hold 

2 Days 

Lesson 7 

The New Deal Affects Many Groups 
2 Days 

Lesson 8 

Society and Culture 
1 Day 

Lesson 9 

The Impact of the New Deal 
1 Day 

Lesson 10 
Stock Market Game 

3 Days 

Teacher Notes: 

● This is a link to the site that has all printable versions of NARA worksheets 

(http://www.archives.gov/education/lessons/worksheets/) 

Curriculum Development Resources 

. NJSLS-Social Studies 2020 

The Americans online textbook 

Gilder Lehrman Institute of American History 

PBS.org The Great Depression 

http://www.archives.gov/education/lessons/worksheets/
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Unit 5 Overview 

Content Area: United States History 

Unit Title: World War II 

Target Course/Grade Level: US II Academic, 11th Grade 

Unit Summary 

In this unit, students will study the causes, events, and results surrounding World War II. They will trace 

the rise of dictators in Germany, Italy, and the Soviet Union and analyze how their rise posed a threat to the 

American policy of neutrality. Students will describe the actions of Hitler in leading Europe and the world 

into another global conflict. The concept of genocide and how it led to the Holocaust will be studied by 

students. The reasons for American involvement in World War II will be assessed, as well as the impact of 

the American military on the outcome of the war. Students will explore the mobilization of the American 

homefront and how it impacted groups within American society. The controversial use of atomic weapons 

upon Japan to end the war will be debated. 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

RI.11-12.6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 

effective, analyzing how style and content contribute to the power, persuasiveness or beauty of the text. 

RI.11-12.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and 

background knowledge) documents of historical and literary significance for their themes, 

purposes and rhetorical features, including primary source documents relevant to U.S. and/or 

global history. 

 
Computer Science and Design Thinking: 

8.2.12.ITH.1: Analyze a product to determine the impact that economic, political, social, and/or cultural 

factors have had on its design, including its design constraints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal 

wealth, the mindset of social comparison, and achieving societal responsibilities. 

Learning Targets 
Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

Core ideas from Era 11 Performance expectations 

Social and political systems throughout time 

have promoted and denied civic virtues and 

democratic principles 

6.1.12.CivicsDP.11.a: Use a variety of sources to 

determine if American policies towards the Japanese 

during WWII were a denial of civil rights.  

Governments around the world support 

universal human rights to varying degrees. 

6.1.12.CivicsHR.11.a: Assess the responses of the United 

States and other nations to the violation of human rights 

that occurred during the Holocaust and other genocides. • 

6.1.12.CivicsHR.11.b: Explain the reasons for the creation 

of the United Nations, the Universal Declaration of 

Human Rights, and evaluate the effectiveness of United 

Nations' human rights policies and the commitment of the 

United States to them 

Economic ways of thinking are influenced by 

economists, economic theories, and economic 

laws (e.g., Smith, Malthus, Ricardo, Marx, 

Schumpeter, Keynes, Friedman) 

6.1.12.EconET.11.a: Evaluate the shift in economic 

resources from the production of domestic to military 

goods during World War II in terms of opportunity costs 

and trade-offs and analyze the impact of the post-war shift 

back to domestic production. 

Advancements in technology and investments 

in capital goods and human capital increase 

economic growth and standards of living 

6.1.12.EconNM.11.a: Analyze how scientific 

advancements, including advancements in agricultural 

technology, impacted the national and global economies 

and daily life. 

Evidence from multiple relevant historical 

sources and interpretations can be used to 

develop a reasoned argument about the past 

6.1.12.HistoryCA.11.a: Evaluate the role of New Jersey 

(i.e., defense industries, Seabrook Farms, military 

installations, and Battleship New Jersey) and prominent 

New Jersey citizens (i.e., Albert Einstein) in World War II. 

• 6.1.12.HistoryCA.11.b: Evaluate the effectiveness of 

international agreements following World War I in 

preventing international disputes (e.g., League of Nations, 

Treaty of Versailles, Washington Naval Conference, 

Kellogg-Briand Pact) 

Understanding the interrelated patterns of 

change by examining multiple events allows 

for a clearer understanding of the significance 

of individuals and groups. 

6.1.12.History CC.11.b: Analyze the roles of various 

alliances among nations and their leaders in the conduct 

and outcomes of World War II. 

To better understand the historical 

perspective, one must consider historical 

context. 

• 6.1.12.HistoryCC.11.c: Explain why women, African 

Americans, Native Americans, Asian Americans, and  

other minority groups often expressed a strong sense of 

nationalism despite the discrimination they experienced in 

the military and workforce. 
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 • 6.1.12.HistoryCC.11.d: Compare the varying 

perspectives of victims, survivors, bystanders, rescuers, 

and perpetrators during the Holocaust. 

Historical events and developments were 

shaped by the unique circumstances of time 

and place as well as broader historical 

contexts. 

• 6.2.12.HistoryCC.4.f: Analyze how the social, economic, 

and political roles of women in western countries were 

transformed during this time period and explore the 

reasons why this transformation did not occur outside of 

the western world. 

• 6.2.12.HistoryCC.4.g: Use a variety of resources from 

different perspectives to analyze the role of racial bias, 

nationalism, and propaganda in mobilizing civilian 

populations in support of “total war.” • 

6.2.12.HistoryCC.4.h: Compare and contrast World Wars I 

and II in terms of technological innovations (i.e., industrial 

production, scientific research, war tactics) and social 

impact (i.e., national mobilization, loss of life, and 

destruction of property). 

Evidence from multiple relevant historical 

sources and interpretations can be applied to 

a reasoned argument about the past. 

• 6.2.12.HistoryCA.4.c: Evaluate how the Allied countries 

responded to the expansionist actions of Germany, Italy, 

and Japan. 

Unit Essential Questions 

● What conditions lead to the rise of dictators in Italy, Germany, and the Soviet Union? 

