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Unit 1 Overview 

Content Area: World History Academic 

Unit Title: The Emergence of the First Global Age: Global Interactions and Colonialism 

Target Course/Grade Level: World History Academic/9 

Unit Summary 

The methods of and motivations for exploration and conquest resulted in increased global 

interactions, differing patterns of trade, colonization, and conflict among nations. Colonization 

was inspired by the desire to have access to resources and markets, often at the expense of the 

indigenous culture, population, and environment. In this unit, special attention will be paid to 

triangular trade and the slave trade to the development of colonies in the New World. 

 
Interdisciplinary Standards:  

 

Companion Standards 

 

RI.9-10.4. Determine the meaning of words and phrases as they are used in a text, including 

figurative, connotative, and technical meanings; analyze the cumulative impact of specific word 

choices on meaning and tone (e.g., how the language of a court opinion differs from that of a 

newspaper). 
 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective 

technique, well-chosen details, and well-structured event sequences. 

 

 
Computer Science and Design Thinking: 

8.2.12.ITH.1: Analyze a product to determine the impact that economic, political, social, and/or 

cultural factors have had on its design, including its design constraints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building 

personal wealth, the mindset of social comparison, and achieving societal responsibilities. 

Learning Targets 

Standards 

● Standard 6.1 U.S. History: America in the World. All students will acquire the 

knowledge and skills to think analytically about how past and present interactions of 

people, cultures, and the environment shape the American heritage. Such knowledge and 

skills enable students to make informed decisions that reflect fundamental rights and core 

democratic values as productive citizens in local, national, and global communities. 

 

 
 

● Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills 

to think analytically and systematically about how past interactions of people, cultures, and the 

environment affect issues across time and cultures. Such knowledge and skills enable students to 

make informed decisions as socially and ethically responsible world citizens in the 21st century. 
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Core Ideas Performance Expectations 

Geographic data can be used to analyze 

variations in the spatial patterns. 

6.2.12.GeoSV.1.a: Use geographic representations to 

assess changes in political boundaries and the impact 

of European political and military control in Africa, 

Asia, and the Americas by the mid-18th century. 

Human settlement activities impact the 

environmental and cultural characteristics 

of specific places and regions. 

6.2.12.GeoPP.1.a: Determine the role of natural 

resources, climate, and topography in European 

exploration, colonization, and settlement patterns. 

Global economic activities involve 

decisions based on national interests, the 

exchange of different units of exchange, 

decisions of public and private 

institutions, and the ability to distribute 

goods and services safely. 

6.2.12.GeoGE.1.a: Compare and contrast the 

economic policies of China and Japan, and determine 

the impact these policies had on growth, the desire 

for colonies, and the relative positions of China and 

Japan within the emerging global economy. 

Economic globalization affects economic 

growth, labor markets, human rights 

guarantees, the environment, resource 

allocation, income distribution, and 

culture. 

6.2.12.GeoGE.1.b: Trace the movement of essential 

commodities (e.g., sugar, cotton) from Asia to Europe 

to America, and determine the impact of trade on the 

New World’s economy and society. • 

6.2.12.GeoGE.1.c: Assess the role of mercantilism in 

stimulating European expansion through trade, 

conquest, and colonization. 

6.2.12.GeoGE.1.d: Determine the effects of increased 

global trade and the importation of gold and silver 

from the New World on inflation in Europe, 

Southwest Asia, and Africa. 

Historical events and developments were 

shaped by the unique circumstances of 

time and place as well as broader 

historical contexts. 

6.2.12.HistoryCC.1.a: Determine the extent to which 

various technologies, (e.g., printing, marine compass, 

cannonry, Arabic numerals) derived from Europe’s 

interactions with Islam and Asia provided the 

necessary tools for European exploration and 

conquest. 

6.2.12.HistoryCC.1.b: Analyze various motivations 

for the Atlantic slave trade and the impact on 

Europeans, Africans, and Americans. 

6.2.12.HistoryCC.1.c: Explain how the new social 

stratification created by voluntary and coerced 

interactions among Native Americans, Africans, and 

Europeans in Spanish colonies laid the foundation for 

conflict. 

6.2.12.HistoryCC.1.d: Compare slavery practices and 

other forms of coerced labor or social bondage 

common in East Africa, West Africa, Southwest Asia, 

Europe, and the Americas. 

There are multiple and complex causes 

and effects of historical events. 

6.2.12.HistoryCC.1.e: Compare and contrast the 

motivations for and methods by which various 



 empires (e.g., Ming, Qing, Spanish, Mughal, 

Ottoman) expanded, and assess why some were more 

effective than others in maintaining control of their 

empires. 

Understanding the interrelated patterns of 

change by examining multiple events 

allows for a clearer understanding of the 

significance of individuals and groups. 

6.2.12.HistoryCC.1.f: Assess the political, social, and 

economic impact of the interactions between 

indigenous peoples and colonizers over different time 

periods (e.g., Columbian Exchange, forced labor, 

slave trade and slavery practices, spread of disease, 

lingering effects on cultures). 

6.2.12.HistoryCC.1.g: Assess the impact of 

economic, political, and social policies and practices 

regarding African slaves, indigenous peoples, and 

Europeans in the Spanish and Portuguese colonies. 

Global interconnections create complex 

spatial patterns at multiple scales that 

continue to change over time. 

6.1.12.GeoGI.1.a: Explain how geographic variations 

impacted economic development in the New World, 

and its role in promoting trade with global markets 

(e.g., climate, soil conditions, other natural 

resources). 

Unit Essential Questions 

● What technology allowed European expansion to occur? 

● Why did Portugal fail to keep its empire? 

● How did empire in the New World impact the political and economic development of 

Spain? 

● What was the role of colonies in mercantilism? 

● What were the reasons people had to leave Europe and settle overseas? 

● What effect did the slave trade have on the future of Africa? 

● What role did religion play in Spanish policy (both foreign and domestic)? 