● How did the United States become involved in World War II? 

● How did the American economy and society mobilize for the war effort? 

● What tactics did the American military use in both the European and Pacific Theaters of the war and 

what was the impact? 

● What new economic opportunities existed after WWII? What social problems continued to plague the 

nation? 

 

Evidence of Learning 
Summative Assessment (2-3 Days) 

WWII Diary project. Students invent a fictional character and trace their WWII experience from Pearl 

Harbor through the surrender of Japan. A written diary featuring the primary events of the war should span 

2-3 pages. Students will present the highlights of their diaries to the class. 

 
Alternative Assessments Formative Assessments 

● Analyze primary sources (Munich Pact) FDR ● Teacher created questions on Google Classroom 

Pearl Harbor speech ● Test/ quiz 

● EdPuzzles 

Lesson Plans 
Lesson Timeframe 

Lesson 1 

International agreements and dictators threaten 

world peace 

4 Days 
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Lesson 2 
NJ in WWII 

1 Day 

Lesson 3 

War in Europe 1939-1942 
3 Days 

Lesson 4 

America Moves Toward War 
2 Days 

Lesson 5 

Mobilization of the Home Front 
2 Days 

Lesson 6 
The European Theater of WWII 1942-1945 

3 Days 

Lesson 7 

The War in the Pacific 
3 Days 

Lesson 8 

The Impact of the War 
2 Days 

Lesson 9 

Internment and the American minority experience 

in WWII 

3 Days 

Teacher Notes: 

Primary sources available via Gilder Lehrman website. 

Curriculum Development Resources. 

NJSLS-Social Studies 2020 

The Americans online textbook 

Ken Burns The War PBS 
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Unit 6 Overview 

Content Area: United States History 

Unit Title: The Holocaust 

Target Course/Grade Level: US II Academic, 11th Grade 

Unit Summary 

In this unit, students will examine the origins of the term genocide and historical examples that support it. 

An intense focus on the rise of the Nazis and their attempt to complete the ‘final solution’ will highlight an 

investigation that includes Japanese behavior in China and the role (or lack thereof) of the U.S. 

Interdisciplinary Standards: 

 
Companion Standards 

 

RI.11-12.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance for their themes, purposes and rhetorical 

features, including primary source documents relevant to U.S. and/or global history. 

 

RI.11-12.6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 

effective, analyzing how style and content contribute to the power, persuasiveness or beauty of the text. 

 

Computer Science and Design Thinking: 

• 8.2.12.EC.1: Analyze controversial technological issues and determine the degree to which individuals, 

businesses, and governments have an ethical role in decisions that are made. 

Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.3: Explain how individuals and businesses influence government policies. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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Core Ideas from Era 11 Performance Expectations 

Governments around the world support 

universal human rights to varying 

degrees. 

• 6.1.12.CivicsHR.11.a: Assess the responses of the United 

States and other nations to the violation of human rights that 

occurred during the Holocaust and other genocides. 

To better understand the historical 

perspective, one must consider 

historical context. 

• 6.1.12.HistoryCC.11.d: Compare the varying perspectives of 

victims, survivors, bystanders, rescuers, and perpetrators during 

the Holocaust. 

Governments around the world support 

universal human rights to varying 

degrees. 

• 6.2.12.CivicsHR.4.a: Analyze the motivations, causes, and 

consequences of the genocides of Armenians, Ukrainians, Jews 

in the Holocaust and assess the responses by individuals, 

groups, and governments and analyze large-scale atrocities 

including 20th century massacres in China. • 

6.2.12.CivicsPI.4.b: Assess government responses to incidents 

of ethnic cleansing and genocide. 

Historical events and developments 

were shaped by the unique 

circumstances of time and place as well 

as broader historical contexts. 

• 6.2.12.HistoryCC.4.g: Use a variety of resources from 

different perspectives to analyze the role of racial bias, 

nationalism, and propaganda in mobilizing civilian populations 

in support of “total war. 

Complex interacting factors influence 

people’s perspective 

• 6.2.12.HistoryUP.4.b: Report on the influence of war, 

economic depression, and genocide on the arts, cultural values, 

and social ideas. 

• 6.2.12.HistoryUP.4.c: Compare and contrast the actions of 

individuals as perpetrators, bystanders, and rescuers during 

events of persecution or genocide, and describe the long-term 

consequences of genocide for all involved. 

Governments around the world support 

universal human rights to varying 

degrees. 

6.2.12.CivicsHR.6.a: Evaluate the effectiveness of responses by 

governments and international organizations to tensions 

resulting from ethnic, territorial, religious, and/or nationalist 

differences. 

Evidence from multiple relevant 

historical sources and interpretations 

can be used to develop a reasoned 

argument about the past. 

6.3.12.HistoryCA.2: Analyze a current foreign policy issue by 

considering current and historical perspectives, examining 

strategies, and presenting possible actions. 

Unit Essential Questions 

● What underlying factors contributed to extreme bias in affected countries? 

● What role was played by the general population as genocide took place? 

● How did the world react to various cases of genocide? 

● To what extent and by what means did affected peoples resist? 

 

Evidence of Learning 
Summative Assessment (3 Days) 

To build off the topic of the Holocaust and make the idea of genocide more relevant, students will research 

another example of genocide (i.e. Armenia, Cambodia, Rwanda, Darfur, Bosnia), create a PowerPoint, and 

present their topic to the class. 

 
Equipment needed: Laptops 
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Teacher Resources: YouTube, Netflix, 1932 election packet, primary source readings 

 
Alternative Assessments Formative Assessments 

● Analyze primary sources (political cartoons, ● Outlines 

speeches) ● Test/quizzes 

● Holocaust memorial project 

Lesson Plans 

Lesson Timeframe 

Lesson 1 
World history of genocide 

2 Days 

Lesson 2 

The rape of Nanking 
1 Day 

Lesson 3 

The rise of the Nazis 
2 Days 

Lesson 4 

Dachau to liberation. The Final Solution 
3 Days 

Lesson 5 
The Pianist/essay/packet 

3 Days 

Lesson 6 

Lessons not learned 
2 Days 

Lesson 7 

Holocaust memorial project 

 
2 Days 

Teacher Notes: 

Use 1932 German election project from the Holocaust Museum 

Curriculum Development Resources 

Holocaust Museum Washington D.C. 

NJSLS-Social Studies 2020 

The Americans online textbook 
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Unit 7 Overview 

Content Area: United States History 

Unit Title: The Cold War through the 70s 

Target Course/Grade Level: US II Academic, 11th Grade 

Unit Summary 

In this unit, students will learn about the economic and political differences between the United States and 

the Soviet Union. They will understand the Cold War and how it began. The establishment of communist 

governments in Asia will be examined as well as the United States involvement in the Korean and Vietnam 

Wars. With regards to domestic issues, students will explore the fear of communism that swept the nation 

as well as the growing tensions between the United States and the Soviet Union from a global perspective. 

 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

RI.11-12.6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 

effective, analyzing how style and content contribute to the power, persuasiveness or beauty of the text. 

 

Computer Science and Design Thinking: 

• 8.2.12.EC.2: Assess the positive and negative impacts of emerging technologies on developing countries 

and evaluate how individuals, non-profit organizations, and governments have responded. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.FP.2: Explain how an individual’s financial values and goals may change across a lifetime and the 

adjustments to the personal financial plan that may be needed. 

Learning Targets 
Standards 

6.1 U.S. History: America in the World All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think 

analytically and systematically about how past interactions of people, cultures, and the environment affect 

issues across time and cultures. Such knowledge and skills enable students to make informed decisions as 

socially and ethically responsible world citizens in the 21st century. 

Core Ideas from Era 12 Performance Expectations 

Advancements in technology, investments 

in capital goods, and human capital 

6.1.12.EconNE.12.a: Explain the implications and 

outcomes of the Space Race from the perspectives of 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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increase productivity, economic growth, 

and standards of living 

the scientific community, the government, and the 

people. 

Global economic activities involve 

decisions based on national interests, 

the exchange of different units of 

exchange, decisions of public and 

private institutions, and the ability to 

distribute goods and services safely. 

6.1.12.EconNE.12.a: Assess the impact of agricultural 

innovation on the world economy. 

Governments affect both public and 

private markets through regulation, 

taxation, budget allocations, subsidies, 

tariffs, price regulation, and policies 

that increase or reduce production 

possibilities. 

6.1.12.EconEM.12.a: Assess the role of the public and 

private sectors in promoting economic growth and 

ensuring economic stability. 

Historical events and developments 

were shaped by the unique 

circumstances of time and place as 

well as broader historical contexts 

• 6.1.12.HistoryCC.12.a: Examine constitutional issues 

involving war powers, as they relate to United States 

military intervention in the Korean War, the Vietnam 

War, and other conflicts. 

• 6.1.12.HistoryCC.12.b: Analyze the impact of 

American governmental policies on independence 

movements in Africa, Asia, Latin America and the 

Middle East. 

• 6.1.12.HistoryCC.12.c: Analyze efforts to eliminate 

communism, such as McCarthyism, and their impact on 

individual civil liberties. 

• 6.1.12.HistoryCC.12.d: Explain how the development 

and proliferation of nuclear weapons affected 

international relations. 

• 6.1.12.HistoryCC.12.e: Analyze ideological 

differences and other factors that contributed to the 

Cold War and to United States involvement in conflicts 

intended to contain communism, including the Korean 

War, the Cuban Missile Crisis, and the Vietnam War. 

Historical sources and evidence 

provide an understanding of different 

points of view about historical events. 

6.1.12.HistorySE.12.a: Explain the reasons for the 

creation of the United Nations and evaluate the 

effectiveness of United Nations' human rights policies 

and the commitment of the United States to them. • 

6.1.12.HistorySE.12.b: Use a variety of sources to 

explain how the Arab-Israeli conflict influenced 

American foreign policy. 

There are multiple and complex causes 

and effects of events from the past. 

• 6.2.12.HistoryCC.5.e: Explain how and why 

differences in ideologies and policies between the 
United States and the USSR resulted in a cold war, the 
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 formation of new alliances (e.g., NATO, SEATO, 

Warsaw Pact), and periodic military clashes (e.g., 

Korean War, Middle East). 

Evidence from multiple relevant 

historical sources and interpretations 

can be used to develop a reasoned 

argument about the past. 

6.2.12.HistoryCC.5.h: Assess the impact of the 

international arms race, the space race, and nuclear 

proliferation on international politics from multiple 

perspectives. 

Unit Essential Questions 

● What were the economic and political differences between the U.S. and the Soviet Union? 

● How did the Cold War begin? 

● How were Communist governments established in Asia? 

● Why did the United States get involved in the Korean War? 

● Why did Americans fear Communism? 

● How did the Cold War spread around the world, increasing tension between the U.S. and the Soviet 

Union? 

● What were the social, economic, political, and cultural aspects of America post WWII? 

 

Evidence of Learning 
Summative Assessment (2-3 Days) 

You are a presidential advisor to either Presidents Truman, Eisenhower, Kennedy or Johnson. Write a 

presidential daily briefing memo (PDB) on each of the major Cold War events explored during their time 

in office.. 

Equipment needed: Laptops 

Teacher Resources: Brown University Missile Crisis Project 

 
Alternative Assessments Formative Assessments 

● Analyze primary sources (political cartoons, ● Test/quizzes 

speeches) 

● Presidential advisor project 

● Missile Crisis project 

● EdPuzzle 

Lesson Plans 
Lesson Timeframe 

Lesson 1 

Origins of the Cold War 
2 Days 

Lesson 2 

The Cold War Heats Up 
3 Days 

Lesson 3 

The Cold War at Home 
3 Days 

Lesson 4 

Two Nations Live on the Edge. The Cold War 

around the globe. 