Evidence of Learning 
Summative Assessment 

Students will be divided into design teams to create PowerPoint presentations or YouTube videos 

detailing the life of an explorer. They will highlight major events and describe the impact they 

had on their times 

 
Equipment Needed: Laptops 

 
Teacher Resources: YouTube, Netflix 



Alternative Assessments Formative Assessments 

● YouTube presentation ● Evaluation questions 

● Debates ● Outlines 

● Storyboard for video clip ● Tests/quizzes 

Lesson Plans & Pacing Guide 

Lesson Timeframe 

Lesson 1 
European Exploration 

5 days 

Lesson 2 

China and Japan in the Age of Exploration 

3 days 

Lesson 3 

Spain in the Americas 

4 days 

Lesson 4 

Europeans in North America 
4 days 

Lesson 5 
The Atlantic Slave Trade 

4 days 

Lesson 6 

The Columbian Exchange and Mercantilism 
4 days 

Teacher Notes: 

Utilize Flocabulary Exploration Video 

Spanish vs Portuguese Exploration Venn Diagram 

Columbus Diary Entry Primary Source 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

World History Textbook 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Unit 2 Overview 

Content Area: World History Academic 

Unit Title: Renaissance, Reformation, Scientific Revolution, and Enlightenment (1350–1700) 

Target Course/World History Academic/Grade Level: 9 

Unit Summary 

Ideas developed during the Renaissance, Scientific Revolution, Reformation, and Enlightenment 

led to political, economic, and cultural changes that have had a lasting impact. 



 

 

Interdisciplinary Standards:  

 

Companion Standards 

 
 

NJSLSA.R1. Read closely to determine what the text says explicitly and to make logical 

inferences and relevant connections from it; cite specific textual evidence when writing or 

speaking to support conclusions drawn from the text. 
 

RI.9-10.1. Accurately cite strong and thorough textual evidence, (e.g., via discussion, written 

response, etc.) and make relevant connections, to support analysis of what the text says explicitly 

as well as inferentially, including determining where the text leaves matters uncertain. 
 

Computer Science and Design Thinking: 

• 8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as 

driven by human needs and wants in the development of a technological product and present the 

competing viewpoints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

 

9.1.12.EG.3: Explain how individuals and businesses influence government policies. 

 Learning Targets  

Standards 
● Standard 6.2 World History/Global Studies. All students will acquire the knowledge and skills 

to think analytically and systematically about how past interactions of people, cultures, and the 

environment affect issues across time and cultures. Such knowledge and skills enable students to 

make informed decisions as socially and ethically responsible world citizens in the 21st century. 

Core Ideas Performance Expectations 

Historical, contemporary, and 

emerging processes, rules, laws, and 

policies are modified as societies 

change in an effort to promote the 

common good and strive to protect 

human rights. 

6.2.12.CivicsPR.2.a: Compare the principle ideas of the 

Enlightenment in Europe (e.g., political, social, gender, 

education) with similar ideas in Asia and the Muslim / 

Islamic empires of the Middle East and North Africa. • 

6.2.12.CivicsPR.2.b: Determine the reasons for, and the 

consequences of, the rise of powerful, centralized nation 

states in Europe (i.e., the French absolute monarchy and 

the English limited monarchy). 

Demographic shifts and migration 

patterns both influence and are 

impacted by social, economic, and 

political systems. 

6.2.12.GeoPP.2.a: Make an evidence-based argument 

explaining the impact and development of religion in 

Europe on the political and cultural development of the 

colonies in the New World. 

Economic globalization affects 

economic growth, labor markets, 

rights guarantees, the environment, 

resource allocation, income 
distribution, and culture. 

6.2.12.EconGE.2.a: Relate the development of more 

modern banking and financial systems to European 

economic influence in the world. 

Historical events and developments 

were shaped by the unique 

6.2.12.HistoryCC.2.a: Determine the factors that led to the 

Reformation and the impact on European politics. 
6.2.12.HistoryCC.2.b: Explore the factors that laid the 
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circumstances of time and place as 

well as broader historical contexts 

foundation for the Renaissance (i.e., Asian and Islamic, 

Ancient Greek and Roman innovations). 

Chronological sequencing serves as 

a tool for analyzing past and present 

events 

6.2.12.HistoryCC.2.c: Assess the impact of the printing 

press and other technologies developed on the 

dissemination of ideas. 

Complex interacting factors 

influence people’s perspective. 

6.2.12.HistoryUP.2.a: Analyze the impact of new 

intellectual, philosophical, and scientific ideas on how 

humans viewed themselves and how they viewed their 

physical and spiritual worlds.. 

Unit Essential Questions 

● How did the politics of the time help to encourage the Reformation? 

● How did the Catholic Church respond to the Reformation? 

● How was politics and society in Europe changed because of religious differences across 

the continent? 

● What were the key social How did the humanist movement influence art and literature 

of the time? 

● Who were some of the major Italian artists and writers? 

● What are some important technological and cultural developments that came out of the 

Renaissance? 

● What were the causes of the Reformation? 

● What were the different ideas of the reformers and how did they appeal to different 

social groups? 

● How was absolutism established by Richelieu and expanded by the kings of France? 

● What similarities and differences exist between the absolutists of Eastern Europe 

(Russia, Austria, Prussia)? 

● What role did religion play in the policy of various absolutists? 

● What cultural forms flourished under the absolutists? 
● How did culture and art respond to cultural change? 

 

Evidence of Learning 

Summative Assessment (2 days) 

Students will write a research paper describing the characteristics and qualities of Renaissance art 

by discussing an artist of their choosing who exemplifies the spirit of the times by analyzing their 

work. 

 

Equipment needed: Laptops 
 

Teacher Resources: YouTube, Halsall Modern History Sourcebook, Various Internet Sources, 

iMovie, Windows Movie Maker 



Alternative Assessments Formative Assessments 

● Advertising pamphlets for new world ● Evaluation questions 

● Debates ● Test/quizzes 
● Graphic Organizers ● Maps of Europe 

Lesson Plans & Pacing Guide 

Lesson Timeframe 

Lesson 1 
Humanism, Italy and the Renaissance 

5 days 

Lesson 2 
The Northern Renaissance 

3 days 

Lesson 3 

The Reformation 

4 days 

Lesson 4 
The Ottoman and Mughal Empires 

3 days 

Lesson 1 
Spain’s Empire and European Absolutism 

 
5 days 

Lesson 2 
Louis XIV 

 
3 days 

Lesson 3 
Central European Monarchies 

4 days 

Lesson 4 

Absolute Rulers in Russia 

2 days 

Lesson 5 
Parliament vs. English Monarchy 

5 days 

Teacher Notes: 

Renaissance Paintings Primary Sources 

Crash Course Video 

Name that Monarch 

Curriculum Development Resources: 
NJSLS-Social Studies 2020 
World History Textbook 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Unit 3 Overview  

Content Area: World History Academic  

Unit Title: Age of Revolutions: Political and Industrial Revolutions, Imperialism, Reform and 

Global Impact (1750–1914) 

 

Target Course/Grade Level: World History Academic/9  

Unit Summary 

The Industrial Revolution was a consequence of technological innovation and expanding economic 

activity and markets, resulting in massive population movement, urbanization, and the development 

of complex economic systems. Industrialized nations embarked on a competitive race for global 

resources and markets, resulting in the establishment of political and economic control over large 

regions of the world that had a lasting impact. 