2 Days 

Lesson 5 

The Space Race 
2 Days 

Lesson 6 
4 Days 
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The Cold War and JFK  

Lesson 7 

Vietnam 
5 Days 

Lesson 9 

Presidential Daily Briefing Project 

 
2 Days 

Teacher Notes: 

Use Brown University project for the Missile Crisis. 

Curriculum Development Resources 

GilderLehrman.org 

Brown University 

NJSLS-Social Studies 2020 

The Americans online textbook 
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Unit 8 Overview 

Content Area: U.S. History II 

Unit Title: Civil Rights and Social Change 1945-1970s 

Target Course/Grade Level: U.S. II Academic/11 

Unit Summary 

The Civil Rights movement marked a period of social turmoil and political reform, resulting in the 

expansion of rights and opportunities for individuals and groups previously discriminated against. In this 

unit students explore the momentous changes of the 1950s, 1960s and early 1970s. Beginning with 

Truman’s desegregation of the military and continuing through the activity and achievements of the SCLC, 

SNCC, CORE, the Civil Rights struggle will also include a deep look at Malcolm X and the Black 

Panthers. The struggle for equality on the part of women and the origins of the LBGTQ movement will be 

examined along with a chronological analysis of the major events during LBJ’s Great Society. 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

RI.11-12.6. Determine an author’s point of view or purpose in a text in which the rhetoric is particularly 

effective, analyzing how style and content contribute to the power, persuasiveness or beauty of the text. 
 

RI.11-12.7. Integrate and evaluate multiple sources of information presented in different media or 

formats (e.g., visually, quantitatively) as well as in words in order to address a question or solve a 

problem. 

 

Computer Science and Design Thinking: 

8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open source technologies 

has had on innovation and on a society’s economy, politics, and culture. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.3: Explain how individuals and businesses influence government policies. 

Learning Targets 

Standards 

6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Core Ideas from Era 13 Performance Expectations 

Civic and political institutions address 

social and political problems at the local, 

state, tribal, national, and/or 

international level. 

6.1.12.CivicsPI.13.a: Craft an argument as to the 

effectiveness of the New Jersey Constitution of 1947, 

New Jersey Supreme Court decisions (i.e., Hedgepeth 

and Williams v. Trenton Board of Education), and 

New Jersey’s laws in eliminating segregation and 

discrimination 

Social and political systems throughout 

time have promoted and denied civic 

virtues and democratic principles. 

• 6.1.12.CivicsDP.13.a: Analyze the effectiveness of 

national legislation, policies, and Supreme Court 

decisions in promoting civil liberties and equal 

opportunities (i.e., the Civil Rights Act, the Voting 

Rights Act, the Equal Rights Amendment, Title VII, 

Title IX, Affirmative Action, Brown v. Board of 

Education, and Roe v. Wade). 

Demographic shifts and migration 

patterns both influence and are impacted 

by social, economic, and political 

systems. 

• 6.1.12.GeoPP.13.a: Make evidence-based inferences 

to determine the factors that led to migration from 

American cities to suburbs in the 1950s and 1960s and 

describe how this movement impacted cities. • 

6.1.12.GeoPP.13.b: Use quantitative data and other 

sources to describe the extent to which changes in 

national policy impacted immigration to New Jersey 

and the United States after 1965 

Political and economic decisions 

throughout time have influenced cultural 

and environmental characteristics of 

various places and regions 

6.1.12.GeoHE.13.a: Construct an argument on the 

effectiveness of environmental movements, their 

influence on public attitudes, and the efficacy of the 

government’s environmental protection agencies and 

laws. 

Advancements in technology and 

investments in capital goods and human 

capital increase economic growth and 

standards of living 

6.1.12.EconNE.13.a: Relate American economic 

expansion after World War II to increased consumer 

demand. 

Since most choices involve a little more 

of one thing and a little less of 

something else, economic decision 

making includes weighing the additional 

benefit of the action against the 

additional cost. 

6.1.12.EconEM.13.a: Explain how individuals and 

organizations used economic measures as weapons in 

the struggle for civil and human rights (e.g., the 

Montgomery Bus Boycott, sit ins). 



32  

Governments and financial institutions 

influence monetary and fiscal policies. 

• 6.1.12.EconNE.13.a: Evaluate the effectiveness of 

economic policies that sought to combat postWorld 

War II inflation. 

• 6.1.12.EconNE.13.b: Evaluate the effectiveness of 

social legislation that was enacted to end poverty in 

the 1960s and today by assessing the economic impact 

on the economy (e.g., inflation, recession, taxation, 

deficit spending, employment, education). 

Understanding the interrelated patterns 

of change by examining multiple events 

allows for a clearer understanding of the 

significance of individuals and groups. 

• 6.1.12.HistoryCC.13.a: Compare and contrast the 

leadership and ideology of Martin Luther King, Jr., 

and Malcolm X during the Civil Rights Movement, 

and evaluate their legacies. 

• 6.1.12.HistoryCC.13.b: Explore the reasons for the 

changing role of women in the labor force in 

post-WWII America and determine its impact on 

society, politics, and the economy. 

Historical events and developments were 

shaped by the unique circumstances of time 

and place as well as broader historical 

contexts 

• 6.1.12.HistoryCC.13.c: Determine the impetus for 

the Civil Rights Movement and generate an 

evidence-based argument that evaluates the federal 

actions taken to ensure civil rights for African 

Americans. 

• 6.1.12.HistoryCC.13.d: Analyze the successes and 

failures of women’s rights organizations, the American 

Indian Movement, and La Raza in their pursuit of civil 

rights and equal opportunities. 

Complex interacting factors influence 

people’s perspective. 