In this unit students explore the age of revolutions. Starting with the French Revolution, there will 

be an examination of the bloodshed and chaos that accompanied the quest for liberty, equality, and 

fraternity. The initial claims of the Third Estate will be studied, along with the rise of the Jacobins 

and various counter-revolutions. Attention will also be paid to the rise of Napoleon and the impact 

his reign had on Europe and the United States. 

 

Interdisciplinary Standards: 
 

 Companion Standard 

RI.9-10.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance, (e.g., Washington’s Farewell Address the 

Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”, Declaration 

of the Rights of Man and Citizen, U.N. Universal Declaration of Human Rights, etc.), including how they 

relate in terms of themes and significant concepts. 

Computer Science and Design Thinking: 

• 8.2.12.ETW.4: Research historical tensions between environmental and economic considerations as driven 

by human needs and wants in the development of a technological product and present the competing 

viewpoints. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal wealth, 

the mindset of social comparison, and achieving societal responsibilities. 

 

Learning Targets  

Standards 

 
● Standard 6.2 World History/Global Studies. All students will acquire the knowledge and 

skills to think analytically and systematically about how past interactions of people, cultures, 

and the environment affect issues across time and cultures. Such knowledge and skills enable 

students to make informed decisions as socially and ethically responsible world citizens in 

the 21st century. 
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Core Ideas Performance Expectations  

Civic and political institutions 

address social and political 

problems at the local, state, tribal, 

national, and/or international level. 

6.2.12.CivicsPI.3.a: Analyze the relationship between 

industrialization and the rise of democratic and social 

reforms, including the expansion of parliamentary 

government.. 

 

Civic participation and deliberation 

are essential characteristics of 

individuals who support democracy 

and its principles. 

6.2.12.CivicsPD.3.a: Cite evidence describing how and why 

various ideals became driving forces for reforms and 

revolutions in Latin America and across the world (e.g., 

liberty, popular sovereignty, natural rights, democracy, 
nationalism). 

 

Democratic principles concerning 

universal human rights, concepts of 

equality, and the commitment to 

human freedom are commonly 

expressed in fundamental 

documents, values, laws, and 
practices. 

6.2.12.CivicsDP.3.a: Use a variety of resources from multiple 

perspectives to analyze the responses of various governments 

to pressure from the people for self-government, reform, and 

revolution. 

 

Social and political systems 

throughout time have promoted and 

denied civic virtues and democratic 

principles. 

6.2.12.CivicsDP.3.b: Use data and evidence to compare and 

contrast the struggles for women’s suffrage and workers’ 

rights in Europe and North America and evaluate the degree 

to which each movement achieved its goals. 

 

Understanding the interrelated 

patterns of change by examining 

multiple events allows for a clearer 

understanding of the significance of 

individuals and groups. 

6.2.12.HistoryCC.3.a: Debate if the role of geography or 

enlightened ideals had the greater influence on the 

independence movements in Latin America. 

 

Global interconnections create 

complex spatial patterns at multiple 

scales that continue to change over 
time. 

6.2.12.GeoGI.3.a: Use geographic tools and resources to 

investigate the changes in political boundaries between 1815 

and 1914 and make evidence-based inferences regarding the 
impact of imperialism 

 

Economic globalization affects 

economic growth, labor markets, 

human rights guarantees, the 

environment, resource allocation, 

income distribution, and culture. 

• 6.2.12.EconGI.3.a: Analyze the interrelationships between 

the "agricultural revolution," population growth, 

industrialization, specialization of labor, and patterns of 

landholding in 19th century Britain. 

• 6.2.12.EconGI.3.b: Construct a claim based on evidence 

regarding the interrelationships between the Industrial 

Revolution, nationalism, competition for global markets, 

imperialism, and natural resources in different regions of the 

world. 

• 6.2.12.EconGI.3.c: Compare the impact of imperialism on 

economic development in Africa, Asia, and Latin America 

regarding barriers or opportunities for future development and 
political independence. 

 

Resources of an area affect what is 

produced and opportunities for 

employment. 

6.2.12.EconET.3.a: Determine how, and the extent to which, 

scientific and technological changes, transportation, and new 

forms of energy brought about social, economic, and cultural 
changes in the world. 

 

Economic ways of thinking are 

influenced by economists, 

6.2.12.EconET.3.b: Compare the characteristics of capitalism, 

socialism, and communism to determine why each system 

 



economic theories, and economic 

laws (e.g., Smith, Malthus, 

Ricardo, Marx, Schumpeter, 
Keynes, Friedman) 

emerged and its success in leading to economic growth and 

stability 

 

Understanding the interrelated 

patterns of change by examining 

multiple events allows for a clearer 

understanding of the significance of 

individuals and groups. 

6.2.12.HistoryCC.3.b: Explain how industrialization and 

urbanization affected class structure, family life, the daily 

lives of men, women, and children, and the environment. 

 

To better understand the historical 

perspective, one must consider 

historical context. 

6.2.12.HistoryUP.3.a: Analyze the extent to which racism was 

both a cause and consequence of imperialism and evaluate the 

impact of imperialism from multiple perspectives. 

 

Historical events and developments 

were shaped by the unique 

circumstances of time and place as 

well as broader historical contexts. 

6.2.12.HistoryCC.3.c: Analyze the impact of the policies of 

different European colonizers on indigenous societies and 

explain the responses of these societies to imperialistic rule. 

 

Unit Essential Questions 

How is the viewpoint of each of the three estates reflected in their demands entering the Estates 

General on the eve of the Revolution? 

In what way was government and society reorganized over the course of the Revolution? 

Why did the Revolution become more radical and violent in 1792? 

What enabled Napoleon to rise through the ranks of the French army and create an empire? 

Were there any positives that came from Napoleonic Europe? 

What were the reasons the Congress of Vienna tried to restore absolutism? 

What were the results of the attempt to restore conservatism? 

Why did the Industrial Revolution begin in Britain? 

How did the factory system change working conditions? 

What economic and social changes occur because of the Industrial Revolution? 

What steps were taken to improve conditions for workers? What political and social movements 

helped to support it? 

  

Evidence of Learning   

Summative Assessment (2 days) 

Enlightenment Pamphlets Gallery Walk. Students will create enlightenment pamphlets for 

Enlightenment thinkers. Students will then perform a gallery walk to learn about other groups' 

thinkers, while the room is decorated as an Enlightenment Salon. 