6.1.12.HistoryUP.13.a: Determine the extent to which 

suburban living and television supported conformity 

and stereotyping during this time period, while new 

music, art, and literature acted as catalysts for the 

counterculture movement. 

Historical sources and evidence provide an 

understanding of different points of view 

about historical events. 

6.1.12.HistorySE.13.a: Use a variety of sources to 

explain the relationship between the changing role of 

women in the labor force and changes in family 

structure. 

Governments around the world support 

universal human rights to varying degrees. 

6.3.12.CivicsHR.1: Compare current case studies 

involving slavery, child labor, or other unfair labor 

practices in the United States with those of other 

nations and evaluate the extent to which these human 

rights violations are a universal problem 

Unit Essential Questions  
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● What forces were faced by King and the SCLC in the 1950s? 

● What were the goals of those involved in sit-ins and freedom rides? 

● How did JFK handle the civil rights movement? 

● What events led up to the Civil Rights Act of 1964 and the Voting Rights Act of 1965? 

● How did the civil rights movement in the South compare with that of the North? 

● What was the philosophy of the radical civil rights leaders of the 60’s? 

● What were the key events in the struggles against patriarchy and sexism? 

● To what extent were homosexuals able to achieve acceptance in American society? 

 

Evidence of Learning 

Summative Assessment (3 days) 

Debate between Civil Rights organizations. Groups of students assigned to either SCLC, SNCC, The 

Nation of Islam or the Black Panthers. Students debate the positions of their respective groups in a round 

table fashion with other students serving as monitors. 

 
Equipment needed: Laptops 

Teacher Resources: The Kennedy Library, textbook, databases 

 
Alternative Assessments Formative Assessments 

● Evaluation questions 

● Debates ● Outlines 

● EdPuzzle on Stonewall Riots ● test 

Lesson Plans 
Lesson Timeframe 

Lesson 1 

Early successes 1948-1955 
2 days 

Lesson 2 

Challenges to Brown v. BOE 
2 days 

Lesson 3 
Sit-ins and Freedom Rides 

2 days 

Lesson 4 

Civil Rights during the JFK years 
3 days 

Lesson 5 

Civil Rights and LBJ 
3 days 

Lesson 6 

Black Power and the North 
3 days 

Lesson 7 
Women Fight for Equality 

3 days 

Lesson 8 

The Counterculture and changing attitudes 
3 days 

Lesson 9 

Latinos and Native Americans fight for change 
2 days 

Lesson 10 

Civil Rights Debate 
2 days 
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Teacher Notes: 

Remember lesson plans courtesy of the Kennedy Library 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

The Americans online text 

The Kennedy Library 

https://www.archives.gov/research/vietnam-war 

 

 
 

Unit 9 Overview 

Content Area: U.S. History II 

Unit Title: Contemporary United States 1970 to Today 

Target Course/Grade Level: U.S. II Academic/11 

Unit Summary 

Differing views on government’s role in social and economic issues led to greater partisanship in 

government decision making. The increased economic prosperity and opportunities experienced by many 

masked growing tensions and disparities experienced by some individuals and groups. Immigration, 

educational opportunities, and social interaction have led to the growth of a multicultural society with 

varying values and perspectives. 

 
Interdisciplinary Standards: 

 
Companion Standards 

 

RI.11-12.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance for their themes, purposes and rhetorical 

features, including primary source documents relevant to U.S. and/or global history. 

 
 
Computer Science and Design Thinking: 

8.2.12.ETW.1: Evaluate ethical considerations regarding the sustainability of environmental resources that 

are used for the design, creation, and maintenance of a chosen product. 

 

 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal 

wealth, the mindset of social comparison, and achieving societal responsibilities. 

Learning Targets 

Standards 

http://www.archives.gov/research/vietnam-war
https://www.nj.gov/education/cccs/2020/
https://www.nj.gov/education/cccs/2020/
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6.1 U.S. History: America in the World: All students will acquire the knowledge and skills to think 

analytically about how past and present interactions of people, cultures, and the environment shape the 

American heritage. Such knowledge and skills enable students to make informed decisions that reflect 

fundamental rights and core democratic values as productive citizens in local, national, and global 

communities. 

6.2 World History/Global Studies: All students will acquire the knowledge and skills to think analytically 

and systematically about how past interactions of people, cultures, and the environment affect issues across 

time and cultures. Such knowledge and skills enable students to make informed decisions as socially and 

ethically responsible world citizens in the 21st century. 

6.3 Active Citizenship in the 21st Century All students will acquire the skills needed to be active, 

informed citizens who value diversity and promote cultural understanding by working collaboratively to 

address the challenges that are inherent in living in an interconnected world. 

Core Ideas from Era 14/15/16 Performance Expectations 

Civic and political institutions address 

social and political problems at the local, 

state, tribal, national, and/or 

international level. 

6.1.12.CivicsPI.14.a: Draw from multiple perspectives 

to evaluate the effectiveness and fairness of the 

processes by which local, state, and national officials 

are elected. 

Constitutions establish a system of 

government that has powers, 

responsibilities, and limits that can 

change over time. 

6.1.12.CivicsPI.14.b: Use case studies and evidence to 

evaluate the effectiveness of the checks and balances 

system in preventing one branch of national 

government from usurping too much power during 

contemporary times. 

• 6.1.12.CivicsPI.14.c: Analyze how the Supreme 

Court has interpreted the Constitution to define and 

expand individual rights and use evidence to document 

the long-term impact of these decisions on the 

protection of civil and human rights. • 

6.1.12.CivicsPI.14.d: Use primary sources 

representing multiple perspectives and data to 

determine the effectiveness of the federal government 

in addressing health care, income equality, and 

immigration. 

An understanding of the role of an 

individual as a member of a state, the 

rights and responsibilities of citizens, 

how civic values are determined and 

practiced, and examples of how civic 

identity and values in one place are 

different in other places, is essential. 

6.1.12.CivicsCM.14.b: Use a variety of evidence, 

including quantitative data, to evaluate the impact 

community groups and state policies have had on 

increasing the youth vote. 

Civic deliberation requires civic 

dispositions, attentiveness to multiple 

perspectives, and understanding diverse 

perspectives. 

6.1.12.CivicsPD.14.a: Draw from multiple 

perspectives and cite evidence to explain the 

conflicting ideologies and actions of political parties 

regarding spending priorities, the role of government 

in the economy, and social reforms. 
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Personal interests and perspectives 

impact the application of civic virtues, 

democratic principles, constitutional 

rights, and universal human rights. 

6.1.12.CivicsDP.14.a: Draw from multiple 

perspectives and cite evidence to determine the extent 

to which nongovernmental organizations, special 

interest groups, third party political groups, and the 

media affect public policy. 

Demographic shifts and migration 

patterns both influence and are impacted 

by social, economic, and political 

systems. 

• 6.1.12.GeoPP.14.a: Use data and other evidence to 

determine the impact of recent immigration and 

migration patterns in New Jersey and the United States 

on demographic, social, economic, and political issues. 

• 6.1.12.GeoPP.14.b: Use evidence to document how 

regionalization, urbanization, and suburbanization 

have led to social and economic reform movements in 

New Jersey and the United States. 

Political and economic decisions throughout 

time have influenced cultural and 

environmental characteristics of various 

places and regions 

6.1.12.GeoHE.14.a: Evaluate the impact of individual, 

business, and government decisions and actions on the 

environment and climate change and assess the 

efficacy of government policies and agencies in New 

Jersey and the United States in addressing these 

decisions. 

Governments and financial institutions 

influence monetary and fiscal policies. 

6.1.12.EconNE.14.a: Use economic indicators to 

evaluate the effectiveness of state and national fiscal 

(i.e., government spending and taxation) and monetary 

(i.e., interest rates) policies. 

• 6.1.12.GeoNE.14.a: Use financial and economic data 

to determine the causes of the financial collapse of 

2008 and evaluate the effectiveness of the 

government’s attempts to alleviate the hardships 

brought on by the Great Recession. 

Societies make decisions about how to 

produce and distribute goods and services 

and these decisions are influenced by the 

control of the means of production. 

• 6.1.12.EconET.14.a: Use current events to judge 

what extent the government should intervene at the 

local, state, and national levels on issues related to the 

economy. 

• 6.1.12.EconET.14.b: Analyze economic trends, 

income distribution, labor participation (i.e., 

employment, the composition of the workforce), and 

government and consumer debt and their impact on 

society. 

The specialization of labor leads to greater 

efficiency in the means of production and 

the circular flow of goods and services 

between markets through a medium of 

exchange. 

6.1.12.EconEM.14.a:Relate the changing 

manufacturing, service, science, and technology 

industries and educational opportunities to the 
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 economy and social dynamics in New Jersey. 

Evidence from multiple relevant historical 

sources and interpretations can be used to 

develop a reasoned argument about the past. 

6.1.12.HistoryCA.14.a: Analyze campaign speeches 

and debates and other sources to determine the extent 

to which presidential candidates’ rhetoric was 

inclusive, expansive, stereotypical or biased. • 

6.1.12.HistoryCA.14.b: Create an evidence-based 

argument that assesses the effectiveness of actions 

taken to address the causes of continuing racial 

tensions and violence. 

• 6.1.12.HistoryCA.14.c: Determine the influence of 

multicultural beliefs, products (i.e., art, food, music, 

and literature), and practices in shaping contemporary 

American culture. 

Chronological sequencing serves as a tool 

for analyzing past and present events. 

6.1.12.HistoryCC.14.a: Develop an argument based on 

a variety of sources that compares George HW Bush’s 

Iraq policy with George W. Bush’s. 

Historical sources and evidence provide an 

understanding of different points of view 

about historical events. 

•  6.1.12.HistorySE.14.a: Explore the various 

ways women, racial and ethnic minorities, the 

LGBTQ community, and individuals with 

disabilities have contributed to the American 

economy, politics and society. 

• 6.1.12.HistorySE.14.b: Use a variety of sources 

from diverse perspectives to analyze the social, 

economic and political contributions of marginalized 

and underrepresented groups and/or individuals. • 

6.1.12.HistorySE.14.c: Analyze the use of eminent 

domain in New Jersey and the United States from the 

perspective of local, state, and the federal government 

as it relates to the economy. 

Complex interacting factors influence 

people’s perspective 

6.1.12.HistoryCC.14.b: Determine how the 9/11 

attacks contributed to the debate over national security 

and civil liberties. 

Historical events and developments were 

shaped by the unique circumstances of time 

and place as well as broader historical 

contexts 

• 6.1.12.HistoryCC.14.c: Make evidenced-based 

inferences about the role of partisan politics in 

presidential impeachments and trials. • 

6.1.12.HistoryCC.14.d: Evaluate the decisions to wage 

war in Iraq and Afghanistan after the 9/11 attacks. • 

6.1.12.HistoryCC.14.e: Evaluate the role of religion on 

cultural and social mores, public opinion, and political 

decisions. 

Historical, contemporary, and emerging 

processes, rules, laws, and policies are 

6.1.12.CivicsPR.15.a: Analyze the factors that led to 

the fall of communism in Eastern European countries 
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modified as societies change in an effort to 

promote the common good and strive to 

protect human rights. 

and the Soviet Union and determine how the fall 

influenced the global power structure. 

Governments around the world support 

universal human rights to varying degrees. 

6.1.12.CivicsHR.15.a: Evaluate the role of diplomacy 

in international conflicts and policies relating to 

refugees and asylum seekers. 

Multiple economic indicators are used to 

measure the health of an economy. 