 

Equipment needed: Laptops 

 
Teacher Resources: Discovery Education, YouTube, Primary Source Documents 

 

Alternative Assessments Formative Assessments 

● Write newspaper article ● Evaluation questions 

● Debates ● Outlines 

● Test 

Lesson Plans & Pacing Guide 

Lesson Timeframe 

Lesson 1 
The Scientific Revolution 

 
2 days 



Lesson 2 
The Enlightenment 

 
4 days 

Lesson 3 
The American Revolution 

 
3 days 

Lesson 4 
The French Revolution 

7 days 

Lesson 5 
The Rise and Fall of Napoleon 

5 days 

Lesson 6 
The Congress of Vienna 

2 days 

Lesson 7 

Revolutions in the Americas 

2 days 

Lesson 8 
Nationalism and Unification 

4 days 

Lesson 9 
The Industrial Revolution 

4 days 

Lesson 10 
Reforming the Industrial World 

3 days 

Teacher Notes: 

French Revolution Caption Matching 

Enlightenment Gallery Walk 

Crash Course Video 
Play industrial revolution demo 

Curriculum Development Resources: 

NJSLS-Social Studies 2020 

World History Textbook 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 
 



Unit 4 Overview 

Content Area: World History Academic 

Unit Title: Half-Century of Crisis and Achievement: The Era of the Great Wars 

Target Course/Grade Level: World History Academic/9 

Unit Summary 

Nationalism, imperialism, industrialization, and militarism contributed to an increase in economic and 

military competition among European nations, the Ottoman Empire, and Japan, and led to World War I. 

The failure of the Treaty of Versailles, the impact of the global depression, and the expansionist 

policies and actions of Axis nations are viewed as major factors that resulted in World War II. World 

Wars I and II were "total wars" in which nations mobilized entire populations and economies and 

employed new military tactics that resulted in unprecedented death and destruction, as well as drastic 

changes in political boundaries. World Wars I and II challenged economic and political power 

structures and gave rise to a new balance of power in the world. Economic, technological, and military 

power and bureaucracies have been used by nations to deliberately and systematically destroy 

ethnic/racial, political, and cultural groups. 

 

Interdisciplinary Standards:  

 

Companion Standards 

 

NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective 

technique, well-chosen details, and well-structured event sequences. 



 

 
Computer Science and Design Thinking: 

• 8.2.12.EC.1: Analyze controversial technological issues and determine the degree to which individuals, 

businesses, and governments have an ethical role in decisions that are made. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.1.12.EG.5: Relate a country’s economic system of production and consumption to building personal wealth, 

the mindset of social comparison, and achieving societal responsibilities. 

Learning Targets 

Standards 

● Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge 

and skills to think analytically about how past and present interactions of people, cultures, and 

the environment shape the American heritage. Such knowledge and skills enable students to 

make informed decisions that reflect fundamental rights and core democratic values as 

productive citizens in local, national, and global communities. 

● Standard 6.2 World History/Global Studies. All students will acquire the knowledge and 

skills to think analytically and systematically about how past interactions of people, cultures, 

and the environment affect issues across time and cultures. Such knowledge and skills enable 

students to make informed decisions as socially and ethically responsible world citizens in the 

21st century. 

● Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills 

needed to be active, informed citizens who value diversity and promote cultural understanding 

by working collaboratively to address challenges that are inherent in living in an interconnected 

world. 

Core Ideas Performance Expectations 

Civic and political institutions 

address social and political 

problems at the local, state, 

tribal, national, and/or 

international level. 

6.2.12.CivicsPI.4.a: Compare and contrast socialism, communism, 

fascism, and liberal democracy, analyze the extent to which they 

promote and protect civil, political, social and economic rights for 

people, and explain the reasons for their growth or decline around the 

world. 

Governments around the 

world support universal 

human rights to varying 

degrees. 

• 6.2.12.CivicsHR.4.a: Analyze the motivations, causes, and 

consequences of the genocides of Armenians, Ukrainians, Jews in the 

Holocaust and assess the responses by individuals, groups, and 

governments and analyze large-scale atrocities including 20th century 

massacres in China. 

• 6.2.12.CivicsPI.4.b: Assess government responses to incidents of 
ethnic cleansing and genocide 

Geographic data can be used 

to analyze spatial patterns. 

• 6.2.12.GeoSP.4.a: Use geographic representations to compare the 

changes in political boundaries in Europe pre- and post-WWI. 

• 6.2.12.GeoSP.4.b: Determine how geography impacted military 
strategies and major turning points during World War II. 

Global interconnections create 

complex spatial patterns at 

multiple scales that continue 
to change over time. 

6.2.12.GeoGI.4.a: Use evidence to explain how the fall of the 

Ottoman Empire and the rise of regional powers led to the creation of 

new nations in the Middle East. 
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Governments affect both 

public and private markets 

through regulation, taxation, 

budget allocations, subsidies, 

tariffs, price regulation, and 

policies that increase or 

reduce production 
possibilities. 

6.2.12.EconEM.4.a: Analyze government responses to the Great 

Depression and their consequences, including the growth of fascist, 

socialist, and communist movements and the effects on capitalist 

economic theory and practice. 

There are multiple and 

complex causes and effects of 

historical events. 

• 6.2.12.HistoryCC.4.a: Analyze the extent to which nationalism, 

industrialism, territorial disputes, imperialism, militarism, and 

alliances led to World War I. • 6.2.12.HistoryCC.4.b: Assess the short- 

and long-term demographic, social, economic, and environmental 

consequences of the violence and destruction of the two World Wars. 

• 6.2.12.HistoryCC.4.c: Analyze the extent to which the legacy of 

World War I, the global depression, ethnic and ideological conflicts, 

imperialism, and traditional political or economic rivalries caused 
World War II. 

  

Understanding the interrelated 

patterns of change by 

examining multiple events 

allows for a clearer 

understanding of the 

significance of individuals and 

groups. 

• 6.2.12.HistoryCC.4.d: Assess the extent to which world war, 

depression, nationalist ideology, communism, and liberal democratic 

ideals contributed to the emergence of movements for national 

self-rule or sovereignty in Africa and Asia. 

• 6.2.12.HistoryCC.4.e: Explain the role of colonized and indigenous 

peoples in the war efforts of the Allies and the Central/Axis Powers in 

both World Wars. 

Historical events and 

developments were shaped by 

the unique circumstances of 

time and place as well as 

broader historical contexts. 

• 6.2.12.HistoryCC.4.f: Analyze how the social, economic, and 

political roles of women in western countries were transformed during 

this time period and explore the reasons why this transformation did 

not occur outside of the western world. 

• 6.2.12.HistoryCC.4.g: Use a variety of resources from different 

perspectives to analyze the role of racial bias, nationalism, and 

propaganda in mobilizing civilian populations in support of “total 

war.” 