6.1.12.EconNE.15.a: Assess economic priorities 

related to international and domestic needs, as 

reflected in the national budget. 

Historical events and developments were 

shaped by the unique circumstances of time 

and place as well as broader historical 

contexts. 

• 6.1.12.HistoryCC.15.a: Assess the impact of the 

arms race and the proliferation of nuclear weapons on 

world power, security, and national foreign policy. • 

6.1.12.HistoryCC.15.b: Analyze the impact of United 

States support for the policies and actions of the 

United Nations (i.e., Universal Declaration of Human 

Rights, United Nations Sustainability Goals) and other 

international organizations. 

• 6.1.12.HistoryCC.15.c: Evaluate the effectiveness of 

United States policies and actions in supporting the 

economic and democratic growth of developing 

nations. 

Historical sources and evidence provide an 

understanding of different points of view 

about historical events. 

• 6.1.12.HistorySE.15.a: Explain how and why 

religious tensions, historic differences, and a western 

dependence on oil in the Middle East have led to 

international conflicts and analyze the effectiveness of 

United States policy and actions in bringing peaceful 

resolutions to the region. 

• 6.1.12.HistorySE.15.b: Analyze the reasons for 

terrorism and the impact that terrorism has had on 

individuals and government policies and assess the 

effectiveness of actions taken by the United States and 

other nations to prevent terrorism. 

• 6.1.12.HistorySE.15.c: Evaluate the role of 

diplomacy in developing peaceful relations, alliances, 

and global agreements with other nations. 

Civic participation and deliberation are 

essential characteristics of individuals who 

support democracy and its principles. 

6.1.12.CivicsPD.16.a: Construct a claim to describe 

how media and technology has impacted civic 

participation and deliberation. 

Historical, contemporary, and emerging 

processes, rules, laws, and policies are 

modified as societies change in an effort to 

promote the common good and strive to 

protect human rights. 

6.1.12.CivicsPR.16.a: Analyze government efforts to 

address intellectual property rights, personal privacy, 

and other ethical issues in science, medicine, and 

business that arise from the global use of new 

technologies. 
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Long-term climate variability has influenced 

human migration and settlement patterns, 

resource use, and land uses at local-to-global 

scale 

6.1.12.GeoHE16.a: Explain why natural resources 

(i.e., fossil fuels, food, and water) continue to be a 

source of conflict and analyze how the United States 

and other nations have addressed issues concerning the 

distribution and sustainability of natural resources and 

climate change. 

Global economic activities involve decisions 

based on national interests, the exchange of 

different units of exchange, decisions of 

public and private institutions, and the 

ability to distribute goods and services 

without interruption 

6.1.12.EconGE.16.a: Use quantitative data and other 

sources to assess the impact of international trade, 

global business organizations, and overseas 

competition on the United States economy and 

workforce. 

Advancements in technology and 

investments in capital goods and human 

capital increase economic growth and 

standards of living. 

• 6.1.12.EconNE.16.a: Make evidenced-based 

inferences regarding the impact of technology on the 

global workforce and on entrepreneurship. • 

6.1.12.EconNE.16.b: Evaluate the economic, political, 

and social impact of new and emerging technologies 

on individuals and nations 

To better understand the historical 

perspective, one must consider historical 

context. 

6.1.12.HistoryUP.16.a: Analyze the impact of 

American culture on other world cultures and 

determine the impact of social media on the 

dissemination of American culture. 

Historical events and developments were 

shaped by the unique circumstances of time 

and place as well as broader historical 

contexts. 

• 6.1.12.HistoryCC.16.a: Assess from various 

perspectives the effectiveness with which the United 

States government addresses economic issues that 

affect individuals, business, and/or other countries. • 

6.1.12.HistoryCC.16.b: Determine past and present 

factors that led to the widening of the gap between the 

rich and poor, and evaluate how this has affected 

individuals and society. 

Understanding the interrelated patterns of 

change by examining multiple events allows 

for a clearer understanding of the 

significance of individuals and groups. 

6.2.12.HistoryCC.6.a: Evaluate the impact of terrorist 

movements on governments, individuals and societies. 

Historical sources and evidence provide an 

understanding of different points of view 

about historical events. 

6.3.12.HistoryCA.1: Analyze the impact of current 

governmental practices and laws affecting national 

security and/or First Amendment rights and privacy 

(e.g., immigration, refugees, seizure of personal 

property, juvenile detention, listening devices, 

deportation, religion in schools). 

Evidence from multiple relevant historical 

sources and interpretations can be used to 

develop a reasoned argument about the past. 

6.3.12.HistoryCA.2: Analyze a current foreign policy 

issue by considering current and historical 

perspectives, examining strategies, and presenting 

possible actions. 
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Unit Essential Questions 

 
● What are the long term lessons of Watergate? 

● What are the similarities and differences of the 1970s and 2020s economies? 

● What events contributed to America’s cultural divide? 

● How has the war on terror changed American society? 

 

Evidence of Learning 

Summative Assessment (2 days) 

Cultural issues analysis. Students research liberal and conservative positions on a multitude of modern 

points of dispute including gun rights, abortion, LGBTQ rights, vaccine mandates, immigration, climate 

change, etc… 

 

Equipment needed: student laptops 

Teacher Resources: YouTube, CNN The 90s 

 
Alternative Assessments Formative Assessments 

● Evaluation questions 

● Cultural issues analysis. ● Outlines 

● ● test 

Lesson Plans 
Lesson Timeframe 

Lesson 1 

Nixon years and Watergate 
3 days 

Lesson 2 

Ford/Carter and the mid to late 70s 
3 days 

Lesson 3 
Election of 1980 and the conservative tide 

3 days 

Lesson 4 

Bush I and the Gulf War 

3 days 

Lesson 5 

Clinton and the 90s 

2 days 

Lesson 6 

9/11 and the war against terror 

3 days 

Lesson 7 

Climate, socio-politics and the American political 

divide 

3 days 

Teacher Notes: 

Use Nixon/Watergate packets. Use CNN the 90s 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

The Americans online text 

https://www.nixonlibrary.gov/education/teachers 

http://www.nixonlibrary.gov/education/teachers
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Differentiation Curriculum Addendum 

Considerations for IEP/504 students: 

Classroom Instruction: 

● All instruction for classified students will be guided by the students’ Individualized 

Education Plan (IEP). 