• 6.2.12.HistoryCC.4.h: Compare and contrast World Wars I and II in 

terms of technological innovations (i.e., industrial production, 

scientific research, war tactics) and social impact (i.e., national 
mobilization, loss of life, and destruction of property). 

To better understand the 

historical perspective, one 

must consider historical 
context. 

6.2.12.HistoryUP.4.a: Analyze the impact of the Treaty of Versailles 

and the League of Nations from the perspectives of different nations. 

Complex interacting factors 

influence people’s perspective 

• 6.2.12.HistoryUP.4.b: Report on the influence of war, economic 

depression, and genocide on the arts, cultural values, and social ideas. 

• 6.2.12.HistoryUP.4.c: Compare and contrast the actions of 

individuals as perpetrators, bystanders, and rescuers during events of 

persecution or genocide, and describe the long-term consequences of 
genocide for all involved 

Evidence from multiple 

relevant historical sources and 

interpretations can be applied 

*6.2.12.HistoryCA.4.a: Generate an evidence-based argument to 

explain the rise of nationalism in China, Turkey, and India. 



to a reasoned argument about 

the past. 

• 6.2.12.HistoryCA.4.b: Assess the causes of revolution in the 20th 

century (i.e., Russia, China, India, and Cuba), and determine the 

impact on global politics. 

• 6.2.12.HistoryCA.4.c: Evaluate how the Allied countries responded 
to the expansionist actions of Germany, Italy, and Japan. 

Understanding the interrelated 

patterns of change by 

examining multiple events 

allows for a clearer 

understanding of the 

significance of individuals and 
groups. 

6.1.12.History CC.11.b: Analyze the roles of various alliances among 

nations and their leaders in the conduct and outcomes of World War 

II. 

Governments around the 

world support universal 

human rights to varying 

degrees. 

• 6.1.12.CivicsHR.11.a: Assess the responses of the United States and 

other nations to the violation of human rights that occurred during the 

Holocaust and other genocides. 

• 6.1.12.CivicsHR.11.b: Explain the reasons for the creation of the 

United Nations, the Universal Declaration of Human Rights, and 

evaluate the effectiveness of United Nations' human rights policies 
and the commitment of the United States to them. 

Evidence from multiple 

relevant historical sources and 

interpretations can be used to 

develop a reasoned argument 
about the past. 

6.3.12.HistoryCA.2: Analyze a current foreign policy issue by 

considering current and historical perspectives, examining strategies, 

and presenting possible actions. 

Unit Essential Questions 

● How did conflicting national interests set up the world for conflict? 

● In what ways was a new type of war fought by nations? 

● How did WWI help to bring an end to Tsarist Russia and the Russian Revolution? 

● What were the peace terms and why were they unsuccessful? 

● How did the war create a new Europe? 

● What impact did the wars have on civilians? 

● Why was there a transition from prosperity to depression? 

● How were the dictatorships of Europe established? 

● What were the policies of Hitler? 

● What events led to WWII? 

● Why did the U.S. enter the war? 

● What were the results of WWII? 

● How could the Holocaust have happened and how do we prevent genocide in the future? 

 

Evidence of Learning 

Summative Assessment (2 days) 

WWII Diary. Students create a diary from the POV of a civilian or combatant from an assigned 

country. Experiences will be shared with the class. 

Equipment needed: Laptops 

 
Teacher Resources: 

YouTube, Discovery Education, Primary Sources, Fictional Sources (ex. All Quiet on the Western 

Front), PBS 



Alternative Assessments Formative Assessments 

● Evaluation questions 

● Diaries ● Outlines 
● WebQuest WWI Trench warfare ● Test/quizzes 

Lesson Plans & Pacing Guide 

Lesson Timeframe 

Lesson 1 

European Imperialism in Africa and Muslim 

Lands 

 
3 days 

Lesson 2 

Chinese Nationalism and Japanese 

Modernization 

 
2 days 

Lesson 3 

Tension in Europe, WWI and the Disaster of 

Versailles 

 
6 days 

Lesson4 
The Russian Revolution and Stalinism 

3 days 

Lesson 5 
Nationalism in India and Southwest Asia 

2 days 

Lesson 6 

European Fascism 

4 days 

Lesson 7 
WWII 

7 days 

Lesson 8 

The Holocaust 
4 days 

Teacher Notes: Use clips from Saving Private Ryan, Dunkirk, Stalingrad, Schindler’s List 
Primary Source Images of Stalin and USSR 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

PBS Ken Burns The War 

The Holocaust Museum Washington D.C. 
World History Text 



Unit 5 Overview 

Content Area: World History Academic 

Unit Title: The 20th Century Since 1945: Challenges for the Modern World 

Target Course/Grade Level: World History Academic/9 

Unit Summary 

Decolonization, the emergence of new independent nations, and competing ideologies changed the 

political landscape and national identities of those involved, and sometimes included military 

confrontations and violations of human rights. International migration and scientific and technological 

improvements in the second half of the 20th century resulted in an increasingly global economy and 

society that are challenged by limited natural resources. 

 

Interdisciplinary Standards:  

 

Companion Standards 

RI.9-10.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance, (e.g., Washington’s Farewell Address the 

Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”, 

Declaration of the Rights of Man and Citizen, U.N. Universal Declaration of Human Rights, etc.), 

including how they relate in terms of themes and significant concepts. 

 
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective 

technique, well-chosen details, and well-structured event sequences. 

 
Computer Science and Design Thinking: 

• 8.2.12.EC.1: Analyze controversial technological issues and determine the degree to which individuals, 

businesses, and governments have an ethical role in decisions that are made. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

• 9.2.12.CAP.1: Analyze unemployment rates for workers with different levels of education and how the 

economic, social, and political conditions of a time period are affected by a recession. 

Learning Targets 

Standards 

● Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge 

and skills to think analytically about how past and present interactions of people, cultures, and 

the environment shape the American heritage. Such knowledge and skills enable students to 

make informed decisions that reflect fundamental rights and core democratic values as 

productive citizens in local, national, and global communities. 

● Standard 6.2 World History/Global Studies. All students will acquire the knowledge and 

skills to think analytically and systematically about how past interactions of people, cultures, 

and the environment affect issues across time and cultures. Such knowledge and skills enable 

students to make informed decisions as socially and ethically responsible world citizens in the 

21st century. 

Core Ideas Performance Expectations 

Civic and political institutions 

address social and political 

problems at the local, state, 

6.2.12.CivicsPI.5.a: Analyze the structure and goals of the United 

Nations and evaluate the organization’s ability to protect human 

rights, to mediate conflicts, and ensure peace. 

https://www.nj.gov/education/cccs/2020/
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tribal, national, and/or 
international level. 