● Regular education teachers will be responsible for differentiating instruction for classified 

students based on the instructional modifications listed in the IEP. 

● In the case of General Education - Supported Instruction (GE-SI) Classes, the special 

education teacher will be responsible for support in modifying the curriculum for the 

students, informing the classroom teacher of the modifications, and directing instructional 

aide(s) to provide support accordingly. 

● Grading will be done collaboratively by the regular and special education teachers. 

 

 
 

Modifications: 

· Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on 

disability, preferential seating, study guides, copies of class notes, assistive technology 

and rewording/repeating or clarifying directions. 

 
 

In-class Assessments: 

· All assessments are to be in line with students’ IEPs. In-class support teachers 

should modify tests for classified students. Tests may be given in the regular 

education classroom or completed with the inclusion teacher in another location with 

additional time. Students may be tested separately according to the IEP. 

· Assessment grades may be modified based on a student’s disability and in 

accordance with their IEP. 

 

 

Considerations for English Language Learners (ELLs): 

 

 
 

Classroom Instruction: 
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● Instruction for ESL students will be guided by their WIDA English Language Proficiency 

level. Teachers should receive this level from the ESL teacher assigned to the building. 

● General education teachers will be responsible for differentiating instruction for ELLs 

with the assistance of the ESL teacher that promotes language, literacy and content 

learning. 

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education 

teacher will be responsible for identifying language objectives and additional 

instructional strategies that improve proficiency in English and academic success of 

ELLs. Instructional strategies and the necessary scaffolds to promote student learning 

will be shared with the general education teacher for daily lessons that are aligned to 

District Curricula, NJSLS, and WIDA Standards. The general Education teacher and 

ESL teacher will be co-teachers for a predetermined amount of classroom instruction. 

● Grading will be done collaboratively by the regular and ESL teachers. 

 

 
 

Modifications: The following are possible modifications but are not limited to this list – 

· Direct instruction, small group or pullout, about the contrasting letter sound 

correspondences, syllabication patterns and morphology in English supported with 

connections to their native language, native language text and/or resources, graphic 

organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, working 

with a partner, timeline and phrase wall and adapted text (in English) or specific sections 

of the original text, highlighted/bold-faced words within text. 

· Draw pictures instead of writing/speaking. 

· Match drawings with new vocabulary that might correspond. 

· Work in small groups or pairs with their English Only (EOs) peers for authentic 

content language talk and grade level modeling. 

· Write simple sentences instead of complex sentences that demonstrate an 

understanding of academic language particular to specific content. 

· Match simple sentences with new vocabulary that might apply to edit sentences. 

· Have students provide examples/explanations of the main idea in simple sentences. 

Revisions show an attempt to improve Language Control by embedding academic content 

vocabulary and Linguistic Complexity by expanding and varying sentence structures and 

using correct punctuation. 

· Draw pictures instead of writing/speaking about seasonal changes. Match drawings 

with new vocabulary (adjective word wall, content word walls) that might correspond. 

· Provide multiple opportunities for authentic speech acts to practice language skills 

and develop English fluency. 
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· Total Physical Response (TPR) to model critical thinking skills like analyze and 

synthesize. 

· Study Guides 

· Technology Supports 

 

 
In-Class Assessments: 

● All formative and summative assessments will include modifications that support 

student’s English Proficiency level. ESL teachers will collaborate with regular education 

teachers to provide appropriate differentiation for assessing ELLs. 

 

 

Considerations for At Risk Students: 

 

 
● At Risk students are identified by the I&RS committee in each school. The committee 

works to understand the reasons behind the student’s low performance level in school and 

to create and implement a plan that is carried out by a variety of staff members in the 

building. 

● Teachers with At Risk students are notified by the I&RS committee and provided with a 

copy of the plan and a timeframe for assessing the growth of the student. There are 

academic as well as behavioral goals that are listed for the students with recommended 

strategies unique to each individual. 

● Classroom teachers are to follow the plan using instructional strategies that will help the 

student improve his/her performance while applying appropriate behavioral strategies 

consistent with the needs of the student. 

● Teachers will report student progress to the I&RS committee within the specified 

timeframe for the plan. 

 

 

Classroom instruction: 

● Teachers will use differentiated instruction for At Risk students as they do for all students 

in their class. The strategies would be guided by the I&RS plan and be consistent with 

the student’s ability and learning modality. 

 

 

Modifications: 
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● Clarify all assignments and place specific timeframes for completion. Provide students 

with opportunity for one on one time for clarification. 

● Set clear expectations for all assignments, in and outside of class. Keep expectations 

within the framework of the I&RS plan. 

● Use positive reinforcement for all successes. Hold students to define consequences for 

not completing work. 

● Provide time outside the normal class time for completion of work. Not completing 

assignments is unacceptable, all assignments will be completed. 

 

 

In Class Assessments: 

· At Risk students should receive any modifications listed in their I&RS plan. 

· If necessary, students should be provided with extended time to complete 

assessments. 

 

 

Considerations for Gifted Students: 
 

· Teachers will use differentiated instruction for Gifted Students as they do for all 

students in their class. 

· Assignments and assessments can be planned and implemented with input from the 

student. 

· Gifted students will be provided with the opportunity to demonstrate their 

knowledge through a variety of platforms. 

· Teachers will have the latitude to provide assignments with the individual student’s 

ability in mind. 
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