 

Governments around the world 

support universal human rights 

to varying degrees. 

6.2.12.CivicsHR.5.a: Assess the progress of human and civil rights 

protections around the world since the adoption of the Universal 

Declaration of Human Rights 

Understanding the interrelated 

patterns of change by examining 

multiple events allows for a 

clearer understanding of the 

significance of individuals and 
groups 

6.2.12.HistoryCC.5.a: Explain how World War II led to aspirations 

for self-determination and compare and contrast the methods used 

by African and Asian countries to achieve independence 

Demographic shifts and 

migration patterns both influence 

and are impacted by social, 
economic, and political systems. 

6.2.12.GeoPP.5.a: Use a variety of sources to explain the impact of 

migration on the way of life in the country of origin and the new 

country (e.g., social, economic, political structures). 

Geographic data helps to analyze 

variations in spatial patterns. 

6.2.12.GeoSV.5.a: Use geographic data to interpret the factors of 

post-independence struggles in South Asia (e.g., the struggle over 

the partitioning of the subcontinent into India and Pakistan, as well 

as later tensions over Kashmir). 

Global interconnections create 

complex spatial patterns at 

multiple scales that continue to 

change over time. 

6.2.12.GeoGI.5.a: Use maps and primary sources to evaluate the 

impact of geography and economics on the decisions made by the 

Soviet Union and the United States to expand and protect their 

spheres of influence. 

Economic ways of thinking are 

influenced by economists, 

economic theories, and 

economic laws (e.g., Smith, 

Malthus, Ricardo, Marx, 

Schumpeter, Keynes, Friedman). 

• 6.2.12.EconET.5.a: Compare and contrast free market capitalism 

and Western European democratic socialism with Soviet 

communism. 

• 6.2.12.EconET.5.b: Articulate a point of view which assesses the 

reasons for and consequences of the growth of communism and 
shift toward a market economy in China. 

Economic globalization affects 

economic growth, labor markets, 

human rights guarantees, the 

environment, resource 

allocation, income distribution, 
and culture. 

6.2.12.EconGE.5.a: Evaluate the role of the petroleum industry in 

world politics, the global economy, and the environment. 

Chronological sequencing serves 

as a tool for analyzing past and 

present events. 

6.2.12.HistoryCC.5.a: Analyze the reasons for the Cold War and the 

collapse of the Soviet Union and evaluate the impact of these events 

on changing national boundaries in Eastern Europe and Asia 

Historical events and 

developments were shaped by 

the unique circumstances of time 

and place as well as broader 

historical context 

• 6.2.12.HistoryCC.5.b: Cite evidence describing the role of 

boundary disputes and limited natural resources as sources of 

conflict. 

• 6.2.12.HistoryCC.5.c: Relate the lingering effects of colonialism 

to the efforts of Latin American, African, and Asian nations to build 

stable economies and national identities. 

• 6.2.12.HistoryCC.5.d: Assess the influence of television, the 

Internet, and other forms of electronic communication on the 

creation and diffusion of cultural and political information 
worldwide 



There are multiple and complex 

causes and effects of events from 

the past. 

• 6.2.12.HistoryCC.5.e: Explain how and why differences in 

ideologies and policies between the United States and the USSR 

resulted in a cold war, the formation of new alliances (e.g., NATO, 

SEATO, Warsaw Pact), and periodic military clashes (e.g., Korean 
War, Middle East). 

Understanding the interrelated 

patterns of change by examining 

multiple events allows for a 

clearer understanding of the 

significance of individuals and 

groups. 

• 6.2.12.HistoryCC.5.f: Assess the impact of Gandhi’s methods of 

civil disobedience and passive resistance in India and determine 

how his methods were later used by people from other countries. 

• 6.2.12.HistoryCC.5.g: Analyze how feminist movements and 

social conditions have affected the lives of women in different parts 

of the world, and evaluate women’s progress toward social equality, 
economic equality, and political equality in various countries. 

Evidence from multiple relevant 

historical sources and 

interpretations can be used to 

develop a reasoned argument 

about the past. 

6.2.12.HistoryCC.5.h: Assess the impact of the international arms 

race, the space race, and nuclear proliferation on international 

politics from multiple perspectives. 

Historical sources and evidence 

provide an understanding of 

different points of view about 

historical events. 

6.1.12.HistorySE.14.a: Explore the various ways women, racial and 

ethnic minorities, the LGBTQ community, and individuals with 

disabilities have contributed to the American economy, politics and 

society. 

Historical events and 

developments were shaped by 

the unique circumstances of time 

and place as well as broader 

historical contexts. 

• 6.1.12.HistoryCC.12.e: Analyze ideological differences and other 

factors that contributed to the Cold War and to United States 

involvement in conflicts intended to contain communism, including 

the Korean War, the Cuban Missile Crisis, and the Vietnam War. 

Unit Essential Questions 

● How effective have international organizations been in maintaining peace? 

● What were the results of independence in previously controlled countries? 

● How did the Cold War change Europe and Asia? 

● How were third world countries affected by the Cold War? 

● How did the methods of Gandhi impact freedom movements around the world? 

● What factors brought about the end of the Cold War? 

● What were some human rights issues post WWII? 

 

Evidence of Learning 

Summative Assessment (2 days) 

Student groups will assume roles of either the Cubans, the Soviet Union or the USA during the Cuban 

Missile Crisis. Debates and written position analysis will be part of a project grade. 

 

Cold War DBQ 

Equipment needed: Laptops 

 
Teacher Resources: 

The Armageddon Project from Brown University 
https://www.choices.edu/teaching-news-lesson/brink-nuclear-war-leadership-cuban-missile-crisis/ 

http://www.choices.edu/teaching-news-lesson/brink-nuclear-war-leadership-cuban-missile-crisis/
http://www.choices.edu/teaching-news-lesson/brink-nuclear-war-leadership-cuban-missile-crisis/


Alternative Assessments Formative Assessments 

● Evaluation questions 

● Cold War Diaries ● Outlines 
● Ho Chi Minh primary sources ● Test/quizzes 

Lesson Plans & Pacing Guide 

Lesson Timeframe 

Lesson 1 

Superpowers and the Cold War 
 

5 days 

Lesson 2 
The Chinese Civil War 

 
2 days 

Lesson 3 
Wars in Korea and Vietnam 

 
7 days 

Lesson 4 

Cold War in Latin America and the Middle 

East 

3 days 

Lesson 5 
The Cold War Thaws 

3 days 

Lesson 6 

Freedom in India and Southeast Asian 

Independence 

3 days 

Lesson 7 

Human Rights in the Post WWII World; The 

American Disabilities Act of 1990 

3 days 

Teacher Notes: 

Use primary sources from Gandhi speeches 
North Korea vs South Korea textbook examination 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

PBS Ken Burns The Vietnam War 

American Disabilities Act of 1990 

World History Textbook 

https://adata.org/learn-about-ada


Unit 6 Overview 

Content Area: World History Academic 

Unit Title: Contemporary Issues 

Target Course/Grade Level: World History Academic/9 

Unit Summary 

Technological innovation, economic interdependence, changes in population growth, migratory 

patterns, and the development, distribution, and use of natural resources offer challenges and 

opportunities that transcend regional and national borders. 

 

Interdisciplinary Standards:  

 

Companion Standards 

RI.9-10.9. Analyze and reflect on (e.g. practical knowledge, historical/cultural context, and background 

knowledge) documents of historical and literary significance, (e.g., Washington’s Farewell Address the 

Gettysburg Address, Roosevelt’s Four Freedoms speech, King’s “Letter from Birmingham Jail”, 

Declaration of the Rights of Man and Citizen, U.N. Universal Declaration of Human Rights, etc.), 

including how they relate in terms of themes and significant concepts. 

 
NJSLSA.W3. Write narratives to develop real or imagined experiences or events using effective 

technique, well-chosen details, and well-structured event sequences. 

 
Computer Science and Design Thinking: 

• 8.2.12.ITH.3: Analyze the impact that globalization, social media, and access to open source technologies has 

had on innovation and on a society’s economy, politics, and culture. 

 
Career Ready Practices, Life Literacies, & Key Skills: 

9.4.12.GCA.1: Collaborate with individuals to analyze a variety of potential solutions to climate change effects 

and determine why some solutions (e.g., political. economic, cultural) may work better than others (e.g., 

SL.11-12.1., HS-ETS1-1, HS-ETS1-2, HS-ETS1-4, 6.3.12.GeoGI.1, 7.1.IH.IPERS.6, 7.1.IL.IPERS.7, 

8.2.12.ETW.3). 

 
• 9.4.12.IML.7: Develop an argument to support a claim regarding a current workplace or societal/ethical issue 

such as climate change (e.g., NJSLSA.W1, 7.1.AL.PRSNT.4). 

Learning Targets 

Standards 

● Standard 6.1 U.S. History: America in the World. All students will acquire the knowledge 

and skills to think analytically about how past and present interactions of people, cultures, and 

the environment shape the American heritage. Such knowledge and skills enable students to 

make informed decisions that reflect fundamental rights and core democratic values as 

productive citizens in local, national, and global communities. 

 
● Standard 6.2 World History/Global Studies. All students will acquire the knowledge and 

skills to think analytically and systematically about how past interactions of people, cultures, 

and the environment affect issues across time and cultures. Such knowledge and skills enable 

students to make informed decisions as socially and ethically responsible world citizens in the 

21st century. 

● Standard 6.3 Active Citizenship in the 21st Century. All students will acquire the skills 
needed to be active, informed citizens who value diversity and promote cultural understanding 

https://www.nj.gov/education/cccs/2020/
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by working collaboratively to address challenges that are inherent in living in an interconnected 

world. 

Core Ideas Performance Expectations 

Constitutions, laws, treaties, and 

international agreements seek to 

maintain order at the national, 

regional, and international levels 

of governance. 

6.2.12.CivicsPI.6.a: Use historic case studies or a current event to 

assess the effectiveness of multinational organizations in 

attempting to solve global issues. 

Governments around the world 

support universal human rights 

to varying degrees. 

6.2.12.CivicsHR.6.a: Evaluate the effectiveness of responses by 

governments and international organizations to tensions resulting 

from ethnic, territorial, religious, and/or nationalist differences. 

Human and civil rights support 

the worth and dignity of the 

individual. 

6.2.12.CivicsHR.6.b: Make an evidence-based argument on the 

tensions between national sovereignty and global priorities 

regarding economic development and environmental sustainability 
and its impact on human rights. 

Demographic shifts and 

migration patterns both influence 

and are impacted by social, 

economic, and political systems. 

6.2.12.GeoPP.6.a: Make evidence-based inferences to determine the 

global impact of increased population growth, migration, and 

changes in urban-rural populations on natural resources and land 

use. 

Global economic activities 

involve decisions based on 

national interests, the exchange 

of different units of exchange, 

decisions of public and private 

institutions, and the ability to 

distribute goods and services 

safely. 

• 6.2.12.EconGE.6.a: Evaluate efforts of governmental, 

non-governmental, and international organizations to address 

economic imbalances, social inequalities, climate change, health 

and/or illiteracy. 

• 6.2.12.EconGE.6.b: Assess the role government monetary 

policies, central banks, international investment, and exchange 

rates play in maintaining stable regional and global economies. 

Economic globalization affects 

economic growth, labor markets, 

human rights guarantees, the 

environment, resource allocation, 

income distribution, and culture 

6.2.12.EconGE.6.c: Relate the rise of the Internet and social media 

to the global economy. 

Understanding the interrelated 

patterns of change by examining 

multiple events allows for a 

clearer understanding of the 

significance of individuals and 
groups. 

6.2.12.HistoryCC.6.a: Evaluate the impact of terrorist movements 

on governments, individuals and societies. 

Historical sources and evidence 

provide an understanding of 

different points of view about 

historical events. 

6.1.12.HistorySE.14.a: Explore the various ways women, racial and 

ethnic minorities, the LGBTQ community, and individuals with 

disabilities have contributed to the American economy, politics and 

society. 

Global interconnections create 

complex spatial patterns at 

multiple scales that continue to 

change over time. 

6.3.12.GeoGI.1: Collaborate with students from other countries to 

develop possible solutions to an issue of environmental justice, 

including climate change and water scarcity, and present those 

solutions to relevant national and international governmental and/or 

nongovernmental organizations. 



Governments around the world 

support universal human rights 

to varying degrees. 

6.3.12.CivicsHR.1: Compare current case studies involving slavery, 

child labor, or other unfair labor practices in the United States with 

those of other nations and evaluate the extent to which these human 
rights violations are a universal problem. 

Unit Essential Questions 

● How have recent migratory patterns affected the modern world? 

● How have nations around the world attempted to battle climate change? 

● How has the Internet changed societies around the globe? 

● In what ways have various social groups fought for more rights? 

● What have been the effects of terrorism around the world? 

 

Evidence of Learning 

Summative Assessment (2 days) 

Group project. A new Declaration of Human Rights. Students work together to draft new provisions 

that could benefit marginalized groups around the world. 

 

Mock UN. Students will choose 1 challenge facing the world in the different regions of the world and 

create presentations that identify the problem, create feasible solutions with anticipated costs, and 

explain timetables for implementing the solutions. 

Equipment needed: Laptops 

Alternative Assessments Formative Assessments  

 
● Evaluation questions 

● Declaration of Human Rights Update ● Outlines 
● Case study comparison ● Test/quizzes 

Lesson Plans 

Lesson Timeframe 

Lesson 1 
Impact of Science and Technology 

3 days 

Lesson 2 

Globalization and Trade 
 

4 days 

Lesson 3 
Climate Change and Environmental Issues 

 
4 days 

Lesson4 

Global Security Issues 

4 days 

Lesson 5 
Rights for Women, the LGBTQ Community 

4 days 

Lesson 6 

Terrorism 
4 days 

Teacher Notes: 

Refer interested students to Glaad.org 

9/11 Websites with Primary Source Video 

Curriculum Development Resources 

NJSLS-Social Studies 2020 

CDC.gov 

NASA.gov 
World History textbook 



Differentiation Curriculum Addendum 

Considerations for IEP/504 students: 

Classroom Instruction: 

● All instruction for classified students will be guided by the students’ Individualized Education Plan 

(IEP). 

● Regular education teachers will be responsible for differentiating instruction for classified students 

based on the instructional modifications listed in the IEP. 

● In the case of General Education - Supported Instruction (GE-SI) Classes, the special education teacher 

will be responsible for support in modifying the curriculum for the students, informing the classroom teacher of 

the modifications, and directing instructional aide(s) to provide support accordingly. 

● Grading will be done collaboratively by the regular and special education teachers. 

 

 
 

Modifications: 

· Modifications include but are not limited to: 

Extra time for assignments, modified classwork/homework assignments based on disability, preferential seating, 

study guides, copies of class notes, assistive technology and rewording/repeating or clarifying directions. 

 
 

In-class Assessments: 

· All assessments are to be in line with students’ IEPs. In-class support teachers should modify tests for 

classified students. Tests may be given in the regular education classroom or completed with the inclusion 

teacher in another location with additional time. Students may be tested separately according to the IEP. 

· Assessment grades may be modified based on a student’s disability and in accordance with their IEP. 

 

 
 

Considerations for English Language Learners (ELLs): 

 

 
 

Classroom Instruction: 

● Instruction for ESL students will be guided by their WIDA English Language Proficiency level. 

Teachers should receive this level from the ESL teacher assigned to the building. 

● General education teachers will be responsible for differentiating instruction for ELLs with the 

assistance of the ESL teacher that promotes language, literacy and content learning. 

● In the case of Content-Based ESL (CBE), the ESL teacher and the general education teacher will be 

responsible for identifying language objectives and additional instructional strategies that improve proficiency 

in English and academic success of ELLs. Instructional strategies and the necessary scaffolds to promote 



student learning will be shared with the general education teacher for daily lessons that are aligned to District 

Curricula, NJSLS, and WIDA Standards. The general Education teacher and ESL teacher will be co-teachers 

for a predetermined amount of classroom instruction. 

● Grading will be done collaboratively by the regular and ESL teachers. 

 

 
 

Modifications: The following are possible modifications but are not limited to this list – 

· Direct instruction, small group or pullout, about the contrasting letter sound correspondences, syllabication 

patterns and morphology in English supported with connections to their native language, native language text 

and/or resources, graphic organizers, visuals, sentence starters/ sentence frames, cloze activities, modeling, 

working with a partner, timeline and phrase wall and adapted text (in English) or specific sections of the 

original text, highlighted/bold-faced words within text. 

· Draw pictures instead of writing/speaking. 

· Match drawings with new vocabulary that might correspond. 

· Work in small groups or pairs with their English Only (EOs) peers for authentic content language talk and 

grade level modeling. 

· Write simple sentences instead of complex sentences that demonstrate an understanding of academic 

language particular to specific content. 

· Match simple sentences with new vocabulary that might apply to edit sentences. 

· Have students provide examples/explanations of the main idea in simple sentences. Revisions show an 

attempt to improve Language Control by embedding academic content vocabulary and Linguistic Complexity 

by expanding and varying sentence structures and using correct punctuation. 

· Draw pictures instead of writing/speaking about seasonal changes. Match drawings with new vocabulary 

(adjective word wall, content word walls) that might correspond. 

· Provide multiple opportunities for authentic speech acts to practice language skills and develop English 

fluency. 

· Total Physical Response (TPR) to model critical thinking skills like analyze and synthesize. 

· Study Guides 

· Technology Supports 

 

 
In-Class Assessments: 

● All formative and summative assessments will include modifications that support student’s English 

Proficiency level. ESL teachers will collaborate with regular education teachers to provide appropriate 

differentiation for assessing ELLs. 

 

 

Considerations for At Risk Students: 

 

 
● At Risk students are identified by the I&RS committee in each school. The committee works to 

understand the reasons behind the student’s low performance level in school and to create and implement a plan 

that is carried out by a variety of staff members in the building. 



● Teachers with At Risk students are notified by the I&RS committee and provided with a copy of the plan 

and a timeframe for assessing the growth of the student. There are academic as well as behavioral goals that are 

listed for the students with recommended strategies unique to each individual. 

● Classroom teachers are to follow the plan using instructional strategies that will help the student 

improve his/her performance while applying appropriate behavioral strategies consistent with the needs of the 

student. 

● Teachers will report student progress to the I&RS committee within the specified timeframe for the plan. 

 

 
 

Classroom instruction: 

● Teachers will use differentiated instruction for At Risk students as they do for all students in their class. 

The strategies would be guided by the I&RS plan and be consistent with the student’s ability and learning 

modality. 

 

 

Modifications: 

● Clarify all assignments and place specific timeframes for completion. Provide students with opportunity 

for one on one time for clarification. 

● Set clear expectations for all assignments, in and outside of class. Keep expectations within the 

framework of the I&RS plan. 

● Use positive reinforcement for all successes. Hold students to define consequences for not completing 

work. 

● Provide time outside the normal class time for completion of work. Not completing assignments is 

unacceptable, all assignments will be completed. 

 

 

In Class Assessments: 

· At Risk students should receive any modifications listed in their I&RS plan. 

· If necessary, students should be provided with extended time to complete assessments. 

 

 
 

Considerations for Gifted Students: 
 

· Teachers will use differentiated instruction for Gifted Students as they do for all students in their class. 

· Assignments and assessments can be planned and implemented with input from the student. 

· Gifted students will be provided with the opportunity to demonstrate their knowledge through a variety of 

platforms. 

· Teachers will have the latitude to provide assignments with the individual student’s ability in mind. 


